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Disaffected students have an extra need for activities
which bolster self-confidence,

add to self-esteem,

and

address their sense of alienation from more advantaged
students.

Without on-going efforts to compensate for their

perceived inadequacies they are likely to fail
educational goals.

in career and

Urban high schools do not have staff and

programs available to assist these students.

Hope

lies

in

extra-curricular programs which attempt to bridge the gap
between needs of the students and lack of resources
available to alleviate the problem.

The Senior Class Day

Show is a successful extra-curricular program which has
benefited many students who feel otherwise alienated from
the mainstream.
This
I,

is a qualitative descriptive case study

as a participant-observer of this yearly event,

in which
examined

161 secondary school student Show participants of the total
defined population of

1,285

students

vi

involved in the Show

from 1969
1991.

- 1992

concentrating on years

1987,

1989,

and

A triangular methodology was used including the

following:

(1)

Attendance statistics from 157

(100%)

secondary school student Show participants from three
graduating classes were analyzed and compared with non¬
participants from the same years.
115

(73%)

(2)

Survey results

from

secondary school student Show participants of the

same three graduating classes were collected immediately
after the Show.

These results were coded into six

categories which were developed after an examination of all
the surveys.

(3)

Open-ended interviews with four alumni who

had been Show participants and selected to represented
different classes,

sexes and background were coded and

excerpts were aligned with the six categories examined in
the surveys.
The data shows that the absence rate for participants
decreased during the fourth quarter when students were
actively preparing for the Show and the mean absence
percentage rate for quarter 1-4 were found to be
significantly

lower for participants than for non¬

participants .
Surveys from 115

student participants expressed six

positive benefits attributed to their participation.

The

most significant benefits expressed by these students were
(1)

improved attendance;

de Corps;"

(3)

(2)

sense of community or

heightened self-esteem;

vii

(4)

"Esprit

opportunity for

self-expression,

(5)

a sense of accomplishment,

thought of theater as a career.

# • •
vm

and

(6)

the
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CHAPTER

I

STATEMENT OF THE PROBLEM

Introduction
I have focused my study on the particular role played
by high school student participation in the Senior Class Day
Show as a possible factor in enhancing success
education.

in secondary

Although there are many characteristics of

children who are not experiencing success

in school,

I have

concentrated on those students who are experientially
deprived and restricted in experience and socialization and
how to offer them new opportunities to realize their
potential as students and teachers.
In pursuing my doctoral thesis,

I

intend to further

examine the performing arts as an extra-curricular activity
most likely to raise students'

self-esteem and so thus

enhance their chance for success in completion of secondary
education.
In doing this study I also researched the literature to
see if it does correlate with my personal observations and
experiences and to determine how participation in a senior
show in one urban high school may offer a model that
educators

in other communities can use to improve learning

outcomes for secondary school students.
The genesis of this study was the many years I

spent

working with urban students to present the senior show and
observing,

recording and documenting their experiences.
1

2
This paper represents a synthesis of this author's thirty
two years at this urban high school as a teacher,
administrator,

and extra-curricular director.

This school
community.

is situated in a parochial and insulated

My career has given me a firsthand perspective

and a chance to observe these students and to experience
their failure to adapt to a college environment.
The focus of this study is to examine how participation
in the Senior Class Day Show provides an enrichment activity
for urban adolescents.

This dissertation is not about why

many adolescents do not succeed.
success are well documented.

Reasons for lack of

Less well known are ways to

build success for students throughout the school experience.
The Senior Class Day Show is one way that many students are
able to be successful while building meaningful activities
into their final year of high school.

The Problem
A large part of the public school population face
significant barriers to educational success.
continuing disparity of

incomes and employment opportunities

among people living in the United States,
educationally disadvantaged students
This study will

With the

is

the number of

likely to

increase.

investigate the effect of the Senior

Class Day Show upon the motivation of urban high school
students who may not be experiencing success

in school.

This researcher will examine and document the effects of
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participation in this show on the student participants.

I

examine who the positive effects of participation will be
part of the solution for motivating these adolescents so
they may succeed in college or in the pursuit of a career.
I have observed many students who possess high
intelligence and yet who do not aspire to college.
accepted to post secondary education,
do well due to cultural,

social,

If

these students do not

and economic factors which

deter them from adapting to a college environment.

Their

upbringing restricts their experiences and often forces them
to early responsibility and maturity which at times
handicaps them from aspiring to success in college life.
Cultural deprivation is not limited to large cities or
any ethnic or racial group.

Rural areas also have young

people who will not become economically independent adults
(Klausmeier and Goodsin,

1966).

Most teachers have reported

serving at least one culturally handicapped student in their
class.

According to Klausmeier and Goodsin,

inasmuch as the

homes and other agencies have not met the problems of
cultural deprivation,

schools must take a more active role.

How can a teacher or a school

find the best methods and

materials for motivating these students?

Only research can

provide the answer.
I will organize my study around articles selected from
periodical

literature and readings that present some

possible solutions to the problem.

I will analyze and
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compare these theories and studies in my review of the
literature.
The Purpose of the Study
The purpose of this study is to investigate high school
student participation in one extra-curricular activity,
Senior Class Day Show,

the

and how this activity may contribute

positively and effectively to intended or unintended
learning outcomes.

There are "dynamics” that occur in this

"extra curriculum" that include,

address,

initiate and

reinforce the following aspects of a student's development:
1.

Moral development and responsibility as acquired
through self-discipline;

2.

Learning how to respond to a setback when,
for example,

3.

"they don't get the part in a play;"

How students who don't get the starring role or a
solo learn to form an attachment to the group as a
whole and how they learn to exert energies and
influence talent for the good of the group;

4.

The development or the possession of a sense of
humor when they are open to criticism during
performances and auditions;

5.

A sense of self that is discovered through
cooperative experience in a theater production;

6.

The ability to allow others to be
individuals,

(act)

as

even though they may be diverse;
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7.

The ability to develop how to disagree with others
and also mostly cooperate with others without
losing respect for each other;

8.

A sensitivity toward the feelings of others;

9.

An understanding of the diversity/wholeness of
other students personalities or character and how
(it is)

they are different from one's own

personality and character.

The Effects of the Extra Curriculum On Disadvantaged
Inner-City Secondary School Students
Students need to feel some success
school

life or they will

feeling of success,
for success

in some area of

leave school in search of this

and success in one area forms the basis

in other areas as

well.

Ideally,

extra¬

curricular activities are democratic and the smartest will
not necessarily be the best in non-academic pursuits.

In a

typical urban high school extra-curricular activities
usually include sports,
newspaper,

student government,

school

service clubs such as the Key Club,

and anything

else that a teacher feels comfortable in volunteering.
Andrea Brennan in her study of "Participation and SelfEsteem"

(1985)

sent out a sample questionnaire to a random

sample of two hundred and two females at a four year school.
She used six alternative explanations in an attempt to
discover which were most significant in the perception of
the students.

Only peer group and variety of experiences
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proved significant in explaining relationship between
participation and self-esteem.

Although her study was

limited to student perceptions,

it concluded that the

result "strongly supports the original hypothesis that
higher levels of student participation lead to higher levels
of self-esteem."
It is this same self-esteem that is most important in
encouraging students to succeed in the academic world and
later in the working world.
The October,

1985 edition of NASSP Bulletin

(p.

19)

devoted the entire edition to the importance of student
activities.

Ronald E.

Gholson in an article titled,

"Student Achievement and Co-Curricular Activity
Participation" devotes himself to showing that "there is a
positive correlation between student involvement in cocurricular activities and success in non-academic pursuits
following high school and college."

(p.

19)

Gholson also states that that which we call extra¬
curricular has significant and lasting value beyond the
formal classroom experience.

He refers to the findings of a

report by the American College Testing Program published in
1974 which make the same conclusion.

He also feels that the

"Co-curricular activity program provides an arena

in which

personal and human gualities can be emphasized and further
developed."

These activities provide opportunities

for

interaction between students and teachers and create ties to
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the school and community which provide a support system for
students.
James Sandfort in the article "The Coming Assault on
Student Activities:

A Principal's Response"

1985 edition of NASSP Bulletin,

in the October,

calls on principals to

foster and support the student activities suggesting to them
a seven step agenda for action.

He argues that without some

serious well-thoughtout action on the part of the schools'
leaders,

that which he refers to as

education"

"the other half of

and the "third curriculum" will become an

endangered species.
The "extra curriculum," which Sandfort calls the "third
curriculum,"

concerns

itself with affective education and

contiguous role of emotions,
the students.

predispositions,

and morals of

Evidence to date in the present project

confirms that extra-curricular activities have strong
effects on both character and achievement.

No formal proof

of their importance has been offered to parents and school
boards to insure their support.
The social effects of the show are also positive.
Students develop cooperative skills and attitudes that tend
to lead or focus also on academic content.

For example,

the

Senior Class Show for students provides them with a balance
between cooperative,
learning.

individualistic,

In this way,

and competitive

students become comfortable and

proficient in all of these.

They tend to also support each

8
other.

The intent and result is to make helping an accepted

trait "acceptable”

because it is an expected part of

everyday life - at home and at school.
Extra-curricular activities promote self-control by
encouraging individual participation and talent
autonomy),
setting,

(student

and encourages student participation in a rule¬

decision-making milieu.

The development of this

"extra curriculum" may result in a model,

integrated

curricula and instructional strategies most suitable for
diverse groups of students in any environment - not only the
urban setting.
The literature on secondary education is clear to
succeed in school,

all students - especially urban,

disadvantaged students - require access to a rigorous
curriculum and challenging instruction.

BUT,

they also need

a supportive curriculum that encourages them to stay in
school and attempt to do well there.
program(s)

The most promising

are those that attempt to create the conditions

that help all children succeed;

viz.:

programs,

curricula,

instructional practices and relations that provide them with
evidence that they are capable of success and that school
success

is worth having and is achievable.

demonstrated this,

as

in the aforementioned,

This writer has
through extra¬

curricular activities.
Considerable evidence supports the assumption that
students

learn best and remain in school

in cooperative
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rather than mostly competitive academic situations.

A new

research initiative to study the effect of the Arts
education was established very recently,

in

in October,

1995.

This same initiative and the new "Goals 2000" will for the
first time in years refocus attention on the Arts as an
important and integral addition to our regular curriculum
offerings.

Model curricular frameworks of the "extra

curriculum" will help in alleviating the dropout rate in
incentives via these activities afforded our students.
Urban educators must pay particular attention to these
students at risk and scrutinize practices and curricula that
do not address their needs.

Extra-curricular activities

infused within a school curriculum must be shaped by
knowledge of children's cognitive processes.
only then,

Then,

and

when teachers tap the affective domain of our

students will

lessons be rich with meaning and more easily

mastered and remembered by students.

Educators must

orchestrate these programs that have substantive connection
to students functioning successfully within a democratic
society.

They are shouldering the responsibilities for

students who do not respond to standard instruction.

Their

responsibility is to meet the range of these students and
offer them incentives via the "extra curriculum."

It is

this way that teachers will respond effectively to the
variability in student capacity and remove the school
barriers to learning.

in
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Definition of Terms
For the purpose of this study,

the following

definitions have been used in presenting the problem.
Curriculum:

curriculum is defined in "Webster's Dictionary

(New Collegiate Edition)
college;

as a course of study as

in a

the whole body of courses offered in an educational

institution or by a department thereof."
September,

1988,

p.

33).

(McCutcheon,

"Curriculum can also be thought of

as what students have an opportunity to learn under the
auspices of schools."

(McCutcheon,

September,

Students themselves often bring about a change

1988,

p.

33).

in the formal

curriculum by making their interests and needs known.
Extra-curriculum:

is that which is offered outside of the

formal body of courses that make up the students course of
study.
C.

In the book.

Powell,

The Shopping Mall High School.

and his colleagues outlined "An

Arthur

'extracurriculum'

of sports and other nonacademic or avocational activities is
regarded by school peoples and students as anything but
extra;

it is an integral part of the educational program,

an

often indispensable way to attach students to something that
makes them feel successful"
Culturally deprived:

status,

study as:

p.

41).

is defined by Gordon and Smith's

low socioeconomic status,

low potential

inadequate housing,

1985,

Children who have some of the

following characteristics
(1971)

(NASSP Bulletin,

for upward mobility,

low social
poor or

limited or no participation in community
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affairs,

experientially deprived,

emotionally misunderstood,

poor-often with income from public funds,
siblings with more than one father,
neighborhood,
family,

neglected health,

culturally limited

transient,

little parental supervision,

experience and socialization,
responsibility; thus,

broken homes, many

mobile,

migrant

restricted in

forced to early maturity and

one who is handicapped in the task of

growing up to lead a competent and satisfying life in
American Society.
All of the following terms will be used synonymously
with

culturally deprived:

culturally handicapped,

culturally disadvantaged,

economically deprived,

educationally

disadvantaged.
Extrinsic motivation:

the use of incentives that are

external to an activity and designed to create interest and
facilitate performance

(Schubert,

1969).

Intrinsic motivation:

Schubert defines this as motivation

that inherent in the activity rather than the use of reward
or punishment as incentives.
English and Champney

(1959)

His definition is echoed by
who define intrinsic motivation

as one in which the satisfaction is obtained from the
activity itself.
Non-directive teaching:
as a resource person,

a technique whereby the instructor

creates for the student an atmosphere

of self-directed learning in order to encourage independent
judgement,

intellectual curiosity,

strong motivation,

and
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both subjective and objective evaluation; the target values,
therefore,

become self-understanding and growth in social,

intellectual,

and emotional patterns.

Pro-social behavior:
Traditional teaching:

behavior accepted by society.
a type of teaching which relies on

the storage of information and the drawing of conclusions
(Vitrogen,

1970).

Self-esteem:
worthwhile;

the degree to which we think we are
one's evaluation and valuing of oneself.

Rationale for the Study
The proposition that participation in extra-curricular
activities has a positive effect on the success of students
to complete and expand their education has been a constant
theme running through all of the related literature that has
been reviewed.
Even though this new "renaissance" of interest in the
Arts as education might move what was considered and defined
extra-curricular into the framework of the formal school
curriculum,

I feel it will always be perceived as "extra."

Given the budgetary restrictions and cutbacks in funds
for extra-curricular programs in an era where students must
pay fees to participate in sports and clubs,

it is still

essential to demonstrate to school boards and
administrators,
success,

the valuable effect on students'

cultural development,

academic

and self-esteem by these

programs that constitute the "extra-curriculum."
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The federal,

state,

and city mandates give support and

impetus to the movement for student involvement in projects
outside the framework of the basic curriculum.

What must be

demonstrated in the 1990’s is how to put into place a
program to obtain all of the acknowledged benefits of
student involvement in extra-curricular activities given the
diminishing funds available to schools.
This case study will explore how one urban high school,
in the northeast section of the United States,provided
students an opportunity to be involved in the Senior Class
Day Show as part of their extra-curriculum.
the students derived some observable,

As a result,

definable benefits

beyond that of having an enjoyable fun-filled

time.

This case study examines the common factors or benefits
displayed by the students.

McMillan and Schumacher

(1984)

state:
A case study design focuses on the inquiry on
one unit of analysis. . . regardless of the
number of events, participants, or phases of
the program.
The many participants, events, and
processes are viewed . . . unlike the findings
of experimental design, the results of a case
study are not generalizable to other settings
and populations.
Case study is most appropriate
when the purpose is to discover and to understand
the complexities of a single phenomenon.
(p. 17)
As a participant observer over many years,
the students'

I will examine

perceptions of their experience to determine

if that which I observed informally was in fact a true
reflection of their feelings.
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Limitations
The findings,

conclusions,

implications,

and

recommendations of this one case study are not intended to
supplant with a Senior Show an Arts program in schools that
offer a full complement of Arts programs for their students.
These schools will have little use for these findings.
These findings are not intended for those students who
through their family or school have already been exposed to
theater,

concerts,

dance productions,

and involvement in

some or all of the above.
There are,

however, many school systems with limited or

no program in place in which their students can experience
and become familiar with the Arts.

Most of these students

have never seen or participated in a theatrical production.
The only kind of music with which they are familiar is that
which is most current in their popular culture.
They have,

however,

seen movies and television

productions and most secretly aspire to perform.

These have

been my students for the past thirty four years and this
study is intended for others like them so that they too can
experience the joy and fulfillment of "doing the show."

CHAPTER

II

REVIEW OF THE LITERATURE

Introduction
The available literature falls into several categories.
I will seek to demonstrate the validity of encouraging
extra-curricular participation as one tool in assisting
otherwise able students to experience "success" and to use
that experience to successfully complete their education.
In my Statement of the Problem I reviewed some of the
literature that underscores some of the broad topics that I
am addressing.

In this section I will categorize the review

of the literature indicating its relevancy and how it
applies to the topics.

Extra-curricular Activities And Their Effects
Extra-curricular activities serve many purposes for
different students and groups of students.

In this section

I focus on the students we see more frequently in urban
secondary schools.

Diverse Cultural Groups
The first category of literature I reviewed indicates
the wide base of support for the theory of the value of
extra-curricular participation as one factor in students
completing their education.

Research has been done in

specific and divergent cultural groups studying this
particular proposal.

Norman F. Wait
15

(1987)

studied two

16
hundred and twenty-two urban and rural Hispanic students
from Colorado in grade ten and twelve.

One of his

conclusions was the "participation in extra-curricular
activities at school fostered academic success by means of
reinforcing the social bonding within the school culture."
His conclusion was strongly supported by the Migrant
Education Dropout Prevention Project of San Jose,
(1989)

California

which after studying the conditions of one thousand,

four hundred and fifty-four migrant workers in a sample of
northern California schools found that one of the positive
factors associated with those migrant workers graduating was
participation in extra-curricular activities.
In a paper presented to the Annual State
Superintendents'

Conference for Supervisors and Directors of

Instruction in Madison, Wisconsin

(1985),

Kathleen Phillips

reported that the result of her study of migrant students in
Wisconsin showed that lack of opportunity to participate in
extra-curricular activities contributed to the high dropout
rate of these students.

The result of a project in Oklahoma

City to develop one hundred and eighty-five academic,
support,

counseling,

and other programs to meet Indian

student needs led to seven hundred and thirty-one more
students involved with extra-curricular activities
(Johnson-0'Malley,

1983).

These separate and distinct groups,
own way,

each unique in its

have in common the one factor that surfaces in all
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the studies - the importance of extra-curricular
participation to diverse students as a factor in
successfully completing the educational process.

Uninvolved and Disinterested Students
Students do not usually drop out of school if they
reach senior year but they do,
graduate with their class.
inner-city high school,

however,

In the last two years we,

six,

an

have had an average of thirty-five

students who do not graduate on time.
students take five,

often fail to

Many of these

and seven years to graduate.

Many

also attend four or five different high school before they
finally complete their graduation requirements.

They seem

completely apathetic about their studies and usually are
excessively absent each term.
I find them to have no real connection to the school
and they take part in no activities whatsoever.
they do not leave school physically,

Although

they are completely

uninvolved with their studies and are alienated from their
surroundings.

They are dropouts in every sense but the

physical one.

By contrast,

students who are involved in

extra-curricular activities are most likely to stay involved
with all aspects of school life.
Activities involving the Performing Arts seem to be
most effective in motivating our uninvolved students.
Hess Wright in a recent article entitled "The Value of
Performing Arts Education in our Schools,"

in the April

Cathy
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issue of NASSP,

1994 bulletin,

acknowledges the role of the

Performing Arts in teaching "young people discipline and
perseverance.

They give students a sense of self-respect

and teach the value of cooperation"

(p.

10).

Most urban schools do not have a Performing Arts
curriculum but the Performing Arts as an extra-curricular
activity can,

to some degree,

serve the purpose.

She further states that students receive a "sense of
accomplishment and strong sense of self-esteem"
p.

10).

(Hess,

1994,

These conclusions concur with the observations I

have made throughout my career of over thirty-four years at
an urban high school.

Role of the Institutions
The educational institutions must work in tandem in
filling the role of mentors and in supplying the personal
intervention needed for the success of these students.

The

colleges and universities must continue to supply this
personal intervention that hopefully will have been
initiated in the secondary schools.

High Schools
Certainly one of the most important factors in the
success of disadvantaged students is a dedicated faculty
ready and willing to develop close relationships with
students to fill in the gaps in their existence and to act
as role models in many cases.
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The role of the teacher in the learning process is one
of the factors leading to the successful completion of a
student's education.

The relationship between teacher and

student must be close and nurturing in the academic lives of
students as teachers frequently fill voids in their students
lives.
Edward DeRoche
disadvantaged,
experience,

(1970)

writes that the culturally

because of their limited skills and

cannot benefit from standard methods or

materials of teaching.

He states that "the teacher's

influence on the culturally deprived is limited only by his
imagination."
Edgar Epps

(1970)

agrees that the emphasis must be on

the "manner in which the child works,

not the outcome.

.

."

He further states that lower class children have a higher
degree of anxiety and need to have self-esteem increased and
anxiety decreased.
William Glasser

(1971)

also reflects the 1970's

approach to education when electives were the norm rather
than the core curriculum.

He restates the importance of the

teacher becoming involved and interacting with students as a
method of engaging the student's attention.

He writes that

the outcome of education should be a "positive identity as a
human being."

Current writers such as Sagor

Lipsitz

also emphasize the importance of student-

(1986)

teacher contact.

(1986)

and

Sagor reports that the authority figure
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"has been replaced by the nurturing adult who is a mix of
mentor,

adviser,

and friend"

(p.

113).

Lipsitz claims that

successful middle schools have "consistent and personal
student-teacher contact"

(p.

28).

High schools must have many extra-curricular activities
that will allow students to develop self-confidence and
allow them to leave their community on field trips,
excursions,

theater

and other enriching cultural events.

Gary Natriello et al

(1985)

were concerned about a move

to reform and restructure schools so that more time would be
spent on school work.

They stated the importance of

allowing students access to activities that build a
normative attachment to school and provide avenues of
success.
The schools themselves must be responsive to the
holistic needs of students so we don't send them on to
experience failure.

Colleges and Universities
Colleges can no longer work in a vacuum removed from
what is happening in the high schools.

A common thread of

agreement runs in all college high school programs with
successful records and that is the principle of early
intervention in the education of promising young students.
Maeroff
Chance

(1982)
(ABC):

describes one such program called A Better
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This program works by finding teenagers of academic
promise and steering them into one hundred and thirty
participating secondary schools where they live with
neighborhood families.

Ninety percent of these

students have gone on to college.

Many attending the

nation's most selective institutions of higher
education

(pp.

90-91).

In 1969 William Birenbaum wrote of the substantial
number of citizens who do not share in the technological and
industrial success.

He called on the over haul of the

university structure in particular as a remedy for what he
perceived as a deficiency in the academic process.
Some of the colleges have responded by establishing
special intervention programs.

There are many such model

programs that practice this policy of early intervention to
be sure that students are enrolled in the correct courses
rather than frivolous electives,
professors,

arrange visits by college

and often even adopt a high school to

collaborate closely and share faculty,

facilities,

and

equipment.
Some outstanding programs that practice this high
school-college connection are the Partner Programs of the
University of California; the Alfred Sloan Foundation's
Minority Engineering Program; the Middle College High School
in Manhattan;
Syracuse; and,

Simon's Rock in Massachusetts; Matteo Ricci in
Project Advance of Syracuse University.
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William Moore

(1970),

however,

places the

responsibility for remedy on the college teacher.

He says

the onus for superbly teaching students who have a wide
variety of abilities rests with these teachers.
All of these proposals have in common one thing direct and personal

interest in the educational well-being

of these students who would,

if left to their own devices,

drift off to an undefined and unplanned future.

These

disadvantaged students are in great need of personal
intervention on the part of their high schools and colleges.
Because they have the academic ability,

this

intervention

gives these students a sense of direction and purpose that
they would otherwise do without.

Self-Esteem
The study of Joseph J.
Gautheir,

Jr.

(1978)

Yarworth and William J.

is noteworthy because it combines

psychological variables with personal variables
examination of student participation.

in its

Its study of the

relationship between various aspects of student self-concept
and student participation in the extra-curricular activity
programs of several Pennsylvania high schools

is a marked

departure from previous studies because it explored both
known and hypothesized indicants of participation.
Previous research was grounded in the belief that
sociological reasons were the extra factors that influenced
extra-curricular activities.

It cited earlier writers who
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emphasized the social and economic factors while ignoring
the psychological contributions.

This study was designed to

fully integrate the psychological factors involved in the
connection between self-concept and participation.

The

sample consisted of four hundred and fifty-nine high school
students drawn from five Pennsylvania high schools who were
subdivided into three major groupings.

The Tennessee Self-

Concept Scale and Student Activities Checklist developed by
the NASSP in 1966 were completed by all the subjects.
The study "established the importance of self-concept
in the relationship between academic achievement and
participation not only in activities but also in nonathletic activities and the school activity program as a
whole"

(p.

342).

Philip Winne and John Walsh

(1980)

challenged the study

by Yarworth and Gauthier published in 1978.

Their article

questioned the validity of Yarworth and Gauthier using selfconcept variables.

Their basic disagreement was not with

the theory but rather with the methodology.

They disagreed

also with the degree in which self-concept variables are
related to activity scores.

They state that the external

self-concept sub-scales are not useful in describing
participation in activities.

They do agree,

however,

with

the importance of examining behavioral manifestations of
self-concept and the contribution of using psychological
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variables.

They find that the best predictor of extra¬

curricular participation is the curriculum track.
In responding to Winne and Walsh's critique of their
work,

William J.

Gauthier,

Jr.

and Joseph S.

Yarworth

(1980)

challenged the re-analysis of Winne and Walsh on the basis
of their either overlooking or misconstruing the intent of
the original study.

It further defends their original study

and their use of the Tennessee Self-Concept Scale.

Gauthier

and Yarworth then challenged the validity of the Winne-Walsh
Study and their compressing of four variables into one.

The

felt Winne and Walsh's discussion to be speculative and not
predicated on data present.

Yarworth and Gauthier concluded

that there is also a strong relationship between both
academic achievement and participation and the scores
obtained on four separate measures of self-concept.

The

authors of the study state that the information provided
will give us information about who participates in extra¬
curricular programs and so measure the success or failure of
the program developed by tax dollars.
There are no further studies forthcoming from either
Yarworth and Gauthier or Winne and Walsh.

The study of

Gauthier and Yarworth is important in its introducing of the
psychological variables in this research,

but the next two

documents represent only a difference of opinion about
methodology and so do not add to our understanding of the
broader subject.
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Current Issues
With the advent of the 1990's,

the emphasis has changed

from the disadvantaged child who was the subject of much
concern in the 1960's to concern with the lack of success of
all students who have become increasingly ill-prepared for
higher education.
William J. Moore,
(1970),

Jr.,

in his book Against The Odds

states that the function of colleges is to teach all

students no matter what their ability level or motivation.
Not until the elementary grades and secondary schools have
started turning out a vastly superior student to what we see
today can we even begin to be concerned with all students.
We should,

however,

be concerned with those students who,

with a little extra nurturing and orientation to college
life and exposure to other socialization,

can become

exemplary students and successful in their chosen field.
For most of our multicultural/ethnic students the same
standards apply today as Hummel and Nagle

(1973)

mention in

their remarks about children of earlier immigrants:

Only as

they and their children achieved economic stability and a
middle class ethos,

did schools become relevant for them.

Disadvantaged students today who attend college do so
because it has some relevance to them.

We see this

reflected in our yearly scholarship interviews with our topranked students.

The last few years have seen an increasing

number of students who tell us they are interested in the
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field of computers.

This was brought about by the

introduction of computer science in our curriculum and the
clear understanding that computer majors generally found
good jobs.
This factor would be information they could bring home
to parents who could then be more sympathetic to their
children's desire to attend college.

Many of our students

are foreign born or first generation Americans and so must
persuade their parents of the importance of a college
education.

Our girls with Italian-born parents still have a

great deal of difficulty convincing their parents to allow
them the privilege of attending college.

Thus we must

acclimate not only our students to the advantages of higher
education but also their parents.
Our students need a great deal of support,

counseling,

and information from their faculty members as their parents
cannot supply this information.

High schools such as ours

have very close student/teacher relationships so teachers
become quasi-parents to fill the great need these students
have for the information we possess and the interest we have
in their well-being.

Fortunately,

have the respect of the parents,

for the most part,

we

also, who are only too

happy to turn the function of mentors over to us.

We can

never assume they are getting the motivation and information
from their homes however close and affectionate they may be.
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One of the problems with this close friendship is the
difficulty in launching these students into independence
once they leave the school.

They return sometimes for

several years for counseling and advice and help in filling
out their forms.
The difficulty is rarely with the academic work but
rather in our graduates finding a common ground with their
fellow classmates who have been exposed to cultural events,
material advantages,

and a much fuller life style.

Our high

schools receive yearly three full four year scholarships to
Boston University.

It is with great trepidation that we

await the mid-years for fear that our students will not
last.
One of our brightest girls left Boston University after
one week and forfeited a scholarship worth over $60,000.00.
Currently,

we have been more successful as the new high ■'

school students receive assistance and support from former
students from the high school and we have begun to develop a
support network over the years.
Fortunately,

the colleges also realize that these

inner-city students need to have some support in place from
the colleges.

Boston University,

for one,

has a special

monitoring program for all of its scholarship recipients
from inner-city high schools such as our school.
students are counseled,

tutored,

adjustment to college life.

These

and assisted in their

The end result has been to
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decrease the number of dropouts form this outstanding
scholarship program.

Current Developments - "A Renaissance11
After a long period of "back to the basics" we are
seeing a renewed interest in the "Arts" as a means of
educating and involving our students in education.

This new

wave goes beyond the extra-curricular and involves infusing
ALL of the academic disciplines with the study of the Arts.
As part of the Education Reform Act of 1993,

the

Massachusetts Department of Education and the Massachusetts
Cultural Council worked cooperatively to create a document
entitled Education Through the Arts:

A Plan for Action

(p.

).

6

This plan requires all schools to develop their own
unique and appropriate Arts in Education plans.

The goal of

the plan is "to ensure that the Arts are integral to
education through statutory requirement."
The Arts are defined as including music,
visual arts,

dance,

literary arts,

theater/drama,

and media.

The rationale for this new plan supports my focus that
"the Arts contribute greatly to cognitive learning,
students learn other subjects and skills,

and keep students

in school."
The Plan further claims that "Arts in education
programs in schools throughout the country.
lead to

.

.

help

.

.
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—increased school-wide morale;
—increased student self-esteem and self-discipline;
—reduced truancy and dropout rates;
—improved memory skills and the ability to
imagine what might be.
All of these findings corroborate what I have long
observed as a practitioner.

It is gratifying to find that

the educational hierarchy is now acknowledging something I
feel so strongly about.
Even the Federal Government has become part of this
resurgence by granting "$250,000.00 to a consortium of arts
education associations to develop curriculum standards for
the Arts.

These curriculum standards will be part of the

Federal Government's,

'Goals 2000:

Educate America Act'"

(Massachusetts Cultural Council, Winter,

1994, Volume 3,

p.

V**.

3,

Issue 1,

"Education Reform and the Cultural Community").

And, most significantly for me,

a Task Force has presented

to our school system's School Committee a proposal
recommending among other things "two semesters of Arts
instruction at the high school level as a graduation
requirement"

(Boston Sunday Globe, April 10,

1994) .

All of this new emphasis on the Arts on the federal,
state,

and local level will result in some form of an Arts

Education at the school level.

Given the fact that budget

t"

allocations do hot necessarily follow educational mandates,
schools will need to find a way to implement an Arts Program
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that is relatively cost free!

That,

in essence,

is what I

attempted to do at one urban high school using the Senior
Class Day Show as a vehicle to introduce students to
theater, music,

and dance beyond that with which they were

familiar.

A

CHAPTER

III

RESEARCH PROCEDURES

Overview

This study describes the

impacts for high school

students who have been involved in the Senior Class Day
Show.

As a participant observer,

I will document over many

years the following outcomes from student participation:
1.

Students develop an appreciation for music and the
theater;

2.

Students who have a history of disinterest and
difficulty in school get involved in all aspects of
the show and consequently have fewer school
problems;

3.

Students who have a history of poor attendance
start attending school regularly so as not to
miss a rehearsal;

4.

Students show a sense of accomplishment and
self-esteem through their participation in a
successful production;

5.

Students show a sense of "esprit de corps"
and learn to work together for a common purpose;

6.

A few students develop a lasting interest in
theater as a career and in fact are involved in
some aspect of the performing arts.
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This study to examines the effectiveness of the Senior
Class Day Show as an extra-curricular activity in the hopes
that my fellow practitioners in inner-city schools will see
demonstrated various beneficial effects and will be inspired
to replicate the activity so that their students may also
benefit.

Framework for the Study
I will delineate the setting and background in which I
worked as a participant/observer for many years.
gathered,

documented,

The data I

and recorded while involved in these

productions were the genesis of my study.

Historical Perspective
The Senior Class Day Show is a tradition that dates
back to the 1930's.

It was always held in May and it was

performed by members of the Senior Class in front of the
assembled Senior and Junior Classes.

It involved a formal

ceremony that included a processional and seating of the
entire Senior Class,

a transfer of school colors from the

senior to the junior class,

the reading of the Class Will,

and the presentation of the Class Gift.

These formal

ceremonies were followed by performance of musical and
dance numbers by members of the school cast.
was followed until 1986.

This format
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In 1987,

a shortened version of the formal part of the

program became part of the Graduation Ceremony and the
Senior Class Day Show became a theatrical performance.
From 1975 to 1988,

performances were held in the

afternoon of what was designated as Class Day for the school
population and on the following Sunday afternoon for the
parents and relatives.

In 1989 we changed again to one

performance at night to which all were invited.
In all cases the show was the culmination of six to
seven weeks of rehearsal
to work together,

in which the Class Day cast

perform on stage,

learned

learned songs and dance

numbers and generally enjoyed themselves immensely.

The

"esprit-de-corps" that the cast developed was a joy to see
and seems to be revived when classes have their class
reunion.

The Process of Producing the Show
The Senior Class Day Show was open to all seniors.
They were all eventually auditioned but only for the purpose
of selecting soloists.
school day,

Rehearsals were held during the

with the indulgence of the faculty,

and the

rehearsal periods were varied so no one class was missed
consecutively.
rehearsals.

Only I was scheduled to be present at all

As the weeks went on,

however,

I

found that

after closing the auditorium for lunch and returning twenty
minutes

later,

the cast members had somehow managed to get

back into the auditorium and were having a wonderful time
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singing on the microphones.

Their support and

encouragement of each others attempts was heartwarming.

The

one constant every day was that for at least one period the
entire cast was assembled and rehearsed together.

We always

finished this rehearsal with whatever was their favorite
rehearsal song and so they left the auditorium on an upbeat
note usually singing on their way to class.

Format of the Show
I

inherited a show that was made up of ten to twelve

songs and very shortly developed the show into one with a
concept.

I

introduced musical and dance numbers from

Broadway shows and arranged them in such a way that the
story line could be followed even though we did not use
dialogue.
My first such show in 1971 was called "Babes of
Broadway,"
shows -

and consisted of numbers from three Broadway

"Gypsy,"

"Funny Girl,"

and "Mame."

Using several

numbers from a Broadway show gave the students an
opportunity to see the continuity of an entire show and to
have the fun of costuming themselves and acting out two or
three different mini-musicals in one performance.

All the

shows required different costumes and the students were
ingenious

in figuring out how to dress the part.

I gave out

costume sheets with general guidelines and the students did
the rest.

Their costumes showed that they understood the
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era and feeling of each individual Broadway show and the
parts they were portraying.
I selected shows that were easy to costume and sing and
repeated the favorites every four or five years.
these favorites were "Grease,"
Yankees,"

"Guys and Dolls,"

Occasionally,

"Bye-Bye Birdie,"

Some of
"Damn'

"Oliver," and "Annie."

I would discover some really good voices and

be able to do a show like "West Side Story."
A Senior Class Day Show made up entirely of Broadway
shows changed the last few years with the inclusion of an
"oldies"

act replacing one of the Broadway shows.

This was

very popular with the students and their parents who were
familiar with the songs of the fifties and sixties.

General Design

Based on the overview of the literature presented here
and my own experiences as a participant/observer,

the

following outcomes have been evidenced by those students who
were participants in the Senior Class Day Show:
Casual Variable:
Participation in Senior Class Day Show.
Effects:
1.

Appreciation of music and theater

2.

Fewer school problems

3.

Improved school attendance

4.

Sense of accomplishment and self-esteem
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5.

Sense of

"esprit de corps"

6.

Interest in theater as a career choice.

In this case study,

I decided that qualitative research

was the most appropriate type of investigation for
generating descriptions and findings of my observations.
the participant-observer,

As

there existed a high degree of

interaction between the investigator and the elements being
studied.

In discussing several points when addressing the

determination to utilize qualitative research,
Guba

(1985)

Lincoln and

confirm that qualitative research is appropriate

when there is a high degree of interaction between the
investigator and elements of the phenomenon being studied.
Over the years I have observed students demonstrating
and exhibiting many effects from participation in the Senior
Class Day Show,

and I sought to determine if those benefits,

which I had observed first hand,
students themselves.

were recognized by the

I planned through surveys and

interviews with selected students to discover which of the
effects I had observed were recognized and acknowledged by
those former students.

I hoped to determine if there were

other benefits to students of which I may have been unaware.
The students may have felt strongly about one or a
combination of these benefits.

I also expected to discover

that some of them would be unable to verbalize their
experience or,
to them now.

perhaps,

to find the experience insignificant
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I also examined the attendance records of the three
senior years for which I had surveys.

I compared the

attendance of the participants and non-participants to see
if there was a significant difference between the two
groups.
The advantages of using records,

attendance in this

case study,

are numerous.

accessible,

and a reliable source of information

and Guba,

1985).

They are easily available,
(Lincoln

These records are considered relevant in

the context of my case study and legally credible.

Population Sample
Former students who have been show participants over
the years that I have conducted the show were my population
sample with a focus on years 1987,

1989 and 1991.

the students in the show were involved by choice,

As all
I did not

expect any of them to be disinterested about their
involvement.
According to Miles and Huberman

(1984),

stronger data

resulted when information was seen or reported firsthand;
was the result of observation.
to the investigator

.

.

.

If the data were volunteered

the data were also stronger.

Instrumentation
The instruments I used to collect data

included

attendance records which were obtained from a data base of
students,

surveys that were completed by participants,

and
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interviews with former student participants that were
recorded and transcribed.

Attendance Records
I examined the senior attendance records of the
graduating classes of

1987,

1989,

and 1991 as these were the

same classes that filled out questionnaires.

I compared

the attendance records of the participants and non¬
participants for those years.

A total of

157

students

participated in the show during those three years and
attendance records for all students were examined

(100%

sample).

Surveys

(Questionnaires)

At the end of the performance of their Senior Class Day
Show I distributed surveys
1987,

1989,

sometimes
get a

and 1991.

(See Appendix)

to the casts of

As the end of school for seniors

immediately followed the show,

100% return but I did get a

I was not able to

large number back.

I

analyzed these questionnaires/surveys to ascertain what
common results they produced.

I have personally observed

many results and was interested to see if the participants
perceptions matched mine.
there were any results,
unaware.

Zeichner

naturalistic

I was also able to discover if

benefits,

(1980)

problems of which I was

stated that the components of the

inquiry "enable the pursuit of unanticipated

phenomena as they emerge.

.

."

(p.53).
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Interviews
I

interviewed several former students/cast members who

were not part of the 1987,
examined.

1989,

1991 group already

These were open-ended interviews and directed by

the students themselves.

Their choice of recollection was

an indication of what they felt most important to them about
their participation.

I first had them fill out the survey

form I had used for the classes of 1987,
stimulate their memories.

1989,

and

1991 to

I asked them only some general

questions which enabled them to speak in their own words
rather than have to answer a series of questions.

As the

remarks differed markedly with each respondent depending on
their particular memory,
was most helpful.
fall

this free form style of interview

I anticipated that their responses would

into one or more of the categories I outlined in the

overview.

As D.E.

Polkinghorne

(1991)

states,

qualitative

methods are especially useful in the "generation of
categories for understanding human phenomena and the
investigation of the interpretation and meaning that peoples
give to events they experience"

(p.

112).

I also wanted to

determine if the passage of time had made a difference in
their feelings or if

in fact they remembered anything about

the Senior Class Day Show.

Procedures
As I had over the years obtained surveys from the casts
of

1987,

1989 and 1991,

I used the participants as my
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sample.

The three years of surveys collected were spread

out with an intervening year so that the surveys would cover
a greater span of time.

The interviews were purposely

selected to represent a cross-section of students.

Attendance Data
Attendance data were collected from those students who
participated in the Senior Class Day Show for the years of
1987

(n=44),

1989

(n=53),

comparison purposes,
classmates

(n=103),

and 1991

and for

from their non-participating senior
129,

and 90,

total of 479 participants,
322

(n=60),

non-participants.

respectively).

with 157

There was a

Show participants and

These data was obtained because it

was proposed that participation in the Show would enhance
the students'

attendance at school during the Fourth Term,

as they prepared for the upcoming Show
presented at the end of the Term).
four separate terms,

(which would be

Each year consisted of

with rehearsal for the Show beginning

at the end of the third term and,

thus,

absence rates for

the fourth term were expected to decrease.
Since each term was defined by a different number of
days,

also varying by year,

the attendance data were

computed as mean absence rates by percentage for each
student during each term.

Descriptive statistics were

computed for each condition:

participant vs.

participant,

school term

(1,

(1987,

and 1991).

This produced a total of 24

1989,

2,

3,

and 4),

non¬

and school year
(two by
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four by three)

basic experimental conditions

(cells of

data).

Survey Data
Survey data was obtained from 115 students who
participated
and 1991.

in the Senior Class Day Show in 1987,

The Survey Forms

(see Appendix A)

1989,

were

distributed to students at the end of the fourth term,

after

the performance.

An effort was made to collect forms from

all participants,

however,

optional and 42
compliance

completion of the forms was

students did not

(27%)

comply.

This rate of non-

was attributed to the fact that the

students were very eager to leave school following their
performance as this was their final school event.
These data were obtained because it was proposed that
students'

responses on the Survey Form would reflect that

their participation in the Show resulted in enduring
positive effects on them.

The forms were carefully reviewed

by this researcher with the aim of observing any recurring
critical

factors,

by the students.

positive or negative,
As critical,

that were mentioned

recurring and non-overlapping

factors were separated from extraneous material,
factors were observed,
noted.

no negative

whereas six positive factors were

A second blind reviewer confirmed these findings and

was not able to uncover any further critical factors.
researcher developed the following research model.
factors were labeled as follows:

(1)

This

The

Motivation for school
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attendance

('’Attendance") ;

(2)

Self-expression;

de corps or working together as a group
Self-esteem;
and

(6)

(5)

Esprit

("Community");

Sense of accomplishment

Influence on choice of career

(3)

(4)

("Accomplishment");

("Career").

Frequency data was obtained and scored as an occurrence
(value of 1)

if the student's responses reflected an obvious

impact in any category,
if no obvious

or as a non-occurrence

(value of

0)

impact was noted.

Interview Data
a.

I reviewed yearbook pictures,

programs,

and videos

of the Senior Class Day Show to select the former
students to be interviewed.
b.

I

sent a request for interview to the former

students that I selected and called them to
explain further what I was attempting to study.
My interview sample consisted of 2 males and 2
females.

Two had completed higher education and

two had not.
c.

Students signed a consent form giving me
permission to publish their remarks and I gave
them the option of using their first name or a
pseudonym.

Although I have a good memory,

I used

a recording device so that I could capture key
phrases of the respondents.
the recording was

If I determined that

inhibiting the interview,

could restrict myself to taking notes and to

I
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remembering what was said.

None of the

respondents were inhibited by the recording so all
interviews were recorded.

The interviews resulted

in one additional outcome - interest in going to
the theater.

Data Analysis
As I researched the data using a triangular
methodology,

the analysis will of necessity be presented in

three sections.
The attendance data was quantitatively examined and I
will use graphs and descriptive statistics as well as a
narrative to analyze the results.
The surveys although coded and graphed were discussed
in a narrative that contains excerpts from the students
themselves.

Additional excerpts from the surveys will be

included in the appendix to further provide personal
feedback from the students.
Portions of the interviews will be quoted,
with the survey results,

integrated

and with recorded observations of

what that student's experience had been in the Senior Show.
Using these three methods,

I will document the impact

of student participation in the Senior Class Day Show on the
students themselves.

The results will also serve to

corroborate or expand upon the personal observations I made
in the over thirty years I have been involved with this
extra-curricular activity.

44
I have over the years received a continual flow of
positive feedback from former students.

This study will be

a formal description and examination of the experience of
these students who were at one time happily involved in the
Senior Class Day Show.
The interviews will serve to illustrate which students
may have experienced life changes,

important impacts,

and

lasting effects from their participation in their Senior
Class Day Show.
I

feel the experience of this sample of students will

be applicable to any inner-city urban high school

involved

in extra-curricular projects involving the visual and
performing arts.

CHAPTER

IV

RESULTS OF THE STUDY

General Introduction

The results of this case study will be presented
utilizing a triangulation of survey data,
statistics,

attendance

and interview excerpts along with the writer's

own information as a participant/observer.

The collection

and examination of this data will serve to describe how
selected high school students experienced participation in
the Senior Class Day Show.

Introduction to the Survey Data
One hundred and fifty seven survey forms were
distributed to student-participants of the 1987,
1991 Senior Class Day Show.

1989,

and

These survey forms were

disseminated at the end of the Show which was usually
scheduled one or two days before the end of the school year.
Survey data were gathered from 115 student-participants of
these Senior Class Day casts.
Forty-two surveys were not returned during this threeyear period probably because of the anxiety factor
associated with the end of the school year and impending
graduation.
Survey Data Results
An examination of these 115 surveys produced six
positive categories of positive outcomes which were labeled
45
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as follows:
Community:

(1)
(4)

Attendance;

(2)

Self-expression;

Self-esteem;

(5)

Accomplishment;

(3)
and

(6)

Career.
Examples of statements made by students which
determined the six categories are as follows:
(1)

Attendance—"It made a difference to me because I
wanted to come to school every day so I wouldn't
fall behind"

and "It made me look forward to

coming to school";
(2)

Self-expression—"It gave me a chance to display
some of the talents that I had"
chance to express my feelings

(3)

and "It gave me a

(musically)";

Community—"We realized we had to work as a group
and we did"

and "It made me feel closer together

with my classmates and my teachers";
(4)

Self-esteem—"I'm a shy person and it helped me
feel more comfortable around people and do
different things"

and "It made me feel

like

something special";
(5)

Accomplishment—"I

felt like I accomplished

something new" and "I
our minds together,

found that if we really put

we could accomplish anything";

and
(6)

Career--"After participating in Class Day my
thoughts of being a musician are greater"

and "I
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always wanted to pursue Drama and now I'll keep on
pursuing it."
This researcher and a second rater scored 10% of the
Survey Forms.

The two sets of scores were then tested for

interrater reliability.
found to be 100%,
unnecessary,

The concordance for reliability was

thus the second rater was deemed

and this researcher completed the scoring for

the remaining 90% of the Survey Forms.
Chi-squared analyses were computed for each of the

six

factors to determine whether the observed frequencies were,
in fact,

significantly greater than what would be expected

by chance.

The frequencies occurring for each factor can be

seen in Figure 1

(See Appendix D).

The deviation of the

observed frequencies from the expected frequencies was
significant in all six cases

(pc.Ol).

T-tests further

confirmed that these frequencies were significantly greater
than the frequencies that would be expected to occur by
chance.
In summary,

115 students who participated in the Senior

Class Day Show were found
school

(n=109);

self-expression

(2)

corps,

to be motivated to attend

to have experienced an opportunity for

(n=32);

appreciation for,

(1)

(3)

to have developed a sense of,

working together as a group,

or a sense of community

(n=67);

(4)

esprit de

to have had an

opportunity to develop their sense of self-esteem,
value

(n=40);

(5)

or

to have achieved a sense of

worth or
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accomplishment,

individually,

(n=28);

to have had an experience that was

and

(6)

as part of a group,

or both

meaningful enough to influence their choice of career or
their interest in career possibilities

(n=13).

Introduction to Attendance Data
Although attendance was one of the six factors examined
in the survey data,

this researcher felt a more definitive

examination of this one factor could be accomplished by
comparing the senior year attendance of participants and
non-participants for each of the years that produced
surveys.
I had observed that individual students who had a habit
of non-attendance improved their attendance dramatically
once involved in the productions.

I decided to examine the

actual figures to see if my assumptions were correct.
Although the senior year attendance figures were gathered
for each class,

1987,

1989,

and 1991,

it was decided that

all of the results would be grouped into two groups,
participants

and non-participants.

Results of Attendance Data
A total of 479
with 157

senior attendance records were examined,

Show participants and 322

non-participants.

Since

each term for each of the years was defined by a different
number of days,

the attendance data was computed as mean

absence rates by percentage for each student during each
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term.

Descriptive statistics were computed for each

condition:
2,

3,

participant vs.

and 4),

non-participant,

and school year

produced a total of 24

(1987,

1989,

school term

and 1991).

(1,

This

cells of data with which to work.

"Extreme”

Scores

When the mean scores were contrasted with the median
scores,

it was found that some cells displayed extreme

variance in scores.

In looking at the range of scores,

it

was found that certain of these scores were greater than 3
standard deviations from the mean,
of

"extreme"

falling into a category

scores which would occur by chance less than

0.15% of the time.

For this set of data,

only 3

of the 1916

scores should have been this extreme by chance.

Since 46 of

the 1916

and they

scores

(2.40%)

fell

into this category,

were clearly demarcated as differing from the remaining
scores

in their cells,

it was determined that these extreme

scores did not occur by chance and were reflecting aberrant
absence rates.
These extreme scores were significantly inflating
various cell means,
It is

particularly those of non-participants.

likely that this occurred as the result of particular

students not attending school for reasons such as being
extensively ill or dropping out of a term.

In fact,

students accounted for 16 of the 46 extreme scores,

8
with 30

students accounting for the remaining 30 extreme scores.
Thus,

since the extreme scores were confounding analyses
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relying on cell mean data,

it was determined that any scores

equal to or greater than the value of 36.0% would be
considered extreme scores.

This value was greater than 3

standard deviations from all adjusted cell means and
displayed a break in sequence and form with the values from
each cell.
The extreme scores were replaced by the mean for their
cell,

with the mean calculated after excluding any extreme

scores,

so these scores were essentially nulled.

The mean

value was used so that the cell count would remain the same
for analysis purposes.

For the 8 students who displayed 2

extreme scores for the 4 terms,

all 4 of their scores were

replaced with cell means as their data were considered
aberrant overall,
scores

resulting in a total replacement of 62

(3.24%).

A breakdown of the number of extreme scores in each
cell can be seen in Table 1.
in 1987,

Eleven extreme scores occurred

with 10 of them in the non-participants group.

Twelve extreme scores occurred in 1989,
again,

in the non-participants group.

extreme scores

(23/46)

occurred during

23 in the non-participants group.

with 10 of them,
The majority of
1991,

with 19 of the

Since the purpose here is

to compare changes in attendance due to whether or not
students participated in the Show,

greater accuracy is

obtained by keeping the two samples of students as similar
as possible otherwise.
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Table 1
Number of Nullified Extreme Scores for Each Cell

GROUP

TERM 1

TERM 2

TERM 3

TERM 4

TOTALS

1987 N-P

0/103

6/103

2/103

2/103

10/412

1987 P

0/44

1/44

0/44

0/44

1/176

1989 N-P

1*/129

5/129

4/129

*/129

10/516

1989P

1/53

0/53

1/53

0/53

2/212

1991 N-P

**/90

9/90

10/90

**/90

19/360

1991 P

*/60

2/60

2/60

*/60

4/240

TOTALS

2/4779

23/479

19/479

2/479

46/1916

1 non-extreme score was nullified from these 4 cells
due to invalid scores from one subject.

**

6 non-extreme scores were nullified from these 2 cells
due to invalid scores from six subjects.
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It is

interesting to note,

in Table 1,

that only 2

extreme scores were found for the first and fourth terms,
while 23

and 19 were found for the second and third terms,

respectively.

It can safely be assumed,

displayed later,

as will also be

that students are more reliable about

attending school during the first and last terms.

Eight

additional scores were nullified from the first and fourth
terms,

but only because the 8

students producing those

scores displayed extreme scores for both the second and
third terms,

and thus their data was not considered valid.

Overall Means:

All Students

(n=479)

Data were obtained from three different school years to
provide a broader base for generalizations.

The data for

each year was combined and mean absence percentages were
then determined for each term overall
Figure 2).

In addition,

as shown in Figure 2,

percentages were computed by
Terms to derive an overall
percentage rate,

and

(2)

(See Appendix D),

(1)

mean absence

combining all 4

(year-based)

School

mean absence

combining the first three terms to

derive a mean absence percentage rate for the part of the
school-year during which participants were not actually
involved with the Show.
As will be the case in most of the figures,

error bars

representing the standard error of the mean are printed
within the bars

in the graphs.

The error term represents

the amount by which the sample *s estimate of the mean would
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be expected to vary,

plus or minus,

or in other words,

accurate the mean is considered to be.
different means,
3

in Figure 2,

how

When comparing two

such as those shown for School Terms

1 and

it would be expected that those two means are

quite significantly different,

and this would not be

expected to change if another sample of school years was
chosen.

However,

absence percentage

when comparing the means for the overall
(labeled "One-Four")

percentage for the first three terms

and the absence

(labeled "One-Three"),

it would be expected that the difference between those
means,

even if found to be statistically significant,

quite as stable and,
chosen,

is not

if another sample of school years was

there would be less confidence that these two means

would be significantly different.
Looking at Figure 2,
means for "One"
"Three,"

and "Four"

while no difference exists between
or between means for

"Two"

and

each term composing each of these two pairs differs

significantly from the two terms in the other pair.

While

these results indicate a lower absence rate in the first and
fourth terms,
decrease

in this form the data does not confirm a

in absences overall,

for all students,

during the

fourth term.

Overall Means:

Non-Participants

To understand later comparisons,
displayed in Figure 2)

(n=322)

the overall means

(as

have been broken down by Non-

Participants and Participants.

This section will

look at
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the analyses of the data for the Non-Participants.
be seen in Figure 3,

a one-way

(four-level)

As can

repeated-

measures analysis of variance on the four School Terms
(F(3,963)=12.125,
effect,

p=0.000)

demonstrated a significant main

suggesting that some of these means did

significantly differ from each other.
As can be seen in Figure 3
(two-level)

a one-way

repeated-measures analysis of variance on the

two overall means
significant.

(See Appendix D),

("One-Four"

and "One-Three")

was not

This finding essentially indicates that the

inclusion of the data for Term 4

in "One-Four" was not

strong enough in the Non-Participants group to cause these
two means to differ.

It can further be concluded that since

these means do not differ,
"One-Three,"

the three-term combined mean,

accurately reflects the absence rate for non¬

participants in general as well as during the period of time
preceding the fourth term.
The results from "One-Four" parallel the results from
"One-Three," which supports the conclusion in the previous
paragraph.

Most importantly,

significantly from "Four."
Non-Participants,

neither factor differs

This indicates that,

there was not,

overall,

for the

a significant

decrease in absence rate during the fourth term.

Overall Means:

Participants

(n=157)

This section will look at the analyses of the data for
the Show Participants.

As can be seen in Figure 4

(See
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Appendix D),

a one-way

(four-level)

repeated-measure

analysis of variance on the four School Terms
(F(3,468)=17.415,
effect,

p=0.000)

demonstrated a significant main

suggesting that some of these means did

significantly differ from each other.
Looking at Figure 4,

we see that while no difference

exists between means for "One”
"Three,"

or "Two"

and

significant differences exist between each of the

other paired comparisons,

with "One"

significantly less than "Two"
As can,
level)

and "Four"

again,

and "Four"

being

and "Three."

be seen in Figure 4,

a one-way

(two-

repeated-measures analysis of variance indicated that

the mean absence rate for "One-Four"
significantly less
"One-Three"

(F(l,156)=23.438),

(9.798%).

This

(9.311%)

was

p=0.000)

than for

finding essentially indicates

that the inclusion of the data for Term 4

in "One-Four" was

strong enough in the Participants group to cause these two
means to differ.

It also indicates that the low mean

absence rate from the Participants for Term 4

accounts for

the significant difference seen between these two factors
for all subjects

(Figure 2),

since there was no difference

between these factors for the Non-Participants.

This

suggests that there is a significant difference between the
mean absence rates of Term 4
Participants,

for Non-Participants and

which will be tested in the next section.
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Overall,

the results so far indicated that the mean

absence rate for Participants during Term 4 had a
significant influence on bringing the overall mean absence
rate for the year

("One-

Four),

for all students,

This was only attributable to the Participants,
Non-Participants.

In addition,

down.

not to the

because there was no

significant difference between the combined mean absence
rate factors for the Non-Participants
Three") ,

("One-Four"

and "One-

it was apparent that Term 4 did not have an

appreciable effect on this comparison,
Participants.

as

it did for the

Both of these important results

led to the

conclusion that the absence rate decreased during the fourth
term for the participants.
Figures 2-4,

However,

as has been apparent in

the mean absence percentages for the

Participants parallel those for the Non-Participants
behavior across the four terms.
percentage rate starts off

That is,

the mean absence

low during the first term,

increases during the second and third terms,
down again in the fourth term.
demonstrates that,

in

then

and then drops

The following section

even though this pattern was observed,

there was a significantly greater drop in mean absence
percentage rate for the Participants.

Comparison of Overall Means
In this section,

T-Tests were performed on the six

factors that were used in the previous sections,

to

determine whether significant differences existed between
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Non-Participants and Participants on each factor
Appendix D,

Figure 5).

(See

The reason that the T statistic was

chosen to be applied here is because,

previously,

comparisons were made within subject groups of equal
numbers.

In this section,

we tested for differences between

two separate subject groups of unequal numbers
n=157)

with greatly differing variances.

independent samples

(n=322 vs.

Thus,

an

"separate variances" T-Test was chosen

as the most effective measure.
For the

"One-Four"

factor,

the mean absence percentage

rate was found to be significantly lower
P=0.000)

for the Participants

Participants

(11.216%).

(9.311%)

(t(281.1)=3.995,

than for the Non-

For the "One-Three"

factor,

the

mean absence percentage rate was found to be significantly
lower

(t(282.3)=2.947,

(9.798%)

p=0.003)

for the Participants

than for the Non-Participants

As can be seen in Figure 5,

(11.306%).

the mean absence percentage

rate was found to be significantly lower for the
Participants than for the Non-Participants on every factor
except "Two,"

for which there was no difference.

This

strongly indicates that the attendance rate for Participants
was better in general,

throughout the year.

displayed a consistently lower absence rate,

Participants
while the

results from the previous sections suggested that Term 4
Participants had an especially strong effect which should

for
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translate into a lower mean absence rate than NonParticipants displayed for Term 4.
To test the hypothesis that the mean absence percentage
rate was

lower for Participants than for Non-Participants

during Term 4,

these two means were compared to the overall

absence rate for the first three terms of the year,
participation would have no bearing on attendance
Three”) .

("One-

These comparisons are apparent in Figure 6

Appendix D),

when

with the Comparison Mean labeled "Terms

(See
1-4"

referring to the mean we have been calling "One-Four,"

and

the Comparison Mean labeled "Terms 1-3" referring to the
mean we have been calling "One-Three."

T-Tests were again

employed for this measure.
For "Terms 1-4"

(or "One-Four"),

it was found that no

significant difference existed between the mean absence
percentage rate of Term 4
However,
of Term 4
lower

for the Non-Participants.

it was found that the mean absence percentage rate
(7.851%)

for the Participants was significantly

(t(156)=4.841,

p=0.000)

percentage rate for "Terms
For "Terms 1-3"

than the mean absence

1-4"

(10.592%)

(or "One-Three"),

alias

"One-Four."

it was found that no

significant difference existed between the mean absence
percentage rate of Term 4
However,

again,

for the Non-Participants.

it was found that the

percentage rate of Term 4
significantly lower

(7.851%)

(t(156)=4.841,

mean absence

for the Participants was
p=0.000)

than the mean
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absence percentage rate for "Terms 1-3"

(10.811%)

alias

"One-Three."
Finally,

as a last test to determine whether the

Participants did demonstrate decreased absences
attendance)
computed.

during Term 4,

(increased

"difference scores" were

For each of the 322 Non-Participants,

their mean

absence percentages were computed by averaging their absence
percentages from the first three terms.
percentages from Term 4,
three terms average.
157 Participants.

Then their absence

were subtracted from the previous

The same process was completed for the

Then an independent samples

"separate

variances" T-Test was performed to determine whether there
was a significant difference between the Participants and
the Non-Participants in terms of these "difference scores."
As can be seen in Figure 7

(See Appendix D),

it was

found that the mean difference score from the Participants
(1.947%)

was significantly larger

(t9335.0)=3.140,

p=0.002)

than the mean difference score from the Non-Participants
(0.359%).

This,

again,

strongly indicated that the

Participants were absent less frequently than the NonParticipants during the fourth term.

Summary of Attendance Results
Taking all of the results from this section into
account,
them,

leading out from the broader results which preceded

it is clear that students who participated in the

Senior Class Day Show,

even though they attended school more
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regularly as a rule,

attended school even more frequently

during the fourth term,
for the Show.

when they were actually preparing

In general,

it can be concluded that interest

in participating in the Senior Class Day Show during the
fourth term inspired students to attend school more
frequently than during the three terms preceding it.
also possible that an interacting factor,

It is

such as the fourth

term being the final term could have accounted for some of
this effect.
chapter,

However,

given the other evidence in this

such as the decrease in absence rate for the

fourth term demonstrated by the Non-Participants that was
taken into account,

it seems more likely that the Senior

Class Day Show did,

in fact,

create this significant effect

on enhancing attendance for Participants.

Introduction to Interviews
This last section of the research incorporates my
personal observations of the subjects with their own
comments,

viewpoints,

participant/observer,

and perceptions.

As a

I was very much involved in the high

school experience of these and many other students.

The

interaction has continued over the years since they
graduated.

These interviews indicate the various

interaction with each of these students.

levels of
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Interview #1 - Anthony L.
Anthony graduated in 1977,

and I didn't see him again

until about four years ago when he transferred to my high
school as a member of the staff.

I saw him the summer

/

before school started at the teacher pool where transfers
are arranged.

His first words to me were about the Show and

how much he would like to help me and work on any future
production.
Since then he has on several occasions mentioned the
Show to me and enjoyed reminiscing about his cast mates so
I decided he would be someone I would interview.
I remember him as a small,
class,

quiet boy in my English

and he has now grown to be about 6'

3".

He recently

gave me a copy of his high school graduation picture.
still has an air of fragility about him,
are now colleagues,

and even though we

he treats me as one of his favorite

teachers and calls me his mentor.
shown in many ways.

He

His respect towards me is

He is very protective towards me and

anxious to assist me in any way he can.

Anthony is

in

charge of doling out limited number of xerox copies to the
staff under the watchful eye of the administration.

He

makes sure that I have an endless supply of copies and
replenishes my order daily.
I

I am most grateful!

include the entire conversation with all

the

interviewees in the Appendix to show the different
perspectives offered by the students,

however,

in this
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section I will pick out those passages which indicate some
of the effects I have been examining.
an extra category productions"

I have also included

"enjoyment of attending theater

- as it does come up in the interviews.

Excerpts from Anthony L's Interview:
Attendance
Elaine:

"Would you say that the attendance changed as
a result of it?

Were they afraid to miss a

day of rehearsal,
A.L.:

"Absolutely.
be there.
going on,

they'd lose their part?"

Because,

you know,

we wanted to

We wanted to be a part of what was
and,

you know,

we just felt good

about what we were doing."
Self-Expression
Elaine:

"...how did you decide you wanted to do that
particular part,

A.L.:

or did you?"

"I think that when all the parts and
everything were presented to us,
thought that,

yeah,

you know,

we kind of

something that

we would most like and enjoy doing and being.
And we said,
Oh,

I

well,

like that.

gee,

this part's

I'll try that,

for me.

you know,

and that was basically how we came about the
different parts and things that we were going
to go for."
Elaine:

"Were you pleased when you got the solo part,
or would it have any difference regardless
what you had done?"

A.L.:

"I think that having a solo part was very
special,

you know.

center stage,
Elaine:

You know,

you know.

"All by yourself."

here I am
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A.L. :

"All by myself.

And in all the years that

I've been here,

I've never had that kind of

recognition or that kind of opportunity.

So,

I wanted to get up there and make the best
of it."
"We were very anxious to let you know what
we could do.

Do you know what I mean?

To

get up there and do the numbers and every¬
thing,

and when you were going by,

showing us the steps and the moves,
something should be sung.

you were
and how

There was always

somebody waiting to get up there saying,
'Let me try it.
3.

Esprit de corps/Community
Elaine:

"How about the "esprit de corps"

in the group,

you know the class spirit or whatever?

Did

you find that you developed any special
closeness with the kids?"
A.L. :

"I really got a chance to,
these kids all the time,

you know,

I'd see

and I never really

felt like I got to know them until we got
together on class day."
Elaine:

".

.

is?

.why do you think that that's the way it
Why do people get so close during a

show?"
A.L. :

"I think we became almost like a family of
people together,
together,

you know,

all coming

and kind of helping each other to

get through whatever it was that we had to
do."
Elaine:

"And that particular year the boys were good
with each other.

A.L. :

Other years they're not."

"We were very supportive of each other,
were very helpful
their lines,

and we

in helping each other with

and with the dance steps."
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Self-Esteem
A.L.:

"But then when I got up on stage and every¬
thing,
know,

and I got in front of people,
I somehow felt relaxed.

I

I don't

felt

confident."
Elaine:

"Yes.

You knew your part.

You were well

rehearsed."
A.L.:

"Yes.

And we felt like we were ready."

Elaine:

"Would you say it had any impact on your
life?

A.L.:

How did it impact you?"

"I really felt like,
esteem,

you know,

my self

it was really coming to the

forefront."
Elaine:

"That's one of the things that I really felt
did,

A.L.:

yes."

"Yes.

And I carried myself in a way in which

I had never carried myself before,
with confidence,

you know.

you know,

And it just kind

of spilled over into everything that I was
doing."
Elaine:

"Into everything else you did.
it had a lasting value,

So,

I think

is what you're

saying."
A.L.:

"Absolutely,

yes."

Sense of Accomplishment
Elaine:

"Did you feel a sense of accomplishment
that here we were six weeks ago just
sitting here,

and now we have put on a

show?"

.

6

A.L.:

"Oh,

absolutely."

Elaine:

"A sense of accomplishment?"

A.L.:

"Yes."

Influence on Career/Future Plans
Elaine:

"What did you study in college?
courses did you take,

Anthony?"

What kind of
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A.L. :

"In the beginning,
education,
that.
know,

I started out with

education classes and stuff like

I became interested in drama,

you

because I was inspired by what we had

done here,
that.

and I wanted to continue with

You know,

I felt like,

really something,

you know,

wow,

I

felt something

that I felt really good about,
to continue it.

So,

this was

and I wanted

when I went into

college,

you know,

classes,

and we did a lot of different

things in class,

I got involved in drama

pantomime."

Elaine:

"Did they do any musicals?"

A.L. :

"We started to do some.
beginning,
courses,
stuff,

This is

like in the

I took like maybe two or three

you know.

We did some on stage

but we didn't get a chance to do any

musicals,

because I would have loved to have

been singing or dancing or something on
stage."
Elaine:

"Did any of you think you'd think of going on
and doing anything in show business?
you dabble with the idea?
something to Mr.

A.L. :

Did

I heard you say

Flynn one day."

"I always had that thought in my mind,
felt like if I had pursued it,

and I

that I

probably would have been doing something
now."
Elaine:

"You would have liked doing it."

A.L. :

"Yes."

Elaine:

"You could have been a theater teacher,
know."

A.L. :

"I would have liked to have somehow got
involved in it,

but then the education

classes and stuff kind of.

.

."

you
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Elaine:

"You have to be practical."

A.L. :

"Yes,

right.

And I said to myself I know

that for sure that I have a future and I
have something going with the teaching
thing.

And then I kind of went into that

and left the other one."
7.

Enjoyment of Attending Theater Productions
Elaine:

"You kids probably had never really been
involved or exposed to a Broadway show.
Did this change any of your viewing habits?
Did this make you more interested in
Broadway shows,

A.L. :

music,

or whatever?"

"I think it really did because before that,

I

never knew quite what this was about."
Elaine:

"Yes."

A.L. :

"And when I got involved in it,

I

said this

is something that I really enjoy.

I really

like it."
Elaine:

"Have you sen any Broadway shows since then?
Have you tried to see any shows?"

A.L. :

"Let's see,

Elaine:

"Well,

Broadway shows."

I don't mean on Broadway,

they come to Boston.

I mean when

Have you gone to see

any shows?"
A.L. :

"Oh,

I've seen

Elaine:

"Oh,

yes."

A.L. :

"I'm trying to remember back to some of the
others,

'Dancing in the Streets.'"

because I've really gone to musicals

and things."
Elaine:

"That's what I mean,

musicals.

A.L. :

"I have an appreciation for musicals and
things like that now.
mean?

Do you know what I

Where as before I really didn't think

much about it."
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Student Participants Nostalgic Reflections
Elaine:

"And,

A.L.:

"Oh,

do they ever talk about this?"
absolutely,

yes.

When we get together

we talk about all the good times that we
had,

you know,

here at the high school,

and

this is the situation that always comes up."

Interview #2
John graduated in 1984,

- John P.

and I didn't see him again

until he walked into my office to ask for a tape copy of his
Class Day Show.
John was difficult to draw out as he's still shy and
retiring and is content to stay in the background.

He

enjoyed being involved in the Show but preferred to watch
others take center stage.
He is now a chef

in charge of the kitchen in a New

Hampshire restaurant and still doesn't seem to know how to
relax and enjoy life.
I hope,

He does have a lovely girlfriend who,

will add some fun and pleasure to his

life.

Excerpts from John P.'s Interview:
1.

Attendance
Elaine:

"Did you know that you looked forward to
coming to school more because you knew
you were going to be rehearsing every day?"

J.P.:
2.

"Yes."

Self-Expression
Elaine:

"Which number was
shoe in?

it that we did the soft

I remember going to the prom,

seeing you dancing,

and

doing one of the Class

Day steps,

and I was trying to remember,

what was it?”
”Yes.

I forgot.

Yes,

practice that at work,

because I used to
believe it or not,

with a cane.”
"Deep down,
course.
it.

everybody wants to do a solo,

You go home,

I would love to.

of

and you dream about
I always imagined

it."
Elaine

"Which solo would you have wanted to do?"

J.P. :

"Actually,

believe it or not,

totally different,

something

because you know you let

Charlie do the Rodney Dangerfield?"
Elaine

"Yes.

J.P. :

"And that other kid,

Yes.

Yes."
I forget his name,

he

did the break dancing with the music."
Elaine

"Yes,

J.P. :

"I wanted to do,

in between acts, the in between acts."

Italian song,

believe it or not,

but then I said,

an

you know,

not many of them would understand it,
only because I'm Italian.
there,

but

If my mother was

she would have liked that."

Esprit de corps/Community
Elaine

"Do you think that this particular,

that

being in a show helped you fit in?"
J.P. :

"I think a little bit.

More people

recognized me."
Elaine

"Yes,

more people recognized you,

and the

fun of being in a group and performing."
J.P. :

"Yes.

Being able to say I was in Class Day,

and being so lucky that you have a tape
for me."
Elaine

"So,

then the most important thing that you

did then was the Senior Show?"
J.P. :

"I think so,

yes."
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Elaine:

"Did you find that it broke down barriers
for you with the kids that you had a lot
more friends because of it?"

J.P. :

"Yes.

People,

you know,

started to get to

know me more."
Elaine:

"Yes."

J.P. :

"Who I was,

you know,

English class,

instead of this guy in

or this guy in physics class,

because I was quiet in classes,

you know."

"That was one thing I was kind of nervous in
practice about when you said,
up with a girl.'
come my way,

I like,

'Okay,

please,

somebody

because I wasn't—you know,

nobody—And Tina and Diane were,
John,

team

come over here.'

'Come on

They made me feel

so comfortable."
Elaine:

"So,

did you enjoy the singing,

the dancing,

the camradery, what particular thing?"
J.P. :

"Everything."

Elaine:

"Everything."

J.P. :

"It was just so much fun.
myself,

And I said to

I'm so glad I did this,

social type person,

you know,

this non¬

I'm so happy

I did it."
4.

Self-Esteem
Elaine:

".

.

J.P. :

"Oh,

.it did add to your self-esteem."
yes.

said,

It was a lot of fun.

I would do it,

January,

And like I

if you asked me for

for next month,

yes,

I would.

I'll come up here and do it."
Elaine:

"You'd give up your Mondays to do that?"

J.P. :

"Yes,

I would.

If you said Tuesday,

I would

do something."
Elaine:

"Yes.

To you it was a fun thing.

Did you

think it added to your self-esteem at all?"

J.P. :

"Oh,

yes."

Elaine:

"It made you feel better of yourself?"

J.P.:

"Yes.

I was less shy.

more about them.
5.

You know more people

I knew who everybody was.

Sense of Accomplishment
Elaine:

"But I know,

I’m sure at some point in time

I had you all take turns singing in the
mike.

7.

I must have."

J.P.:

"Yes,

probably."

Elaine:

"Yes."

J.P.:

"I was nervous always."

Elaine:

"You got over it,

J.P.:

"Yes.

Now,

I think."

it would be no problem."

Enjoyment of Attending Theater Productions
Elaine:

"Have you ever,

since you've done this,

seen

a Broadway show or seen a show?"
J.P.:

"I've seen one,

two years ago.

Italian — I forget who was

It was an

in it.

Vincent Giardina from "Moonstruck," he's
now passed away since."
Student Participant's Nostalgic Reflections
Elaine:

"What do you remember about the Show?

What

number did you most enjoy?"
J.P. :

"Damn Yankees was — the best song was where
we all dressed in our shirts and the hats."

Elaine:

"The opening number."

J.P. :

"You know where we lined up and Tom led
us out."

Elaine:

"Oh,

'You've Got to Have Heart.'"

J.P. :

"Yes,

Elaine:

"That's a great number."

J.P. :

"And,

'You've Got to Have Heart.'"

I think if there was something going

on a Monday,
I had a

I would join it,

lot of fun."

because
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Elaine:

"You really did.

So,

to you it was a fun

thing?"
J.P.:

"If you said in January one Monday we're
going to do a show at the high school,
you help me out for three hours,
when?

Let me know.

can

I'd say

I'll be here,

and how

early?"

Interview #3 - Josephine T.
Josephine was a member of a very close graduating
class,

the Class of 1983.

socialize,

Most of her friends still

and they are still very much a part of each

other's lives.
Jo has worked at the high school in various capacities
since graduating and has been a teacher here for the past
two years.

She still enjoys being involved with different

activities here and always enjoys helping out.

Although

quiet and cautious about opening up to colleagues,
speaks freely to those of us she feels close to.

she
She's

married and the mother of a young child and has tried to
widen her horizons as you will see in the excerpts cited.
Excerpts from Josephine T.'s Interview:
2.

Self-Expression
Elaine:

"What did you like best,

the sense of

participating with the kids,
of just singing,

or the sense

because I know the kids

would sing like for forty minutes during the
entire rehearsal?"
J.T.:

"I liked both.

I liked the singing,

but I

liked how everybody expressed themselves in
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their different way,
that.

because you don't see

And you learn so much about everybody

else by what they're doing."
"But everybody needed to audition so you could
see what they had to give to the Show,
because even though you didn't have a

leading

role or a separate song to sing or a solo,
everyone had something different to contri¬
bute.

And even if there wasn't a part,

you said,

like

you could have created a part if

you thought they were good enough.

And even

if they weren't giving much to the Show,
you still needed to see,

because they would

have been in a group anyway,

and what their

actions would have done and things

like

that."
"And when you did it,
anticipating it.

we all were

We were waiting.

We

learned about it in eighth or ninth grade,
so we had to wait until we were twelfth
graders,

and it was

like this major thing

that we were waiting for.
I think,

Having a class,

and having little performances

and then maybe have a big one at the end
when you're graduating would be beneficial
to the kids,

because I think that along the

way they're going to learn more about them¬
selves and learn about each other.
helps them with their academics

And that

in school,

because you need both."
Elaine:

"So,

you do think it affects the academics?"

J.T.:

"Yes."

Elaine:

"Because now that you're a teacher yourself
you can tell me that."
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J.T. :

"Yes,

it does,

had,

because the students that I've

the cheerleaders that you selected and

everything.

I see a change.

When they get

involved in something else other than the
academics,

they are closer to the school.

And they're also getting closer to the kids
that they should belong with.

They're not

getting in with the wrong crowd.
failing.

They're not

And to have these programs,

they

have to have the better grades to get in
them,
3.

so they're competing with themselves."

Esprit de corps/Community
J.T. :

"Because especially with my class,

we were

all very close anyway."
Elaine:

"And still are."

J.T. :

"And still are,

and participating in something

made us even closer,
of something.

and we all felt a part

And it was like we were all

Nobody was ever mad at one another for
someone getting a different part than them,
or,

someone getting a lead role.

worked as a team.

We all

I remember even after

the practices here at the school,

we would

practice outside of school."
Elaine:

"That's something I didn't know."

J.T. :

"That we would go to the beach and we would
be singing."

Elaine:

"And so there was no resentment or jealousy?"

J.T. :

"No,

because we all knew everyone else'

and if someone didn't show up,
had to stand in for them,

we would have

so we were all

able to do everything."
Elaine:

song,

"Everybody could do everything."
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J.T. :

"Right."

"I think sometimes,

too,

a lot of

the kids don't really want to be up front,
but just want to be involved."
Elaine:

"Just want to be involved."

J.T. :

"And just being part of,

like when we did

Annie, we were all on the stage at the
same time,

but only a few of us had separate

parts."
Elaine:

"Yes."

J.T. :

"And everybody just felt all together."

Elaine:

"But you had three kids who were special
needs kids."

J.T. :

"Right."

Elaine:

"One was Nickey,

J.T. :

"It was hard,

Elaine:

"Oh,

J.T. :

"They loved it.

and it was hard."

but they were so enthusiastic."

Billy was funny."
And I don't think they loved

it so much because it was a play.

I think

they loved it because we were paying
attention to them and they were part of
the group."
4.

Self-Esteem
Elaine:

"So,

thinking back now,

being in the Show,

in what way did it affect you later on
in life?

Like did you see any effects

later on in life?"
J.T.:

"Yes.

Being in the Show,

confident.

I felt more

I was able to do something

that no one knew I could do,

and I was

able to show them that.

Even though I

knew I was able to sing,

I never let that

out.

I never let people realize that I

could sing.

And being in the Show taught

me that I did have a good voice.
able to do it,

I was

and I did get a lot of

75

confidence from that.

And I think having

that confidence in that area,

something that

I was so self-conscious about,

made me have

confidence in other areas."
Sense of Accomplishment
• Elaine:

"How did you feel when you were actually on
stage performing"

I mean that's like a

high."
J.T.:

"It is.

It's a high, you can't.

Elaine:

"Everyone's looking at you."

J.T.:

"Everyone is looking at you,

.

.

but you get

more comfortable as you do it.

Like by

the second and third time — The first
time,

everybody was a nervous wreck.

were nervous.

We

We didn't want to go out.

And then after the first few numbers of all
being out there we got familiar with the
audience.

I think after hearing them clap

for you."
Influence on Career/Future Plans
Elaine:

"Did you ever think about getting involved in
some of these little theater productions
around?

You know,

you've got the Winthrop

Playmakers and stuff."
J.T.:

"Yes."

Elaine:

"I mean,

you should certainly go down and

audition for some of them."
J.T.:

"Well even like when I worked here after I
graduated,
did.

I was still part of what you

And I helped you out and did a lot

of that."

.

7

Enjoyment of Attending Theater Productions
Elaine

"What are some of the shows you've seen"
Do you remember some of the shows that
you've seen?"
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J.T. :

"I've seen Damn Yankees.
Opera.

Phantom of the

and a lot of different musicals at

North Shore Music Theater,
Elaine:

the Wang Center.

"Do you think that having been — Would you
have been as likely to have gone to see
these shows if you hadn't done —
yourself experienced it?"

J.T. :

"Probably not,

because I would have thought

that it was so professionally done,
Broadway shows,

that I wouldn't have any¬

thing to gain from it or contribute to it,
and that was wrong.

Because being in the

Show at school taught me how things are
done and how people become the actors and
actresses in the Show,
parts and why.

and who gets the

And when you go and see

these musicals and plays after being in one,
you become familiar with the characters
more,

I think."

"But the shows that you did,

except for Grease and Annie,

there are shows

you did do that as a student,

we weren't

aware of them."
Elaine:

"Oh,

that's what I mean, yes.

It was a

learning process."
J.T. :

"Yes.

Until we got into it,

years here,
I did it.

like my four

I saw four performances before
I saw them from eighth grade on,

and I got familiar with shows."
Elaine:

"Different shows."

J.T. :

"That I didn't know were out there.
like you did Damn Yankees.

Now,

Now,

when I

went to go see the professional show of
Damn Yankees.

I mean what a coincidence.

You see so much."

Elaine:

"You can see it from an insider's point of
view."

J.T.:

"Yes."
"I'd rather see a live performance than go
to a theater

(movie)."

Elaine:

"Yes."

J.T. :

"I don't go to the regular movie theaters
much."

Elaine:

"No.

There's a lot of good ones coming up

at the North Shore also now."
T

•

"Yes.

Well,

J

we have a subscription there.

We're one of the members there now."
Elaine:

"Oh,

J.T. :

"Because I have to go at least once every

that's good."

other month or something like that.

That's

our evening out."
Elaine:

"So,

it really has shaped your later life?"

J.T. :

"Oh,

it has.

Elaine:

"It's added to your thing."

J.T. :

"It's so much more sophisticated,

Oh,

yes,

definitely."

too,

to

go to a play than to go sit in a movie
theater."
Student Participant's Nostalgic Reflections
J.T.:

"When we have reunions or when we just see
someone,

we always bring up what we've

done in Class Day."
Elaine:

"What you had done in the Show."

J.T.:

"And especially where I still work here.
If I see someone that I went to school
with they would say

'Is HP still doing

Class Day or what's going on there?'
always mention it."

They
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Interview #4
Nancy L.

- Nancy L.

was at the center of what most of us remember

as one of the most spirited classes we ever had at the high
school.

Two graduates from that class are staff members

here today.
• Nancy's curtain calls when she stopped the show are
still favorite pieces of memory for many former students.
It was the first performance of her life,

and I think that

one moment remains a highlight for her.
Today she is working at City Hall for one of her
castmates from the Show.

I think she enjoys the fact that

she is working for someone she knows and with whom she feels
comfortable.

Having grown up in the same neighborhood and

attended the same school,

they have the same frame of

reference.
Excerpts from Nancy L's Interview
1.

Attendance
Nancy L.:

"I don't think I ever missed a day of
school,

especially when we started doing

Class Day."
Elaine:

"And as far as coming to school,
came to school regularly anyway,

you
but

you wouldn't have thought about being
absent."
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Nancy L.:

"Especially,
would go.

God,

if I was ever sick,

I

I would go to school sick

because I didn't want to miss practice.
Because it was a lot of fun.
exciting,
2.

It was

just the preparing of

it."

Self-Expression
Elaine:

"Let me ask you this.
to rehearsals,
rehearsals?

When you think back

what was it like going to

What did you enjoy about

rehearsals?"
Nancy L.:

"It was so much fun.

It was exciting.

Do you know what I mean?
people who said,

Not like the

'I'm going to join

Class Day so I can get out of class.'
But I don't think I ever had one thought
of that.

It was exciting.

I mean,

the

only thing that was lousy about it was
I knew the end was coming."
Elaine:

"Is it the performing end of it,

or

starting shy and then coming out of your
shell?
Nancy L.:

What is it?"

"I think it's a little combination of
both.

Being able to be whatever you

want to be when you're up on stage,
like I said,
I

I

felt like I was a star.

felt like I was on

the

' 70's.

and

I mean,

'Star Search'

of

you're caring that

people are going to laugh at you.

No

one never had that feeling — Yeah,
had stage fright,

you

but just being able to

get out there and just be whoever you
want to be."
"And Frizzie used to come over to me,
was a nervous wreck.
and forth.

I

I was pacing back

I didn't know what was going

to happen.
'Nancy,

He come over to me,

he goes,

all you can see is the first

three rows,

the rest of it

is pitch

black from the spotlight.'"
Elaine
Nancy

"Don't worry about it."
i. :

"'Go out there and ham it up.'

That's

the last words he said to me before I
went on stage,
I did.

and that's exactly what

I didn't see anything."

"But it was

like when we got out there,

it's like Junior turning — he had the
microphone and he's wailing that
microphone on the dance floor,

on the

stage,

and I'm

and I'm looking at him,

shocked.

Like,

where did that come

from?

It's just that when you're out

there,

you just say to yourself,

this is my last year.
it up big.'

mean?

I'm going to do

And you know,

start doing stuff.

'Hey,

you just

Do you know what I

I remember shimmying with my

shoulders."
"Oh,

Elaine

yes.

Well,

shimmying was a big

part of that number."
Nancy

:

"You know,

and then we did

'Yeah,

yeah,'

we were practically on the ground.

Do

you know what I mean?"
Elaine
Nancy

"Yes."
,. :

"And it was just like you gave it your
all."

Esprit de corps/Community
"Would you say there were kids

Elaine

in this

class that you got to know that you
didn't know ahead of time?"
Nancy

,. :

"Yes. "

Elaine:

"So,

Nancy L. :

"Absolutely.

you got to be closer together?"
I mean,

I knew Connie,
people,

like I

said,

like

and there were some

and probably now I can't

remember their names sitting here,

but

I never even knew they were that upbeat
and friendly.

Because when we were

classes it was always school,

in

school.

Like I think back then we used the term
book worms.

That tall,

tall kid,

Tom,

he played Santa Claus in one of the
things."
Elaine:

"Yes."

Nancy L. :

"This kid,

you used to walk by him,

he never said anything to you.

and

And then

all of a sudden you see him up there
participating in something like Class
Day.

I think Class Day,

'70's,
Elaine:

for us in the

was phenomenal."

"Did you find that you got closer to the
kids that were in the show?"

Nancy L. :

"Yes.

Elaine:

"That you would never have known."

Nancy L. :

"Who was very,

Like people like.

.

very quiet.

."

You know,

you know her to say hi to her because
you know her as your classmate,

but who

was this quiet girl that opened her
mouth and had a beautiful voice."
Elaine:

"Did you realize when you heard her sing
that she was absolutely perfect for
that part?"

Nancy L. :

"Absolutely."

Elaine:

"And no one knew it ahead of time?"
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Nancy L.:

"No.

Like seeing guys like Sal,

you know,

Richie,

Tommy,

Anthony — these guys

were all macho men,

seeing them up there

with holes in their pockets,

and doing

Herbert Hoover and all that stuff."
Elaine:

"Yes."

Nancy L

"It was fun.

It was exciting."

Self-Esteem
Elaine:

"You felt like — It says,

'Class Day

made me feel like I was a star.'"
Nancy L.:

"Yes,

I said

'Star Search'

of the

'70's."

Sense of Accomplishment
Elaine:

"Were you stunned when you saw the words?
Like a kid,

like one of the boys,

mention his name,

I won't

had like a reading

problem that some of the songs were long,
long,
Nancy L.

long songs."

"Especially the songs from Marne and Guvs
and Dolls."

Elaine:

"But yet they learned them.

How do you

think they learned them?"
Nancy L.

"I don't know."

Elaine:

"Just the repeating of

Nancy L.

"Maybe just from constantly seeing it,
if I

it?"

sat down and heard the music,

but

I can

probably start singing the words."
Elaine:

"Were you amazed that the show actually
came off,

that you were actually able to

do a whole show?"
Nancy L.

"Yes."

Elaine:

"I mean,

was there a moment when you thought

we'll never get it done?"
Nancy L.

"When we first started I
Marne?'

I mean,

do Annie."

said,

oh my God,

'Are these

we're going to
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Elaine:

"And you didn't even know these songs."

Nancy L.

"Never heard of them.
Marne,

Never even heard of

never even heard of Annie.

Dolls.

yeah,

Guvs and

I heard of."

Elaine:

"Because you saw the movie?"

Nancy L.

"Yes.

But now when I see the movie I

singing and dancing,
that,

you know.

like,

hey,

I tell you,

start

I did

anybody —

It's an experience."
"It's an experience.

Like I said,

were still doing them right now,

if you
and I

had an experience to talk to students,

I

would tell — I tell kids now in high
school,

when they are in school,

want to quit,

if they

don't quit."

Elaine:

"Get involved."

Nancy L.

"Get involved.

It's too bad that you had to

stop that."
Elaine:

"Yes."

Nancy L.

"Because it's an experience that every kid
in high school should go through."

6.

Influence on Career/Future Plans
Nancy L.

"I always said I was a frustrated singer.
I wish I pursued my career in music."

Elaine:

"That's one of the questions that I'm
asking here.

Did participating in Class

Day give you thoughts of pursuing a
career?

And you did think about it,

but

you just never went ahead and did it?"
Nancy L.

"Never did,

no,

never did it.

Because I

just recently at our dance we had on
Friday,

I was on the microphone singing

all night."

84
Enjoyment of Attending Theater Productions
Elaine:

"And you had never — Am I right in thinking
that before you did any of these shows,
you had never seen a Broadway show really?"

Nancy L.

"No,

never.

Actually,

after Class Day is

when I started to go — I went to go see
a few different shows."
Elaine:

"That's one of the things I'm trying to find
out."

Nancy L.

"I

Elaine:

"You wouldn't even have thought of doing

saw Grease.

but before.

.

.

it."
Nancy L.

"I wouldn't even think about going."

Elaine:

"Do you think that people tend to go to
Broadway shows after they — You know,
you've gone to a few of them."

Nancy L.

"Yes,

I went after."

Elaine:

"Yes."

Nancy L.

"I went to a few,

and I would like to go to

a few more."
Elaine:

"That you wouldn't have done if you hadn't
seen the Show?"

Nancy L.

"No."

Elaine:

"Do you have any idea now,

do you think it's

because you have an idea now what it takes
to put on a show?"
Nancy L.

"Absolutely.

It takes a lot of hard work."

Student Participant's Nostalgic Reflections
Nancy L.:

"I wish I was back in high school.
a lousy day today,
this building,

I

so when I walked in

said,

'Can I come back?'

Because when I was in high school,
was no depression.

I had

there

There was no sadness.

Everybody got along."
"But we talk about stuff.

They bring out
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the

songs.

when

Sal

Do you know what

says,

'Tell HP that

do a reunion,
fundraiser

a

I'll

school.'

I mean,

six years

old

it's

from

I'd

is

out

to now

It will

of high

it's

And

like

a

Where did every¬

will

for our next reunion,
be our twenty years,

copy of

Class Day.

if you can remember,

the tape break on Class
Elaine:

"Yes,

Nancy L.:

"Right when I went,
time,

—

how do

like to go back."

like to get a

But remember,

'Wow,

almost

be

life.

like to get
'98,

say,

I'm going to be thirty-

1978

I'd

right

for a

in three more weeks.

big chunk of my

which

I

That was

be twenty years

"I would

she needs to

Class Day reunion

like

I know that?

thing go?

Like

for the high school.'"

"Like you know,

like

I mean?

we had

Day."

in your number."
'Yeah,

and that was

it,

yeah,'

for

one

and everything

split."
Elaine:

"That was

a

shame."

Summary Discussion of
The urban high school that
many of

the

staff

are graduates

Interviews

I work

in

is unusual

of the

school.

Many

colleagues were once my students and the parents
the current
I

have always

many of the
by the

students were once also my
felt that this

students,

staff.

I

and they

of my

of many of

students.

school

feel

in that

is

a

second home to

nurtured and

don't think this would be

as

supported

likely to
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occur in a school situated in an upper or middle income
neighborhood.
Our students are unsophisticated,

and the staff

supplies much of the assistance and encouragement that they
don't get at home.
We are truly "in loco parentis."

I realized after

doing these four interviews that I could have interviewed at
least seven more staff members who were also participants
the

in

Show.
It is obvious

in reading these interviews/discussions,

that there is still a close relationship that exists between
me as the observer/researcher and these alumni.

We get

continual feedback at the high school about our former
students and what is happening in their lives.
The one thing that is common to all these interviews
that the Class Day Show had a lasting effect on them.

is

It

was not just one of a series of social or educational
events.
Their memory of experiences seems to reflect where they
are now in their lives.

Josephine T.

speaks as an educator

and sees the experience as something that would be most
beneficial for her own students.
Nancy L.

went to work after graduation and was unhappy

at her job and personal

life for some time.

Her nostalgia

seems to reflect that longing for a happier day.
her present job which she enjoys,

Even in

she is working with many
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of her classmates so every day is a reminder of high school
and happy times.
John P.

has become a hard working young man who enjoyed

most the camaraderie of his experience.

He seems to still

be somewhat of a loner but expressed to me his ardent
interest in his school and collects many items of
memorabilia of his
Anthony L.
from the Show,

school.

can still sing

(and does)

all of the numbers

and his face lights up as he frequently

reminisces about the rehearsals and the performances.
All of these former students exhibit in varying degrees
the benefits cited in the survey.

They serve to show

primarily that this Show did have a lasting and deep effect
on all of them.

I feel this to be something that would

occur in any urban secondary school where experiences

like

this are not run of the mill for the students.
I have used the original

language and included all of

the extraneous conversation in the interviews so that the
reader could see the former student express him/herself
his/her own manner and in his/her own time.
interviews capture the event as

I

in

feel the

it was experienced by these

students.
The views of these four participants are representative
of the many hundreds of students who shared the experience
of the Show.

CHAPTER

V

SUMMARY AND CONCLUSIONS

Overview of the Study
The purpose of the study was to examine the effects of
being involved in the Senior Class Day Show at one urban
high school.

The Senior Class Day Show is an extra¬

curricular activity that enhances a disadvantaged student's
ability to develop his/her self-esteem and sense of
attachment to his/her school and classmates.

In turn,

this

increased self confidence will lead to his/her ability to
function more successfully in college or in the world of
work.
As an observer/participant in this yearly activity for
over thirty years,
observable

I had a chance to observe firsthand the

effects of being involved in the Show.

After a

while a pattern emerged and certain recognizable effects
became obvious year after year.

Feedback from the community

also strengthened my belief that this involvement in the
Senior Class Day Show contributed positively to the
student's senior year and made a lasting impression on these
students.
In my personal

interaction with these Class Day Alumni

and in the feedback I received from some of my colleagues,
these students'
strong.

recollection of the Show Seemed unusually

Many alumni,

on meeting me again,

referred to

themselves as their character's name or to the song they
88
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sang.

Several proceeded to sing all the songs as though the

experience had been yesterday.
which I attend,

Class reunions,

many of

are filled with reminiscences of the Show

and sometimes requests for some one of the alumni to
recreate the moment and sing "their song."
Students who were discipline cases or absentees became
model and helpful cast members when they became involved.
Several who were chronic absentees had perfect and near
perfect attendance while rehearsing the Show.

One boy

worked all night so that he could attend rehearsals during
the day.
These incidents and others piqued my interest so that I
decided to formally research the effects that I had
observed.
school,

I

felt,

as a practitioner in an urban high

that this same type of event could be replicated in

another school with the same positive effects.
Students who feel disassociated from school do poorly
unless they find something which will hold their
build their self-esteem,
corps,"

establish a feeling of

interest,
"esprit de

and ultimately make them feel good about attending

school and becoming involved with their classmates

in an

enterprise in which they feel successful and can take pride.
The Class Day Show,

which forms the framework for my study,

is one way in which many students are able to be successful
while building meaningful activities
of high school.

into their final year
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I hope that this study will encourage my fellow
practitioners

in the urban schools to replicate an activity

like this so that their students can receive the same
benefit as mine.

Major Findings From the Literature
Major findings of the literature all point to the
positive effects of extra-curricular involvement.

I have

found nothing in the literature that alludes to any negative
effects.
Practitioners who wrote articles for the NASSP Bulletin
(National Association of Secondary School Principals)

extol

the value of student involvement in extra-curricular
activities beyond the classroom.

Especially noteworthy was

Ronald Gholson's article in which he refers to a report by
the American College Testing Program which makes the same
conclusion.
James Sandfort also makes a plea for funding for extra¬
curricular activities

in the light of any impending budget

crunch.
Major studies such as Andrea Brennan's
"Participation and Self-Esteem"
(1978)

(1985),

and Yarworth and Gauthier's

"Importance of Self-Concept"

also show the relevance

of student involvement and self-esteem.
So important is this need for student involvement as an
aid for student success,

that many colleges and universities

have established student intervention programs whose purpose
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is to show a personal interest in and give direction to
students who might otherwise drift off and drop out.

These

disadvantaged students are in great need of personal
intervention on the part of the high schools and colleges.
This personal

intervention gives these students a sense of

direction and purpose that enables them to feel

involved in

their environment and able to succeed in the pursuit of
their education and future careers.
Student activities of all kinds provide this
intervention for students and give them a reason to feel
successful and anchored to some enterprise other than the
basic school curriculum.
More than ever before,

the part played by the Arts in

the success of the students is emphasized by the
establishment of National Standards for Arts Education and
the mandated inclusion of Arts as part of the curriculum.
For those schools whose budget limitations will
the need for more Arts courses,

lag behind

programs such as this Class

Day Show will provide an access for all students to be
involved in all aspects of theater production and so learn
and benefit by "doing the show."

Overview of the Results
I had originally planned that the major portion of my
study would be based on interviews with alumni and with
references to surveys and attendance data.

As I proceeded,

I discovered that the attendance data of all students from
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1976 to the present was on our computer system,

and so I was

able to access and compare the attendance of students in the
Show and those in the same class who were not involved.
As I had collected surveys from three classes,
the attendance statistics for these same classes.

I used
Reading

over all these surveys allowed me to pick out the six
effects alluded to by the students and to code them.

I

sought out four students not in the original three classes
and had them fill out the questionnaire which had not been
available when they were students.

I then conducted a free

form interview without any restrictions or definite
boundaries.

These interviews were a learning experience for

me as I learned things about these students and their
experiences I did not know before this taped conversation.
Some students mentioned one effect and some a
combination of effects that they had experienced at the end
of their Show.

I also discovered that some of the effects I

had observed such as interest in attending the theater or
thought of future careers could be better answered after
some eclipse of time had given them and me some perspective.

Surveys
The survey results from 115 respondents from the sample
of 157 participants showed the following:
—109 students felt they were more motivated to
attend school;

93

—67 students felt they had established a feeling of
"esprit de corps" and appreciation for working as
a group;
—40 students felt they had increased their selfesteem;
—32 students appreciated the opportunity for selfexpression;
—28 students felt a sense of accomplishment at
successfully,

and in concert with classmates,

collaboratively performing in a show;
—13 felt the performance was meaningful enough
to influence their choice of career.
All of the above reactions were expressed by the
students at the successful completion of their Show and were
their self- evaluation.

Attendance
The attendance statistics showed the
1.

following:

A preponderance of the participants showed a
significantly lower absent rate in each of the
four terms than the non-participants;

2.

Term 4 for show participants had an especially
strong effect which translated into a lower mean
absence rate than non-participants displayed for
term 4.

3.

The mean absence percentage rate of term 4
(7.851%)

for the Participants was significantly
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lower than the mean absence percentage rate for
"terms 1-4"
4.

(10.592%)

alias "one-four".

The mean absence percentage rate of term 4

(7.85%)

for the participants was significantly lower than
the mean absence percentage rate for "terms 1-3"
(10.811%)
5.

alias "one-three."

The mean differences come from the participants
(1.947$)

was significantly larger than the mean

difference score from the non-participants
(0.359%).

Interviews
The interviews demonstrated the strong impact of their
participation in the Show as the four interview subjects
were from the classes of 1977,

1978,

1980,

and 1983,

and

still spoke of the Show as though it were very fixed in
their minds.

From a perspective of time,

these students

were able to indicate something I had observed - their
continuing interest in attending theater productions and/or
assisting in their productions.
The results of this case study of one urban high school
in

which the extra-curricular activity is a Senior Class

Day Show corroborates the beneficial effects in all of the
literature cited.

The Show served to bond the students to

their classmates and to their school and their increased
involvement lead to effects that would benefit their future
years.
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Norman Waits
hispanic students,

(1987)

study on 222 urban and rural

the 1989 Migrant Education Dropout

Prevention Project of San Jose,
Philips

(1985)

California,

and Kathleen

study on migrant students in Wisconsin all

point to participation and involvement in extra-curricular
activities as factors leading to success in high school and
beyond.

Implications and Conclusions of the Study
The Senior Class Day Show is an example of a specific
extra-curricular event which reinforces the findings of all
the literature and studies that have preceded it.

The

results of this research also serve to verify and
corroborate that which I had observed first hand.
This case study serves as an example of the benefits to
students at one urban high school of participation in the
school show.

Although I feel that all students benefit from

extra-curricular programs and/or exposure to the Arts,

this

type of activity which combines the extra-curricular and
Arts is most needed at schools that have little or no
programs such as these and where students are
to these activities by their families.

not exposed

A Show such as this

is an inexpensive way to provide urban students with
experiences that more affluent students have as part of
their everyday experience.
event.

For them it is not a unique
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There is a great deal of research in this field today
because of the increased pressure to include participation
in the Arts in all curricula.

Organizations such as the

National Endowment of the Arts have just recently produced a
great deal of literature on the subject most of which is
included in Schools.
Compendium.

Communities and the Arts:

A Research

Information that was unavailable a short time

ago is now flooding the schools,

libraries,

and the

Internet.
The Consortium of National Arts Education Associations
has published National Standards for Arts Education which is
a curriculum guide for Dance, Music,
Arts.

Theater and Visual

The educational hierarchy on the state and federal

levels have recently published their own guides and
standards which they expect to see replicated in all local
school systems.

Where once there was little available

information except for that provided by practitioners who
saw first hand the benefits of the extra-curriculum and the
exposure to the Arts and wrote
professional journals,

articles in their

there are now outpourings of

materials on the subject.
Funding for promulgating the Arts and extra-curricular
activities is not forthcoming,

even though the research

extolling the benefits of Arts/extra-curricular activities
is being published at a great rate.
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At the first sign of budgetary constraints,

the Arts

and extra-curricular activities will disappear from schools.
This type of Senior Class Day Show that I produced for
thirty years can continue to fill the gap and combine
immersion in the Arts with extra-curricular and so continue
to benefit students everywhere.

APPENDIX A
SURVEY FORM

98

99

Survey Form

YOUR NAME

(Optional):

Dear Class Day Member:
I am in the process of obtaining a doctoral degree and
I need your assistance.

I am writing about the importance

of extra-curricular activities to students.
Please fill out this sheet and return it to me today,
if possible.
Add anything you wish at the end.
sign your name,

If you don't want to

omit it.

Thanks for your help!

Miss HP
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What grade were you in when you first heard of Class
Day?_
Have any of your relatives (mother, sisters,
participated in Class Day?_

brothers,

etc.)

Did you look forward to participating in Class Day?_
Was it important enough for you to come to school regularly
in order that you could participate in Class Day?_
In your own words, describe your experience with Class Day.
(For example, did it give you a chance to display talents,
feelings, etc., you otherwise could not have?
Did it give
you a sense of importance, satisfaction, etc.?
Did it hold
your interest, or, were you bored?)

If your school had a Drama Class or Music Class, would you
have enrolled in it?_
Would you have liked to participate in a Class Day Show
during the 9th, 10th, 11th as well as the 12th grade?_
Why?_
Did participating in Class Day give you thoughts of probably
pursuing a career in drama, music, etc.?

Complete:
Class Day made me feel_
Going to school during Class Day made a difference to me
because _
Participating in Class Day gave me a chance to _
During the rehearsals for Class Day I _
After Class Day was over I felt _

APPENDIX B
PARTICIPANT CONSENT FORM
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PARTICIPANT CONSENT FORM
Dear Alumni:
I am in the process of obtaining a doctoral degree at
the University of Massachusetts, Amherst, MA.
The subject of my dissertation is:
"Participation By
Students in the Senior Class Day Show as Part of the Extra¬
curriculum at an Urban High School:
A Case Study."
I would like the opportunity to interview you for the
purpose of including your remarks in my dissertation paper.
You will be taking no personal risk and have the right
to withdraw from the study and to review the material.
I will not use anyone's full name at any time.
I do
plan to use first names with your permission.
If you
prefer, I will simply use a pseudonym.
The paper will be copywrited and on file at the
University Library.
It will be available for anyone with an
interest in the subject to study at any time.
You are free to participate or not without prejudice.
I feel that the experience of participating in the
Senior Class Day Show was very enjoyable and satisfying for
you so I would like to share your reactions for the benefit
of others.
Please sign and return this form if you are agreeable
to helping me on this project and I will call you to make an
appointment for the interview.
Thank you in advance for your cooperation.
Sincerely,

H. Elaine Halkopoulos
Department Head

I agree to be interviewed for inclusion in this dissertation
topic.
Signature:

APPENDIX C
BACKGROUND OF PARTIClPANT/OBSERVER
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This writer has had extensive training and experience
in the performing arts.

I have a Master of Fine Arts

Theater Education and Directing.

While in college,

I

in
spent

many years working for the South End Federation of
Settlements teaching dance and for the Parks and Recreation
Department of the City of Boston working with young children
and teenagers.

I also spent much of my undergraduate time

at Boston University working in theatrical productions.
a young child,

As

I was also much involved in playground and

settlement house productions.
I have experienced firsthand the joy of participating
in an ensemble production and the feeling of fulfillment
from this experience.

My first year at an urban high school

located in the northeast section of the United States,
enlisted to assist in the annual musical production.

I was
For

six years I worked with the senior students on dance and
production numbers in the show.
For the next twenty three years I had sole
responsibility for producing this annual senior show in
which sixty to ninety students participated every year.

I

have also been involved with other extra-curricular
leadership positions such as cheerleading coach,
the Senior Party,

sponsor of

and supervisor of seventy students who

work as clerical assistants to teachers.

I have combined

all these activities while serving as Chairperson of the
English,

Reading,

and Social Studies Departments.
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Figure 3
School Term Absence Rates:
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Figure 6
Term 4 Group Comparisons
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CLASS DAY PARTICIPANT -1987
"STUDENT QUOTES

STUDENT
Lisa C.

"I was doing something exciting."
"It was important to me."

Paul A.

"I'm a shy person & it helped me feel more
comfortable around people & do different
things."
"I felt excited & important."

Freddy G.

"It was the best time I ever had in school."

Anonymous

"It gave me a chance to display some of the
talents I had."

Yvette W.

"We realized we had to work as a group & we
did."
"It made me feel like something special."

Pino M.

"It gave me both a sense of importance &
satisfaction."
"After participating in Class Day my thoughts
of being a musician are greater."
"I will remember that day for the rest of my
life."
"It made me feel closer together with my
classmates & my teachers."

Anthony M.

"It gave me a chance to express my feelings
(musically)."
"It made me feel open toward other people."

Anonymous

"It gave me a feeling of satisfaction & most
important it showed me how to express my
feelings."

Anonymous

"It gave me a sense of importance & to always
remember when I have kids."
"It made a difference to me because I wanted to
come to school every day so I wouldn't fall
behind."

K.A.

"I felt like I accomplished something new."
"I always wanted to pursue Drama & now I'll
keep on pursuing it."
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Deborah S.

"It showed me I was out-going."

Gladys

"It made me feel proud."

Z.

Mary L.

"It made most of us seniors come together."
"Class day made me feel good about myself."

Fina A.

"I found out that if we really put our minds
together, we could accomplish anything."
"I wish we could do it all over again."
"It made me look forward to coming to school."

Alicia F.

"It made me feel like a star."
"Going to school every day made a difference
during Class Day because I was doing something
I liked to do."
"I felt like we accomplished something."

Stacy F.

"I liked Class Day because it made me feel
important."
"It made me feel like (part of) a team."
"It gave me a chance to show my feelings."

Rosalyn T.

"We all worked very hard & it paid off."
"It made me feel good about my senior class."
"It made a difference going to school every day
because I had something to look forward to."

Vinny T.

"It made me feel satisfied."
"It was a way to get closer to my senior class
members, have fun, & make a lot of memories."

Anonymous

"I felt it brought the class closer; it was
worth all the work, & I would do it again."
"It made me feel great; closer to friends."
"We really got to know each other."
"It gave me a chance to learn about music."

Victoria S.

"It gave
"It made
"It gave
"I had a

Antonella C .

"It gave me
feelings."
"It gave me
"When Class
and that I

Francesca T .

me a great sense of importance."
me feel important."
me a sense of responsibility."
good, but hard working time."
a chance to be myself

&

show my

a sense of accomplishment."
Day was over I felt very satisfied
accomplished something."

"It gave me a beautiful thing to remember
through the years." "It made me feel great."

116
Firella M.

"It gave me a sense of importance. It was great
working with my friends. I would do it all
over again."

Mayra C.

"The experience I got from Class Day was
more of satisfaction."
"It made me feel part of something that really
meant something to me."
"It made me look forward to something."

Jose M.

"It was fun, something new in life. It was
something great to experience in life."
"It made my more brave in facing things later
in life."

Tina H.

"It gave me a chance to show my talents for the
first time."
"It made me feel wonderful, happy."

Sabrina M.

"It made me do something & stick with it."
"I wanted to show my pride before I left
school."
"It made me feel joyful."
"It made me think about pursuing a career in
drama."

Maria V.

"It gave me a chance to get to know more of my
senior classmates & to express my feelings
when singing."
"There was always something different to look
forward to every day."
"It gave me thoughts of pursuing a career in
singing."

Michele T.

"It made me feel special."

Sonya S.

"Class day helped me overcome that fear
audience)."

Deanna P.

"I discovered I had no hidden talents."
"It made me feel happy, proud."
"I was doing something worthwhile."
"I felt proud that it was a success."

John M.

"School pride is displayed at its
"It made me feel useful."

(of an

zenith."

Kevin B.

"It
"It
"It
"It

gave
also
made
gave

me a sense of importance."
helped on some of my grades."
me feel wonderful & important
me a chance to express myself

Phil P.

"I felt like a movie star."
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Susanna M.

"I felt I had a chance to express my
talents."
"It made me feel important."
"It was something to look forward to."
"I didn't want it to end."

Robert B.

"It gave me a chance to express my
feelings."
"Most of all it gave me a chance to share my
feelings with my senior class."
"It made me very happy & proud."

Nina G.

"Yes, yes, yesi It was important for me to
come to school regularly in order that I
could participate."
"I felt good about myself."
"I got to know everyone & MYSELF."

John J.

"I'd do it a thousand times over ."
"It made me want to go to school."

Theresa T.

"I never had so much fun."
"Class day made me feel good about myself."
"I felt like I was really special."

Enzo P.

"It made me feel good about myself."
"It gave me a chance to show others who I am
& what I am."

Eric F.

"It was one of the best times I every had in
my life."
"Class day was a great experience.... it gave
me a chance to grow closer to my class."
"It was hard work....a great time... I will
always remember that night of Thurs.,
May 25, 1989."
"It made me proud of my classmates."
"I pushed more and more for excellence."

Joe M.

"Even though we had to work hard, the show
was a lot of fun."
"I never had a chance to be in a show... I
was looking forward to it."
"Going to school made a difference because
it was something to look forward to that I
enjoyed doing."
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Victor S.

"I felt that Class Day made me a lot of
friends I otherwise wouldn't have made."
"I wish it would never end."

Jay H.

"I learned about me and my classmates.
It
was an experience I will never forget."
"It made me feel great."

Shannon W.

"It brought us all together & closer."
"I think it brought a lot of talent out of
each person."

Steve P.

"It made me proud."
"It gave me a chance to express myself."
"I had a lot of fun & learned a lot."
"It made a difference to me because I had to
do my work to participate."

Michelle D.

"Class Day made me feel accepted."
"I was involved with something I liked."

Cristina S.

"I felt really good about myself...I made
some people happy especially my mother."
"I was there to learn a lot & have fun.

Rachel M.

"It made me feel like I could do something &
people liked it."
"After Class Day I felt like I had done and
accomplished something."

Bill D.

"It made the day more fun."

Herve D.

"It was a great experience that I will
never forget."
"It made me enjoy my last year even more."

Max C.

"I enjoyed every second of it."
"It made me feel very good & gave me a
chance to find some of my talents."

Zulema F.

"It was a great satisfaction in being
enrolled in something enjoyable."
"It proves that things can be done even when
people aren't 'perfect.'"
"It made me proud of myself..it gave me the
opportunity to prove something in life
without being shy."
"It proved to myself that one can always
accomplish something in life without
necessarily having the personality for
it..."
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"It gave me a chance to succeed by being
persistent."
"I feel like it's still going on and never
ended!"
Chris P.

"The experience was fulfilling."
"I intend to go into the entertainment
business."
"It was something important for me."
"Class Day gave me a chance to arrange my
thoughts for my career."
"I was involved in something good."

Carol P.

"It gave me a chance to display my talents."
"It also made me closer to a lot of other
seniors."

Derek C.

"It gave me a chance to do something for
myself & also to represent the school &
having a good time."

William B.

"It brought everyone a lot closer."
"It made me think about pursuing a career in
drama later in life."
"I talked to people I hadn't in my four
years at school."

Lina C.

"It's a major part of my senior year."
"Many people had hidden talents no one knew
about."
"It made me feel great."
"Everyone had to stick together."

Janice M.

"I had a lot of fun eventhough I couldn't
sing."

Pamela W.

"It brought out the shyness in me."
"It made me feel special... good about what
I did."

Ann Mary A.

"It made me feel more acquainted with other
seniors."
"It made me come to school even when I
wasn't
feeling well I took an aspirin."

Rosemarie A.

"It was important for me to come to school
regularly... I only missed one day in the
4th quarter."
"It gave me confidence in myself & made me
feel special and important."
"I made many friends I otherwise
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wouldn't...it definitely was the HIGHLIGHT
of my year."
"It made me feel special...responsible...it
gave me a chance to shine, have fun, be
satisfied."
Latina G.

"It was a wonderful experience...I loved the
people."
"It gave me a chance to know people better."
"I felt wonderful & joyful."

Paul D.M.

"It was very important for me to come to
school regularly so I could be in Class
Day. "
"It was team work that made it all come
together."

Cassandra B.

"It made me express my feelings...if I
wasn't on Class Day, I think my year would
have been boring."
"It made me feel exciting."
"I didn't think school could be so fun."
"After Class Day I felt upset because we
couldn't do it again."

Leigh Ann M.

"Class Day for me was a chance to meet
different people that I seldon talked to."
"I felt like I was part of the senior
class."
"It was something to look forward to."
"It made me feel closer to other
seniors..and be part of something."
"I pursued something I wanted to do...be
part of something."
"After it was over I felt really proud of
everyone."

Anna L.

"I felt good inside..I really liked it a
lot."
"It gave me a chance to be what I want to be
and not embarassed."
"I always wanted to become a singer &
dancer."

Kerrie

"It gave me a chance to get my stagefright
out."
"It made me happy & full of tears."
"It gave me a chance to open up myself."
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Mike L.

"It made me feel good to make the audience
happy."
"It gave me something to look forward to."
"It gave me a good feeling."

Lisa C.

"I made a lot of new friends...it was fun."
"It made me feel like school isn't bad after
all."
"It gave me a chance to express myself."

Anonymous

"I felt that Class Day made me more happy.
It gave me a chance to do a lot of things I
didn't do during my first 3 years of
high school."
"It gave me a chance to bring out my hidden
talents."

Anonymous

"It's a very great opportunity to show your
talents."
"It gave me a chance to display my talents &
feelings of putting on a real good show &
also it brang the class of '89 closer than
ever."
"It made me feel important..it showed I had
responsibility... it made my mother proud of
me."
"If it wasn't for HP we wouldn't have the
activities & support that we have now."

Anonymous

"We all got to know each other better...we
were more comfortable with each other."
"It gave me a chance to open up...I wish it
never ended."

Anonymous

"It gave me a chance to act up."

Anonymous

"It was something I looked upon as a
tradition...a good chance to get to know
people better."
"It made me feel good to be part of the
class."
"It made me want to go to school more."

Nicole A.

"It gave me a chance to show what I can do."

Francesca S.

"I felt comfortable in front of an audience
to display my talents."
"It was a special experience...doing it once
was enough for a lifetime memory."
"It made me feel closer to my peers...I got
to know everyone better."
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'It gave me a chance to display the feelings
I only have in front of a mirror."
Michele V.

'It gave me a chance to make more
friends...! worked hard."

Billy S.

'I had feelings & I had fun at the same
time."
'I felt real important... got closer to my
classmates."

Fernanda M.

'It was definitely important for me to come
to school regularly in order to
participate."
'Tons of fun and an experience."

Toni-Ann P.

'There is so much I can describe, but can't
put into words."
'It made me feel very important...more of a
responsible person."
'After it was over I felt sad because I
wanted to stay on stage & didn't want it to
end."
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Lucia D.

"It was something everyone talked about in
their previous 3 years."
"Class day made me more confident...by the
end of the show I wasn't afraid to speak out
or ask, 'Ms., can I sing first?"'
"Most importantly, it gave me a chance to
make new friends or become closer to the
ones I already had."
"We learned to work together as a whole.."
"I wish we could do it all over again...it
was a great experience."
"It's something we should look forward to
during the 4 years at EBHS."
"It made me feel important and special...I
had something to look forward to...make new
friends, and become more confident."

Rosalia D.

"It was the only thing we the class of '91
had to be together for the last time."
"It gave me a sense of important... it let me
know that it takes a lot of practice to get
somewhere; something I never understood
fully until this experience."
"It made me happy in many ways...it was good
we had something to look forward to."

Maria B.

"It was an awesome experience... I could use a
ton of adjectives to describe it."
"It was satisfying to do something
together...& have a good time."
"It was an absolutely great experience."
"It made me feel excited...I looked forward
to practicing with my friends."
"It gave me lots of memories."
"It brought us closer together..I even made
new friends."

Wiggy

"Class Day was a blast for me."
"It gave me a chance to show off, although I
did take it serious."
"It was a fun atmosphere all the time..it was
one of the best fun events of the year."
"I took it serious; I was able to prove that

I
could stand up in front of people."
"We pulled it off without a glitch..in one
shining moment I was someone."
"Thank you for the opportunity."
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Jeremy R.

"It's a time to remember for the rest of my
life."
"It brought me closer to my classmates."
"While we were doing the show & it was over
we wished it wasn't."
"I am pursuing a career in music."

Sharon H.

"It gave the class time to get to know each
other & learn about one another."
"It's a great high school experience."
"It made me feel grown up and involved."
"Going to school every day I knew every day
something new was going to happen."
"It gave me a chance to prove myself."

Roberta F.

"It goes to show people you really have class
pride."
"It gave you the opportunity to get to know
each
other better and how we all cooperated with
HP."
"It made me want to stay in school all day."
"After Class Day was over I felt honored that
I participated in the show."

Vinny F.

"It gave me a chance to know everybody and
get a little closer to them & I'll never
forget it."
"It made me feel good about myself."
"I was in school everyday ."
"I felt sorry it ended."

Arthur L.

"It gave me a sense of satisfaction to
participate."
"I've always been interested in music, so
Class Day furthered my interest."
"It made me feel like I had special
privileges."
"School was fun to go to."
"I felt like I wanted to do it over."

Dave C.

"It was undescribable."
"To do this with all of my friends was
unbelievable..I could never get enough."
"It made me feel like a star."
"It gave me more reason to come to school
every day."
"It gave me a chance to show my talents."
"I wanted to do it over again."
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Chad M.

LaShonda,

"It gave me a chance to get to know everyone
more."
"I was happy to be a part of it."
"I worked hard on doing my job."
B

"I had a chance to get to know my classmates
better...we all had fun right to the end."
"I know I had to attend school every day to
fill my responsibilities."

Gina C.

"It was a chance most of us will never get
to show what we could do."
"I also got closer to the members of the
cast that were not in my class."
"The whole cast was supportive."
"My whole family could not believe I could
sing."
"It made me feel great... everyone was having
so much fun."
"It made the end of high school happy."
"Thank you for running it...Class Day is a
great tradition...It's a chance most of us
would never get."

Tiziana S.

"I participated in order to show off my
singing talent...I shocked my family."
"The compliments I received gave me great
pleasure."
"I always wanted to be a singer...now I'm
considering it more. I wasn't sure of how
people would react."
"It made me feel excited, great, satisfied!"
"I looked forward to practice & being with
my friends which made going to school
during Class Day a difference."
"It gave me a chance to sing and show off."
"I wanted to do it again."

Marcela P.

"Class Day gave me a chance to come out of
my shell."
"It gave me a chance to get to know my
fellow classmates...we got closer."
"Class Day is definitely something that I
will remember forever."
"It gives the kids something to look forward
to...it brings the class together."
"It made me feel a lot prouder of my class
and school."
"Coming to school every day during Class Day
gave me something to look forward."
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"During the rehearsals I realized how much I
loved EBHS & that I DID NOT WANT TO
GRADUATE."
Francesca P.

"I heard so many wonderful things about it."
"It gave me a sense of importance; it made me
feel part of something wonderful."
"It gave me a chance to work with wonderful
people like Ms. HP."
"It makes you feel more secure about yourself
and of your abilities."
"I would now maybe take a few lessons in
drama and music for my own interest
because I enjoy both things."
"It made me feel like part of a team."
"It gave me a chance to do something of
interest to me."
"Everyone said how wonderful the show had
been."

Steven S.

"It gave me a sense of importance."

Kevin F.

"I felt a little shy, but once I got used to
it I opened up."
"It made me feel happy... sorry I had to
leave."
"It gave me a chance to express myself."

Sophia H.

"It gave me a chance to display my talents..
& got real close to my classmates."
"It made me feel satisfied and important."
"It made a difference to go to school
during Class Day because I was able to
learn and play."

Laurie S.

"I think Class Day brought our class closer
together."
"During Class Day I was looking forward to
go to school."
"It gave me a chance to express talents...
be closer to peers."

Paul W.

"It gave me a chance to show off a little bit
of talent I have."
"It also allowed me to learn, look at my
classmates in
different way.
"It's something you build up for."
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Peter F.

"It made me feel a lot closer with all my
classmates."
"It gave me a strong sense of school and
class spirit."
"It made school very enjoyable by introducing
involvement from students & teachers."
"It's a special one-time occasion."
"I'd like music as a hobby."
"I liked school much, much more during Class
Day."

Anonymous

"It made me feel closer to the senior class."
"During the rehearsals for Class Day, I
didn't realize the impact it would have on
me."
"After it I felt sad we wouldn't be doing it
again."

Joe D.

"It made me feel closer to the class."
"We all became better friends."
"It made me feel I was a part of the class."
"After it I felt happy & proud of our
class."

Diana C.

"I felt satisfied; like I had accomplished
something & been pasrt of something."
"Maybe I'll pursue music."

Domenic P.

"I liked working with people."

N.B.:

Throughout all of the questionnaires, most students
indicated: (a) They first heard of Class Day before
grade 9 from friends, parents,
relatives;
(b) Many of their relatives had
particiapted;
(c) They looked forward to participating;
(d) It was importaant enough for them to
come to school regularly in order to
particpate.

APPENDIX F
INTERVIEWS WITH STUDENT PARTICIPANTS
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INTERVIEW OF A.
ELAINE:

Basically what's going on,
paper,

L.
I'm doing a doctoral

and it has to do — the title keeps

changing,

but it has to do with the positive

effects of the Senior Class Day show as part of
the extracurriculum at an urban high school.
like a case study.

It's

And I'm going on about

different things that I noticed during the years,
and some of the things that I talked about,
Anthony,
AL:

Right.

ELAINE:

So,

you've already mentioned here.

let's just reminisce.

remember,

as I said,

The thing that I first

is the doors opening and

these kids rushing down.

What do you think made

most of these kids decide they want to be in the
show,

that particular crowd of boys?

Did you all

know each other ahead of time?
AL:

Yes, we did.

We were friends,

and I think as a

group we were talking about it.

We were

generating interest.
ELAINE:

Oh,

that's good to know.

I didn't know that.

Okay.
AL:

And motivation saying,

"Well, you know,

the Class

Day is approaching and there's a lot of different
shows and performances and things to do."
ELAINE:

And it's fun.

AL:

Yes.

Yes.

of that,

"How would you guys like to be a part

you know,

part of all of the fun and the

excitement of getting together?"
ELAINE:

You,

in essence,

before — That's why I think the

doors opened and you burst in.
AL:

Yes.

ELAINE:

You had already decided ahead of time you were all
going to do this?
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AL:

Yes.

ELAINE:

And that's why you came rushing through the
stairs.

I'm trying to think,

one of the kids was

Kevin, who's now a cop?
AL:

Oh,

yes.

ELAINE:

He was one of the kids I remember in the group.
You know,

Yes.

I'm going to look at the program because

we're going to talk again about this.

I'm going

to look and see some of the kids because I was
trying to send a picture to Kevin about this.
there are a large number of boys,
I remember.

But

and that's what

And the thing that was funny about it

was that generally when you rehearse boys and
girls,

the girls hate to perform in front of each

other,

and the boys fight for the microphone.

So,

from day one you guys were rushing to go on stage.
Remember, we'd say,

okay,

now we're going to try

this number,

and you'd line up and you'd all try

to audition.

But you guys were like — you were

insistent that you wanted certain parts.

Like how

did you decide you wanted to do that particular
part,
AL:

or did you?

I think that when all the parts and everything
were presented to us, we kind of thought that,
yeah,

you know,

that's something that we would

most like and enjoy doing and being.
well,

gee,

this part's for me.

that I want to try for,
that.

I'll try that,

This is something

you know.

you know,

And we said,

Oh,

I like

and that was

basically how we came about the different parts
and things that we were going to go for.
ELAINE:

And the funny thing is that the boys are never shy
about saying,

"I want to do that.

give it to him?

I want the part."

girls won't do that.

Why did you
See now the

The girls will do one of
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these,

they'll whisper behind their hands,

they'll get mad at so and so,
so and so.

Now,

and

and so and so,

and

the three shows that we did —

There were three shows your year?
AL:

Yes.

ELAINE:

Okay.

I know we did "Chicago",

and I know we did

"West Side Story".
AL:

Yes.

ELAINE:

What was the in between show?

I'm trying to

remember.
AL:

"Lil' Abner".

ELAINE:

Oh,

AL:

Yes.

ELAINE:

Oh my God,

"Lil' Abner".

That was the "Lil' Abner" year.

three biggies.

And Bootsie was in

that?
AL:

Yes.

ELAINE:

That's all I can remember.
thing I remember,

I'll tell you one

in "Lil' Abner".

not know his lines.

So,

Bootsie did

he was — you know how he

was sprawled on the ground,

and pinned on the back

of the girl in front of him he had all the lines
written out,

and you probably didn't realize that,

but I found that out.

And I think the thing that

most amazed me is that kids did not know who "Lil'
Abner" was.

I mean,

you kids were not aware of

who "Lil' Abner" was.
AL:

You know when you brought that up to us we felt
the same way.

We said -

ELAINE:

Who's "Lil' Abner"?

AL:

Who's "Lil' Abner"?

The thing I remember about

"Lil' Abner" was the comic strip.
ELAINE:

Yes, well,

that's what it was.

AL:

That was the only way I knew was from the comics.

ELAINE:

But I mean I got the feeling that they had never
even heard of the comic strip.

I said,

I'm
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sitting here — Do you remember John?

Do you

remember John broke his arm?
AL:

Yes,

ELAINE:

He broke his arm just before so he's singing the

John.

Yes.

love song with his arm in the cast.
AL:

Yes,

ELAINE:

The other kid.

he had his cast.
The one that did the minister, who

the heck was that?
AL:

Oh,

that was _.

ELAINE:

Was it _?

AL:

Yes.

ELAINE:

Yes.

AL:

Was his first name David,

ELAINE:

I don't remember.

or something like that?

I don't remember.

Testor in there too?

Was there a

Gino was in there somewhere.

Wasn't there a Gino?
AL:

I think so.

ELAINE:

It seems like Cheryl's brother — He played one of
the parts.

And I said,

heard of "Lil* Abner".

gee,

these kids never

I mean,

know it was a Broadway show,

I knew you didn't

but I got the feeling

they don't even know that there's a comic strip
named "Lil' Abner".

I said I'm really killing

myself here.
AL:

That was the only way I that I knew anything about
it,

ELAINE:

you know.

That's more than most of them.

Do you realize

that there were thirty numbers or so that you kids
did?
AL:

Wow.

ELAINE:

Now,

AL:

No,

"Chicago",
I never did.

I'm sure you never heard of.
I didn't know anything about

that.
ELAINE:

But I knew that you would enjoy doing that because
it was a fun thing,

and I know boys always like to
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do "West Side Story".

In fact,

I think that's the

first time I did "West Side Story".
your year was the first — oh,
did one song.

Yes.

I think

Lenny's year I just

I think that was the first year

that I tried to do "West Side Story",

and I think

the reason was when I find out that Micheal could
sing those high parts.
sing the high parts,
can do.

When I found out he could

I said okay,

this is a show I

Because you can only do that show if

you've got a boy who can sing.
AL:

You know, we found out about him almost by
accident,

you know what I mean.

Because I think

when he first went up to the mike,
kind of like,

I think he was

like just kind of putting it on,

we were like, hey wait a minute,

and

this sounds

really good.
ELAINE:

But do you remember my yelling at him as he was
sitting down?

AL:

Yes.

ELAINE:

And I remember standing like this saying,
trying to be funny?"
voice came out,

"Are you

Because this high pitched

and I said this guy's trying to

sing like a girl.

He's trying to aggravate me.

He was also very temperamental.
AL:

Yes.

Yes.

ELAINE:

We really had an ego there.
in there?
girl?

Who did the girl lead

I'm trying to remember who did the

I know Jeanne played some of the parts.

AL:

Wait a minute.

I thought that what's her name -

ELAINE:

I should have brought the program in.

AL:

I can't remember the girl's name,

ELAINE:

You know,

but I remember -

that's what I should have done,

have brought the program in.

I should
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AL:

I

think Celeste.

ELAINE:

Oh,

AL:

Yes.

ELAINE:

Yes.

Celeste.

I

Yes,

yes.

Freddy's

remember that.

Now,

sister.

her mother's the

one

that got the tape,

had me do the tape to give to

her

And Freddy's the kid that made

son Freddy's.

me realize there's more to this than
He's the kid that was
school,

in his

days,
I

kids

looked at him

for?

And he

come to
'76

senior

left high school

after

started rehearsing.
He

a two-year-old daughter,

In those

four years.

And

He never used to

single day,

in

and he brought the kid with him,

- Was Billy the

too.

in

and he had

which was unusual

He brought the child with him,

too.

Who did the -

— yes.

AL:

Oh,

He was

ELAINE:

Billy.

AL:

Billy.

ELAINE:

Yes,

AL:

Do you remember Billy?

ELAINE:

Yes.

Who was the other kid,

name,

Razzle Dazzle?

he was

show?"

started rehearsing with me

and he didn't miss one

yes.

and said to me,

like what does he want to know

school.

those days,

realize.

fifth year of high

had never attended school,

"When are you starting the

I

—

Billy.

AL:

Robert did Razzle Dazzle.

ELAINE:

Robert did that.

AL:

Yes.

ELAINE:

Which was your

you mentioned his

favorite show of

the three do you

think?
AL:

I

love

"West

Side

everything.
know,

I

really,

but when we

everything,

I

Story".

I

really

saw the movie
liked that,

and
you

started doing the numbers

started to really

like

and

"Chicago".
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ELAINE:

Once you get to know the songs,
that you do them.

I think you find

The bottom line is you know the

lyrics of three Broadway shows by the time you
finish.
AL:

Yes.

ELAINE:

The piano player we had that year was Fred.
you might not know,

Fred,

was the relative of Cander and

Ebb who write all those big musicals.
AL:

Is that right?

ELAINE:

And he's the one who said to me,
royalties?"

"Are you paying

We never paid royalties.

AL:

Is that right?

ELAINE:

We never paid royalties.

AL:

Were we supposed to?

ELAINE:

We did it as a school show and then we did a

I didn't even know we did.

Sunday performance with you kids?
AL:

Yes,

ELAINE:

Okay.

I remember that.
So,

Yes.

we did it for the kids in school.

it the day after the prom?

That's how we did it.

AL:

I don't remember quite what the day was.

ELAINE:

I'm trying to think.

Or was the prom after that?

It used to be done the day after the prom.
don't know how we did it that year.
Cindy,

AL:

Yes.

ELAINE:

She was one of my dancers,

CindyI

and then I

saw — the

because right after Class Day was

and I remember looking at Cindy who was

one of my dancers,
pregnant.

I

yes.

prom came after,
the prom,

Was

and thinking,

oh my God,

she's

And she was.

AL:

Was she?

ELAINE:

Yes.

AL:

Oh,

ELAINE:

And I had her dancing in green tights.

wow.

what I remember about it.

Now,

That's

you said that this
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got you interested in such a way that you got into
it in college?
AL:

Yes.

ELAINE:

What did you study in college?
courses did you take,

AL:

In the beginning,

What kind of

Anthony?

I started out with education,

education classes and stuff like that.
interested in drama,

you know,

because I was

inspired by what we had done here,
continue with that.

You know,

this was really something,

I became

I

and I wanted to

felt like,

you know,

I

felt

something that I felt really good about,
wanted to continue it.

So,

wow,

and I

when I went into

college,

you know,

classes,

and we did a lot of different things in

class,

I got involved in drama

pantomimes.

ELAINE:

Did they do any musicals?

AL:

We started to do some.

This is

like in the

beginning,

I took like maybe two or three courses,

you know.

We did some on stage stuff,

but we

didn't get a chance to do any musicals,

because I

would have loved to have been singing or dancing
or something on stage.
ELAINE:

Do you realize that we did the whole thing in,
think,

in six weeks.

I

Six or seven weeks

rehearsal.
AL:

The time seemed to go by so quickly.

I

just

couldn't believe.
ELAINE:

You rehearsed every day.

AL:

Yes.

ELAINE:

But only a period or two a day,

AL:

I didn't realize that.

ELAINE:

It wasn't seven periods a day.

you know.

What I tried to do

is I tried to vary the rehearsals so you weren't
missing the same class all the time.

So,

one day
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it would be first period,
period,

then it was the second

and then it would be third period.

that's what we did,

and then we'd have one period

where we did ensemble.

And in the beginning

whether you noticed it or not,
girls separate,

And

I kept the boys and

because if I put them together in

the beginning there would be all hell on earth.
AL:

That would be too slow,

ELAINE:

So,

yes.

first the boys learned their numbers.

girls learned their numbers,

The

and everybody learned

every number.
AL:

Right.

ELAINE:

And we never really announced solos.

AL:

When did we come together?

When did we come

together and begin to work together?
ELAINE:

I have all the attendance,
believe it or not.
three weeks.
ready,

rehearsal schedules,

I'd say after about two or

I waited until I thought you were

and it all depends on the class and how I

thought they could behave.

In this particular

show,

there were a lot of numbers that were just

boys,

so I didn't have to bring you together too

much until the very end.

But that's when the kids

came up with that idea of dancing behind you when
you did Mr.

Cellophane.

AL:

Right.

ELAINE:

That was done as a joke.

AL:

Yes.

They had their hands on each other's

shoulders.
ELAINE:

There was one cute little kid and I
name,

but I'll remember when I

program.
"Miss,
this,

And I

forget her

look at the

looked up one day and they said,

look at what we're doing."

And they did

they did this take-off during that part,

then they did it in the show.

and
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AL:

I remember.

ELAINE:

Yes,

They were the three girls.

the three girls.

And they wanted to be in

that number,

and they couldn't understand why they

couldn't be,

so they decided that between every

time we did the chorus that they would join in.
AL:

Right.

ELAINE:

And it seems to me I remember Kevin being in
there,

AL:

too.

Yes.

Kevin,

Evan,

and I'm trying to think —

Wait,

one of the brothers.

ELAINE:

Yes.

That's right.

AL:

Do you remember that?

ELAINE:

So,

AL:

Yes.

ELAINE:

You know what I'm going to do,

there were about six kids.

in the year book,

I'm going to bring

and we'll get a chance to look

at the year book and remember the different
stories that go with it.
more to light.

That will make it come

The kids had fun doing it.

AL:

Yes,

we did.

ELAINE:

Did you say they all had a different reaction?
Would you say that the attendance changed as a
result of it?
rehearsal,

AL:

Absolutely.
there.
on,

and,

Were they afraid to miss a day of

they'd lose their part?
Because,

you know,

we wanted to be

We wanted to be a part of what was going
you know,

we just felt good about what we

were doing.
ELAINE:

And you really had fun doing it?

AL:

Yes.

ELAINE:

How did you feel the night of the show?

AL:

I was ——

ELAINE:

Backstage.

AL:

The anticipation was really killing me,

Think of the scene backstage.
because I

knew that it was almost time for me to go on,

and
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I was starting to get a little nervous,
saying to myself,
close,

"I'm nervous now",

and I'm

because it's

and soon I'm going to be on stage.

But

then when I got up on stage and everything,
got in front of people,
felt relaxed.
ELAINE:

Yes.

I don't know,

and I

I somehow

I felt confident.

You knew your part.

You were well

rehearsed.
AL:

Yes.

ELAINE:

You were ready.

And we felt like we were ready.
You were definitely ready.

is it more exciting,

do you think,

Now,

when you do it

for your classmates or when you do it for your
family?

See,

I'm thinking back to when I was a

kid.
AL:

I would think that — I would think that,

I mean,

it's nice to do it for your classmates and
everything else,

but if you have your family there

and everything behind you,

and seeing you in

action.
ELAINE:

Who saw you perform in your family?

AL:

My mother — my mother was sick that day,
brother and sister,

but my

they came.

ELAINE:

And what did they say?

AL:

They thoroughly enjoyed the show and everything.

ELAINE:

Were they surprised?

AL:

They were very surprised.
that,

you know,

They never thought

that I would be -

ELAINE:

That you would get up there and do that?

AL:

That I would be in that role.

ELAINE:

That you would have nerve enough to do such a
thing?

AL:

Right.

ELAINE:

How did your classmates react to this do you
think?
days.

I'm trying to think how we did it those
Did we bring all the seniors down?
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AL:

Oh,

ELAINE:

Yes.

AL:

And we watched us all on television and

remember how we got together?

everything.
ELAINE:

The videotape.

AL:

The videotape and everything.

ELAINE:

Yes.

AL:

And that was a -

ELAINE:

And we had a party afterwards.

AL:

Yes.

That was a very nice situation for us to get

together like that.
ELAINE:

So,

AL:

Just go through the show.

we do have a videotape.
We went through the

show I remember.
ELAINE:

So,

there is a videotape,

so I might be able to

take that and put that on a cassette for you kids,
if I can do it.
they?

I think they do that now,

don't

They take old movie things and they do that

reel to reel?
AL:

Yes.

ELAINE:

I have boxes of old reel to reel tapes.

And they put it on to make it improved.
And it

would be good for you kids if you would have it.
You know some of the things that we talked about
that I think were the result of this were,
some of them,

you know,

we were debating,

impact it had on a kid's life.
had any impact on your life?

and
the

Would you say it
How did it impact on

you?
AL:

I really felt like,

you know,

my self esteem,

it

was really coming to the forefront.
ELAINE:

That's one of the things that I really felt did,
yes.

AL:

Yes.

And I carried myself in a way in which I had

never carried myself before,

you know,

with
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confidence,

you know.

And it just kind of spilled

over into everything that I was doing.
ELAINE:

Into everything else you did.
a lasting value,

So,

I think it had

is what you're saying.

AL:.

Absolutely,

ELAINE:

Did you feel a sense of accomplishment that here

yes.

we were six weeks ago just sitting here,

and now

we have put on a show?
AL:

Oh,

ELAINE:

A sense of accomplishment.

AL:

Yes.

ELAINE:

How about the esprit de corps

absolutely.

in the group,

know the class spirit or whatever?

you

Did you find

that you developed any special closeness with the
kids?
AL:

I really got a chance to,
kids all the time,

you know,

I'd see these

and I never really felt like I

got to know them until we got together on class
day.
ELAINE:

Why do you think that was it?
happening all the time,

I see it

even in shows I've done,

and I'm trying to think,
that's the way it is?

I mean,

why do you think that

Why do people get so close

during a show?
AL:

I think we became almost like a family of people
together,

you know,

all coming together,

and kind

of helping each other to get through whatever it
was that we had to do.
ELAINE:

Were the boys good with each other?

I mean,

they

weren't bitchy with each other?
AL:

Oh,

no,

not at all.

ELAINE:

And that particular year the boys were good with
each other.

AL:

Other years they're not.

We were very supportive of each other,
very helpful

and we were

in helping each other with their
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lines,

and with the steps.

steps,

you know,

Some of the dance

some of the kids -

ELAINE:

I had some fancy steps that year,

AL:

Yes.

ELAINE:

It was a soft shoe something that we did that was
pretty fancy.

I remember.

I remember that.

AL:

Some people were naturals at certain things.

ELAINE:

A1 was in that?

AL:

Yes.

ELAINE:

That's it.

Al,

yes.
I remember him as a dancer for some

reason.
AL:

Oh,

ELAINE:

That's right.

yes.

remember now,

We had Al.
Edward,

little small kid.

I'm trying to think.

now that you mention it,

Yes,

I remember him now,

I
a

with a

big smile.
AL:

He's still this big,

ELAINE:

He's still that big.

you know what I'm saying.
Do you ever see these kids

again outside of school?
AL:

I

see them every once and a while.

I don't see

them very often.
ELAINE:

And do they ever talk about this?

AL:

Oh,

absolutely,

yes.

When we get together we talk

about all the good times that we had,
here at the High School,

and this

you know,

is the situation

that always comes up.
ELAINE:

Yes.

See that's what Tony

[

]

says and Bill

[

used to say that every time he went to a wedding,
no matter where he went,

the kids would say,

don't you play some of our Class Day songs?

"Why
And

for some reason you remember them.
AL:

Yes.

ELAINE:

Like you haven't sung Mr.
years?

AL:

A long time.

Sullivan for how many

]
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ELAINE:

You don't have a cassette of that?

AL:

No.

ELAINE:

Why don't you?

AL:

And you know that was very special when you played
the song.

ELAINE:

Yes.

I've been dying to do that all year.

It was

perfect.
AL:

It was like it was in my head from the day that it
happened.

ELAINE:

And I'm sure you haven't sung it since.

AL:

No,

ELAINE:

But it's something you never forget,

I haven't.
because I can

remember stuff from when I was a freshman in
college,

and I was never a solo singer,

tell you.

There's no way.

you got the solo part,

let me

Were you pleased when

or would it have any

difference regardless what you had done?
AL:

I think that having a solo part was very special,
you know.

You know,

here I am center stage,

you

know.
ELAINE:

All by yourself.

AL:

All by myself.
been here,

And in all the years that I've

I've never had that kind of recognition

or that kind of opportunity.

So,

I wanted to get

up there and make the best of it.
ELAINE:

Did you ever see pictures,

you know,

those Class Day pictures?

Sometimes I have

yearbook pictures.
to you?

like all

Did I ever give any of those

Did I ever grab some of those?

boxes of old pictures.
any of you kids,

I have

I'm wondering if there are

you know,

that you might want

sometime.
AL:

Yes,

that would be nice.

We spent a

lot of time

going through the yearbooks and just looking at
things that people did from former class days.
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ELAINE:

Yes.

Because the thing is I said I remember is

the fact that there were so many boys involved,
and it was just funny.

And I think it's because,

as you said,

you'd generated the interest before

you came in,

because the doors opened,

and I

didn't — I was absolutely dumbfounded.
remember Guy,

I

he was leading the charge for some

reason.
AL:

Yes.

ELAINE:

And you ran down the aisles.
usually do this,

you know.

and they sit there,

I mean,

they don't

Boys sort of wander in

and they pretend they're

really not interested and all that stuff.

But I

mean they ran down the aisles.
AL:

We were very anxious to let you know what we could
do.

Do you know what I mean?

do the numbers and everything,
going by,
moves,

To get up there and
and when you were

you were showing us the steps and the

and how something should be sung.

There

was always somebody waiting to get up there
saying,
ELAINE:

Well,

"Let me try it."

remember the microphone?

up there,

The mike would be

and you kids used to love to sing in the

mike.
AL:

Yes.

ELAINE:

I think that's the first thing I do that the boys
love.

AL:

Yes.

ELAINE:

I think first of all you have to audition,
remember one by one.

AL:

Yes,

I remember that.

ELAINE:

What did we audition?
"Yesterdays".
in,

Sometimes I used to do

I don't remember what we auditioned

but usually I teach everyone a song,

and then
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I say,

"Okay,

walk around I

now sing it back to me,"

and as I

listen to the voices.

AL:

Yes.

ELAINE:

And boy,

AL:

Oh,

ELAINE:

I think you loved having the idea the someone's

you people loved that.

yes.

actually listening to you sing.
AL:

Yes.

ELAINE:

And some kids can't sing.

I mean,

I was always

one of those kids that they would tell me not to
sing.

I don't think you kids ever realized I

couldn't sing.
AL:

I never knew that.

ELAINE:

Well,

because they look at my face and they look

at me going through the motions,
actually listen to the voice,
God awful.

but they don't

because the voice is

And kids never realized that I can't

sing.
AL:

I never knew that.

ELAINE:

And that's what's funny about this.

AL:

I never knew that.
everything else,

ELAINE:

Oh,

I just see you dancing and

showing us all the steps.

I can do the dancing.

I can direct the singing,
So,

I can do the dancing.
but I can't sing a note.

I'm trying to show you kids how to do

something,

and I'm frustrated because I can't get

the voice up,

I can just show you the motions of

what I want.
AL:

Yes.

ELAINE:

But that was one of my favorite shows and I got
into that by seeing it in New York.

I brought my

whole family to see it in New York,

and I said

this would be perfect for the kids,

a perfect show

at fifty bucks a ticket.
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ELAINE:

Did any of you think you'd think of going on and
doing anything in show business?
with the idea?

Did you dabble

I heard you say something to

someone one day.
AL:

I always had that thought in my mind,
like if I had pursued it,

and I

felt

that I probably would

have been doing something right now.
ELAINE:

You would have liked doing it.

AL:

Yes.

ELAINE:

You could have been a theater teacher,

AL:

I would have liked to have somehow got involved in
it,

you know.

but then the education classes and stuff kind

ofELAINE:

You have to be practical.

AL:

Yes,

right.

And I said to myself I know that for

sure that I have a future and I have something
going with the teaching thing.

And then I kind of

went into that and left the other one.
ELAINE:

Did you ever think of putting on a show yourself?
Did you?

AL:

Yes,

I did.

Yes.

ELAINE:

You did put on a show?

AL:

No,

ELAINE:

You thought about it?

AL:

I thought about it.

ELAINE:

Why didn't you?

AL:

You know what I did,

I didn't.

I co-put on a show with one

of the other ELAINE:

Oh,

that's good.

What kind of a show did you do?

AL:

A talent show.

ELAINE:

Oh,

AL:

It was really nice.

ELAINE:

What did the kids do?

that's nice.

about it?

Why didn't you tell me

I would have come down and see it.

148
AL:

Yes.

It was nice.

things,

dancing,

We had all types of different

and singing,

and performances.

It was really nice.
ELAINE:

I'll tell you a thing that I always wanted to do
here and I never got off the ground.
tell Carmen when he was headmaster.
Carmen,
show.

I used to
I said,

the best thing to do is you do a faculty
I said you make big bucks.

AL:

That would be nice.

ELAINE:

First of all,

I said,

the kids would all

show up,

because they'd all want to see their teachers.
Then you get the teachers themselves who would
have their family and friends that would show up.
And I,
out.

in my mind,

had all these numbers worked

I said this would work and that would work,

and this would work and that would work.

It would

be a very fun thing to do.
AL:

I really think that that would go over very well.

ELAINE:

Yes.

Steve plays the piano.

I know one year in a

Class Day Show what I did was I had Tommy — there
was one between acts,

and I had people do a

reprise of the number they had done on Class Day.
Josephine had a solo.
the other?
AL:

Yes.

ELAINE:

He sang his.

Carol had a solo.

Who was

Tommy.

I think there was one more.

And

they got on stage and they did their numbers.

And

that was the period of time that kids would not
sit in school in the afternoon and wait for the
end of the show.

Did you know that?

AL:

Wow.

ELAINE:

The bell rang — This is a show.
and do you know they left,
singing on stage?

AL:

That's really something.

The bell rang,

and the kids are

149
ELAINE:

It was awful.
doing any more.

So,

that's when I

I'm going to do them at night.

AL:

Right.

ELAINE:

If they want to see it,

they can pay.

going to go through this.
the kids.

said I'm not

I'm not

It's really not fair to

I'm trying to think of some of the

other things that I thought,

some of the results

from something like this besides exposing yourself
to it.

Oh,

I think this is a big one.

You kids

probably had never really been involved or exposed
to a Broadway show.
viewing habits?

Did this make you more interested

in Broadway shows,
AL:

Did this change any of your

music,

or whatever?

I think it really did because before that,

I never

knew quite what this was about.
ELAINE:

Yes.

AL:

And when I got involved in it,
something that I really enjoy.

ELAINE:

I said this is
I really like it.

Have you seen any Broadway shows since then?

Have

you tried to see any shows?
AL:

Let's see,

ELAINE:

Well,

Broadway shows.

I don't mean on Broadway,

come to Boston.

I mean when they

Have you gone to see any shows?

AL:

Oh,

I've seen "Dancing in the Streets".

ELAINE:

Oh,

yes.

AL:

I'm trying to remember back to some of the others,
because I've really gone to musicals and things.

ELAINE:

That's what I mean,

musicals.

That's what I mean,

musicals.
AL:

I have an appreciation for musicals and things
like that now.

Do you know what I mean?

Where as

before I really didn't think much about it.
ELAINE:

It wasn't something you would think of doing.

AL:

Right.
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ELAINE:

Because I talked to Michelle.
'85,

She's the class of

and I guess she and her husband,

God,

they've

seen everything.
AL:

Is that right?

ELAINE:

And sometimes a kid like this — And I went out
with Joey,

and Steve and that crowd,

and they're

singing to me every lyric of their song.
"Guys and Dolls",
they had done.

and that was one of the shows

What I want to do,

going to stop this now.
this.

They did

Anthony,

is I'm

I'm going to listen to

I'm going to bring in the pictures that I

can find.
AL:

Okay.

ELAINE:

I'm sure I have a lot of pictures of your class.
Remember I was always taking snapshots?

AL:

Oh,

yes,

yes.

I remember that.

ELAINE:

I'm sure I have a scrapbook for you kids.
going to bring in your pictures.
bring in your program,

I'm

I'm going to

and we're going to sit and

we're going to reminisce again.
AL:

Okay,

that would great.

ELAINE:

I'm going to name this Anthony's tape,

and I'm

going to stop it right there and pick it up there.
Okay?
AL:

Okay.

ELAINE:

To be continued.
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INTERVIEW OF J.
ELAINE:

This is December 4th,
of 1984,

P.

and I'm taping John,

class

and we're just going to reminisce.

going to talk about class day.
what shows you did,
JP:

"Sugar Babies".

ELAINE:

Oh,

We're

Do you remember

John?

we did "Sugar Babies",

that's right.

I

forgot

that.
JP:

"Oliver"

ELAINE:

Which one did you like the best?

JP:

Probably "Damn Yankees".

ELAINE:

Because of the theme of the show?

JP:

"Oliver" was all right,

ELAINE:

Now,

and "Damn Yankees".

you know.

how did you happen to come out for class day?

Had you ever done any drama stuff before?
JP:

No.

No.

ELAINE:

You never had done anything in life?

JP:

Nothing at all.

ELAINE:

You were quiet.

JP:

I was here three years.

You know,

I wasn't really social.

The first year they sent

me to Madison Park because of the busing,
to.

they had

Of course I transferred right away because I

live right around the corner.
ELAINE:

Yes,

I know.

JP:

I was very quiet where I was never in trouble.

ELAINE:

Never.

JP:

But I never really joined anything because
unfortunately I worked full time all four years of
high school.

I was just a working person,

and I

would have liked to maybe played football or
hockey,
ELAINE:

Yes.

but unfortunately it's either or.
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JP:

So,

I just did it because,

remember Nash and Billy.

I don't know if you
I used to hang around

with them.
ELAINE:

Yes,

JP:

And we all said let's do it,

ELAINE:

And did you know what was involved?

that whole crowd.
you know.
Had you ever

seen the show before you did it?
JP:

Yes,

ELAINE:

That's right.

JP:

Plus, when I was a junior, we saw the class of

because my sister and my brother Gino. ^
So, your sister had been in t&o.

'83.
ELAINE:

That's right.

That was a cute show.

I remember

that year.
JP:

Although I'm not always looking for attention.

I

like to stay in the back.
ELAINE:

Was it the thought of just being involved?

JP:

Yes,

ELAINE:

And the rehearsal schedule?

JP:

Yes.

ELAINE:

So,

it was a lot of fun.

you got interested because you wanted to get

involved basically.

Now,

your sister Rosemai^was

in it?
JP:

Yes.

ELAINE:

And you have an older brother?

JP:

Gino,

ELAINE:

He wasn't in it.

JP:

He was a quiet type himself,

but he wasn't.

but he's worse than

me.
ELAINE:

Quieter.

Quieter than you,

because Billy wasn't a

quiet kid as I remember.
JP:

No.

No.

But he really wasn't in too many

activities either.

So, we decided let's do it-.-

don't know if I would have been able to have done
a solo.
ELAINE:

No.

t

I
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JP:

Deep down everybody wants to do a solo,
You go home and you dream about it.
to.

of course.

I would love

I always imagined it.

ELAINE:

Which solo would you have wanted to do?

JP:

Actually,

believe it or not,

different,

something totally

because you know how you let Charlie do

the Rodney Dangerfield?
ELAINE:

Yes.

Yes.

Yes.

JP:

And that other kid,

I forget his name,

he did the

break dancing with the music.
ELAINE:

Yes,

JP:

I wanted to do,

in between acts,

song,

the in between acts.

believe it or not,

but then I said,

would understand it,

you know,

an Italian

not many of them

but only because I'm Italian.

If my mother was there,

she would have liked that.

ELAINE:

Did you know an Italian song?

JP:

Yes,

ELAINE:

What did you want to sing?

JP:

This singer that we saw in concert,

actually.

my aunts,

me,

my mother,

we went up to the Diplomat in town.

ELAINE:

Oh,

okay.

JP:

It's called

What was his name?
[

Italian class,

]

the Italian,

and we studied it in

so I knew word for word in English

and in Italian what it meant.
ELAINE:

That's funny.

JP:

And I always imagined,

you know,

when we were

practicing.
ELAINE:

Because the only reason those other kids even got
a solo is because they came up.

JP:

I know.

ELAINE:

They were persistent.

JP:

Yes.

ELAINE:

Now,

if you remember,

involved with,
with,

the kids that you were

they were really difficult to work

you know that.
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JP:

Yes.

ELAINE:

Remember they went out once,
fight,

they had a fist

and then they came back?

JP:

You had a lot of problems.

ELAINE:

With Charlie and the rest of them.

JP:

To them it wasn't serious.

ELAINE:

Charlie has since discovered,
attention deficit disorder.

you know,

he's got

You know that thing

which means you can't stay still,

you're always

jumping around.
JP:

Him?

ELAINE:

Oh,

JP:

Back then,

ELAINE:

Well,

high school,

too.

He's been to about seven or eight different

couldn't you guess?
yes,

but that's high school though.
they have them in high school

colleges and has not been able to settle down.
And he claims it has to do with having attention
deficit disorder,

that he can't stay in one thing

at one time.
JP:

Is that the same with his girlfriends?

ELAINE:

Maybe,

yes.

girlfriends,

Did he move around with his
too?

JP:

He was engaged but.

ELAINE:

I think his brother married his girlfriend?

JP:

Yes.
game.

ELAINE:

Well,

I saw both his brothers at the football
I told them to tell Charlie I said hi.
you know,

it's funny because "Bye Bye

Birdie" was on last night.
was on tv.

And I remember — It

And I remember thinking all over town,

I think I did the show five times.

There must be

at least four or five hundred kids that are
watching this show that were in it.
JP:

Exactly.

ELAINE:

And are singing the songs to themselves as this
goes on,

because they really advertised it like
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crazy.
said,

So anyone who had done that show,

and as I

it was done four or five times.

JP:

Same with "Grease".

ELAINE:

Same with "Grease".

JP:

My sister did "Grease".

ELAINE:

"Damn Yankees" was another big favorite.
know,

certain shows that kids really,

"Bye Bye Birdie" was another one.

You

really love.

They like any

of those 50's things.
JP:

Andy,

what's his name,

pudgy guy,

he was in "Sugar Babies"

ELAINE:

Oh,

JP:

Mickey Rooney,

yes.

ELAINE:

Mickey Rooney,

oh,

JP:

So,

short,

in the play.

Mickey Rooney.

yes.

I remember following that a little bit just to

see,
ELAINE:

the actor there,

you know.

That was a hard — Now,
your year,

who could play the piano

I'm trying to think?

piano player?

Did we have a

Was that Randy?

JP:

We had those regular guys.

ELAINE:

Yes,

but Randy played the piano,

I think.

I hired

Randy.
JP:

Maybe.

ELAINE:

Yes,

JP:

Yes.

ELAINE:

I think he's the one who played the piano.

a dark haired kid from California.

there is a family history.

Can you think back to

what it was like ten years ago?
your first rehearsal.

So,

You showed up at

What did you think was

going to happen?
JP:

Well,
out,

I was really shy,
of course,

and I didn't want to stand

in a bad way.

I

just wanted to

blend in and do what I have to do,
That was my worst fear.
ELAINE:

Really?

not screw up.
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JP:

Not for Charlie I don't think,

or Tommy,

or people

like that.
ELAINE:

What could you possibly do to screw up in a show
like that?

JP:

Go one way while everybody's going the other.

ELAINE:

Oh,

okay.

stage.
JP:

Yes,

I've done that.

I've done things like that.

that's what I mean.

high school,
ELAINE:

I've done that on

You know how it is in

you're haunted by that.

Which number was it that we did the soft shoe in?
I remember going to the prom,
dancing,

doing one of the class day steps,

was trying to remember,
JP:

Yes.

I

forget.

that at work,
ELAINE:

Yes.

and seeing you

Yes,

what was

and I

it?

because I used to practice

believe it or not,

with a cane.

I'm trying to think what show that could

have been.

""Damn Yankees""?

"Oliver".

It must

have been "Oliver".
JP:

Maybe.

ELAINE:

Pick a pocket?

JP:

Pick a pocket.

That was just some Louie Rabino

running around.
ELAINE:

No,

it wasn't him.

It was the red headed boy.

Because I remember at the prom I got a big kick
out of — I remember that still,

getting a kick

out of the fact that you had learned this step and
you were doing it somehow.
were playing at the prom,

I don't know what they
but you were doing that

step.
I know.
ELAINE:

And I still remember that.
singing,

the dancing,

particular thing?
JP:

Everything.

ELAINE:

Everything.

So,

did you enjoy the

the comradery,

what
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JP:

It was just so much fun.
I'm so glad I did this,
person,

you know,

you know,

this non-social type

I'm so happy I did it.

I tell my cousin,
prom,

And I said to myself,

Maria,

And now

make sure you go to the

do this,

do that.

ELAINE:

Make sure you get involved.

JP:

I mean,

the junior prom I went by myself.

The

senior prom I asked three girls and they all said
no for different reasons.
ELAINE:

They're awful at that age.

JP:

One was Italian and her mother wouldn't let her
go.

ELAINE:

Yes,

JP:

I don't know if you remember Pasqualina.

ELAINE:

Oh,

JP:

She was really,

ELAINE:

Yes,

JP:

So,

ELAINE:

Most kids get fixed up for the prom.

JP:

Yes,

that happens.

yes.
you know,

a strict family.

I know.
finally they fixed me up.

but if you know the person I think it's a

little bit easier to have a better time.
don't know them,

If you

then you have to start from the

beginning.
ELAINE:

Wasn't there any girl that you got to know,
the midst of this show,

say in

that you might have wanted

to go with?
JP:

Niles told me to ask Lisa because she gave me a
heart for Valentine's to say thank you for helping
me in English.

ELAINE:

Yes.

JP:

So,

he's like telling me that was a message,

the non-social person,

I didn't really go out much

with girls because I was working.
ELAINE:

That's

JP:

It's a little regret,

but

it.
not much though.
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ELAINE:

So,

then the most important thing that you did

then was the senior show?
JP:

I think so,

yes.

ELAINE:

Did you find that it broke down barriers for you
with the kids that you had a lot more friends
because of it?

JP:

Yes.

People,

you know,

started to get to know me

more.
ELAINE:

Yes.

JP:

Who I was,

you know,

English class,

instead of this guy in

or this guy in physics class,

because I was quiet in classes,
and Charlie,
attention.
ELAINE:

JP:

you know.

Tommy

they were the ones that got all the
They wanted it.

Not Tommy so much,

Charlie.

Charlie couldn't help

it,

he was just a pain.

So,

they used to make us laugh.

We wouldn't have

the guts to try and make them laugh,

because we

probably wouldn't be good at it.
ELAINE:

What you might not know about Tommy is that he was
to work all night and come to class day rehearsal
right from there.

In other words,

he didn't even

go home to sleep.
JP:

He had a job working all night?

ELAINE:

Yes.

He was working at night and he did the night

shift.

He shifted his schedule so that he would

work like from twelve to seven,

then come right to

school so he wouldn't miss rehearsals.
JP:

Wow.

ELAINE:

So,

I mean,

that's how into it he was.

very good attendance.

Did you find that it

changed your attendance?
school regularly anyway.
JP:

Yes.

He had

You always came to
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ELAINE:

So,

it really didn't make any difference as far as

that was concerned.
JP:

For about three years,
five days of school.

four years,

I missed about

In two years of college,

I

didn't miss any.
ELAINE:

It wouldn't have made any difference in your
attendance.

JP:

No.

ELAINE:

Did you find that you looked forward to coming to
school more because you knew you were going to be
rehearsing every day?

JP:

Yes.

ELAINE:

Yes.

JP:

I kind of had this crush on her.

ELAINE:

She's cute.

JP:

I waited in front of her house junior year,

I don't know if you remember Sandy?

as the junior prom.

such

I followed my brother Gino to

let me use the moped that we bought together.
me use it,
Finally,

please.

I begged and begged him.

he let me use it.

It was half mine.

I waited in front of her house.
towards me.

Let

And

She was walking

I can only imagine what she must have

been thinking.

So,

I asked her.

wasn't going with a date.
a ride let me know,

So,

I

She said she
said if you need

but she ended up going with

Louie and about —
ELAINE:

A crowd of kids,

yes.

JP:

About four other couples she went with.

ELAINE:

And she didn't have a date,

and she just went with

four other couples?
JP:

Yes.

That's how unpopular I was.

ELAINE:

I think you were just shy.
this show junior year,

If you had say done

then maybe senior year it

would have been a different thing for you.
JP:

Yes.
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ELAINE:

Did

it cause any change,

personality?

Did you become

you've certainly got a
was very shy.
JP:

Yes,

I

do you think,

I

less

shy?

Because

lovely girlfriend now.

never dated

don't know.

in your

Yes.

I

in high

I

school.

think high school was

a tough year.
ELAINE:

I

JP:

It's

think high school

fit

a tough time
in.

I

ELAINE:

Yes,

think a

fit

little bit.

in a group and performing.

Yes.

Being able to say I was

is

That's

I

for a reunion,

her classmates,
like okay,

was

all

and

for me.
The

— you know,

my

other day,

we told her everybody's
let's go.

Brenda,

and

so

We

see

forth,

some

and

of

she's

right.

a rough class

anyway.

The class

We had

she was

some terrible

in there.

JP:

Well,

ELAINE:

Terrible boys.
all

can

not the most popular.

boys

fun of

you know that.

I was hounding her the

Thanksgiving actually,

That's

in a

never that good.

sister.

ELAINE:

and the

in class day,

are never that good,

something that

asking

that being

lucky that you have a tape

The tapes

so you'll

More people recognized me.

being

sound

you want to

in?

more people recognized you,

being so

JP:

You know,

Do you think that this particular,

JP:

ELAINE:

life.

for doing the right things.

show helped you to

JP:

in

You want to do the right things

be remembered
ELAINE:

is tough.

I

know.

right.

to ask,

This

an

informal

tape.

It's

Do you have any questions you'd

John?

How did you get

the high school
in

is

JP:

Living

ELAINE:

And being away

stuff,

Salem,

so gung ho

John?

New Hampshire,

from home?

I

guess.

like

on all

in
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JP:

I've always been proud,

always.

When I went to

the other school one day we missed the bus.
used to have to get the bus.
the bus that day,

And because I missed

I was kind of nervous becuase we

had to take the train and walk to school.
on a townie coat,

We

shorts and sweats,

I had

and I was

kind of nervous but I wasn't going to bother
anybody.

I don't start trouble.

me that day,

but to walk around that town,

when they kind of started.
"Oh God,

Nobody bothered

That's when I

that's
said,

I hope I get to my home school next year,

sophomore year."
ELAINE:

Well,

you didn't even stay there a full year

though at that other school?
JP:

Yes.

ELAINE:

Oh,

JP:

I completed the year.

you did stay there a full year.
I

failed phys.

ed.

because

the first two weeks my locker was broken into,
they stole everything,
frustrating.

So,

and it was kind of

I kind of didn't go to phys.

and I had to make a point up,

so I

joined the

soccer team to make up that point.
sit on the bench,

right.

ed.

I

figured I'd

Since I play hockey,

it

ended up hockey and soccer are somewhat the same.
The coach,

he started me every game.

ELAINE:

Oh,

that must have helped you to some degree.

JP:

Yes,

ELAINE:

Why wouldn't something like — Something like that

I

felt good.

should help your self esteem,
JP:

Yes.

wouldn't you say?

I was on a team — I was one of the few

Americans on the team.

America is not popular for

soccer.
ELAINE:

I know.

So,

JP:

But since I play hockey,
on that team,

they're mostly Spanish kids,

yes.

and there were Italians

and they live for it.

I

live for
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hockey.

So imagine them playing hockey and

starting.
ELAINE:

You weren't working in those days,

JP:

I was,

ELAINE:

You changed your schedule.

JP:

I needed that point.

but I changed my schedule because I had to.

and I said,
team."
So,

is that it?

So,

"Listen,

He goes,

I need to join the soccer

"Okay,

I went everyday,

mother's car.

I went up to him one day

come down to practice."

and I used to bring my

We joined an indoor soccer league,

as a matter of fact.
I was the goalie.

We were called _ Best.

We were 7-0-3.

We won the

championship for that semester.
ELAINE:

That's very good.

JP:

They gave us just a shirt and I still have that
shirt.

ELAINE:

It just says,

"Score",

Because in all these years,

on it.

I don't think I've

seen you in the interim since you graduated.
I
JP:

seen you at games,

Have

probably just to say hello?

I went to a couple sophomore year,

but since

junior year when I started working ELAINE:

That's been the end of it.

JP:

You know,

ELAINE:

But when did you get this

JP:

I think when I started in Salem.

I always -

everybody in Salem,
and where I went.

immense interest?
I wanted to tell

New Hampshire where I was from
And where I'm from is what it's

all about.
ELAINE:

And what do you tell them about the senior show?
How would you have described it to them?

JP:

Just Adriana really,

because we really don't get

that in deep.
ELAINE:

Yes,

what did you tell Adriana?
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JP:

She did a thing called Frolics,

Class Frolics.

They did somewhat the same thing.
She's the same as me.
ELAINE:

A lovely girl.

JP:

She's non-social,
about it,

She was in it.

She's really shy.

same thing.

So,

I told her

and she sort of understands what

happened because they did the same thing.

But

they do sketches.
ELAINE:

Yes,

skits.

JP:

No.

They don't do what we do,

It wasn't like a Broadway show?
but they do skits.

The seniors make up things.
ELAINE:

Do you still remember,

for instance,

"Damn Yankees" was your favorite?
Broadway show,

you said

That's a famous

and you know it's coming to Boston

in January with Jerry Lewis playing the devil.
Have you ever,

since you've done this,

seen a

Broadway show or seen a show?
JP:

I've seen one,
- I

forget who was in it.

"Moonstruck",
ELAINE:

Oh,

two years ago.

yes.

It was an Italian -

Vincent Giardina from

he's passed away since.

Vinnie.

I think I saw that with Karen

Valentine.
JP:

Yes.

ELAINE:

I don't even know.

What was that called?
I know the show you mean.

saw it in the Wilbur Theater.

We

Why wouldn't you

have gone to see a musical which you really would
have enjoyed?

You know,

your girlfriend might

enjoy it.
JP:

Yes,

she would love to.

ELAINE:

"Damn Yankees"
to town.

I think I would.

is your favorite show.

Like when you read the paper,

It's coming
do you

ever read the theater pages to see what's coming?
JP:

Honestly,
only,

no.

Because I say with Mondays off

that's when I sort of revolve my life around

Mondays.
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ELAINE:

Oh,

you know something,

you’re right.

theaters are dark on Monday night,

A lot of

which means

they don't even open.
JP:

A lot of restaurants aren't open.

A lot of hair

cutters aren't open.
ELAINE:

That's right.

You're right.

JP:

Unfortunately,

right now -

ELAINE:

Are you the head chef or are there other people?

JP:

Yes,

ELAINE:

You run the kitchen.

JP:

It's nice when so many customers come back because

I run the kitchen.

they love the food and everything,

but I don't

really have any regrets.
ELAINE:

Where did you meet your girlfriend?

JP:

She works there.

ELAINE:

Oh,

JP:

Yes.

ELAINE:

It's her uncle's place?

JP:

Yes.

ELAINE:

Oh,

That's her uncle's —

you work together?

that's nice.

And she's a waitress?

What does

she do?
JP:

She's like in charge of the dining room,
basically.

She's been there for about four years.

She's going back to school,

actually,

because I've

been pressuring her to go back to school.
ELAINE:

What school would she go back to?

JP:

She went to BYU for a year,

ELAINE:

What's BYU?

JP:

Brigham Young in Utah.

ELAINE:

Okay.

JP:

And now she's going to go to Merrimac.

ELAINE:

Good.

JP.:

Because I've been getting on her case,
her,

Good.

you know,

and she was -

Good.
and I told

she needs a degree because she

doesn't know what she wants to major in.

That's
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her problem.
ex.

But that night that I went with my

I was married,

unfortunately.

ELAINE:

Oh,

JP:

I was married.

ELAINE:

You couldn't be that shy then?

JP:

Yes.

I didn't know that.
It didn't work out.

I met her in college,

just work was number one,

believe it or not,

and

and she didn't go for

that.
ELAINE:

Well,

that would be a problem.

You're lucky you

have a girl now that understands that,
would be a problem for most people,

but

it

because you're

working every night.
JP:

She's very understanding.

ELAINE:

She seems to be a super,

super girl.

Certainly

super attractive.
JP:

She goes out of her way to please me.

She'll do

anything.
ELAINE:

How old were you when you got married,

John?

JP:

Twenty-five.

ELAINE:

Too young.

JP:

Same age.

ELAINE:

But didn't she know ahead of time that this

And how old was she?

is

what it was going to be?
JP:

Yes.

I was

like that before.

ELAINE:

So,

JP:

She thought maybe I would change.

ELAINE:

That's what happens.

I don't know what the big surprise is.

An awful lot of girls get

married and they think that something is going to
change,

but I don't know what they think is going

change.
JP:

I'm not a workaholic,

but my boss depends on me.

ELAINE:

Yes,

JP:

He knows I've never called in sick in six years.

ELAINE:

My God.

depends on you.
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JP:

Never,
said,

not once have I ever called him up and
"I'm too sick to come in,"

or "I can't,"

or

"My car didn't start," not once.
ELAINE:

You're very reliable.
asset to him.

You've got to be a real

I hope he's rewarding you suitably.

JP:

Money's not really important to me.

ELAINE:

It has to be to some degree,

JP:

Well,

not right now,

living at home,

John.

fortunately,

because I'm

but even when I owned a house,

we

owned a house —
ELAINE:

But you could be saving money.

JP:

Yes.

I don't have any kids right now so it's not

really as important.
ELAINE:

Yes,

but I mean you should think now in terms of

savings so that when you have kids it's not going
to be an issue.
JP:

So,

ELAINE:

Rosemary —

JP:

That was so hard.

that was very stressful.

You know,

hard for my brother,

Gino.

that must have been
Think about this.

President of the senior class,
prep club,

valedictorian.

I'm so proud of her.

president of the

You know what I mean?

Do you know what I mean?

never really — I kind of told her,
she did,
ELAINE:

Well,

JP:

Yes,

but for what

do you know what I mean?

she was a rebel at the time.
she was.

She used to fool my mother a

lot.

She used to tell my mother it was shorts day at
high school.

And I

followed her once.

She went

with all her friends to the beach.
ELAINE:

Oh,

she would do something like that.

JP:

But she did know when she had to do her homework
and stuff.

She had some accomplishments which

would make any brother proud,

actually.

I
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ELAINE:

Well,

she should be proud of you,

done very well.

too.

You've

What do you remember about,

say if your favorite show is

"Damn Yankees",

let's
what

do you remember about it?
JP:

I'd say that I

liked "Sugar Babies",

too.

I guess

"Oliver" wasn't —
ELAINE:

Didn't make as much of an impression on you?

JP:

Yes.

ELAINE:

What do you remember about the show?

What number

did you most enjoy?
JP:

To be honest with you,
favorite.

that was kind of my

I remember more of "Sugar Babies".

"Damn Yankees" was — the best song was where we
all dressed in our shirts and the hats.
ELAINE:

The opening number.

JP:

You know where we lined up and

ELAINE:

Oh,

JP:

Yes,

ELAINE:

That's a great number.

JP:

Just the words.

ELAINE:

It's funny.

[

]

led us out.

"You've Got to have Heart".
"You've Got to have Heart".

Yes.

I've seen

[

]

since that.

It's

very funny.
JP:

Do you remember what happened to him the first day
on a Friday?

ELAINE:

No,

tell me.

JP:

His pants,

ELAINE:

[ ]?

JP:

Yes,

they had a hole right here.

and you could see it,

and then the Sunday he

wore the same pants.
ELAINE:

Purposely?

JP:

I don't know.

ELAINE:

I vaguely remember.

JP:

I don't know if he did.

ELAINE:

I vaguely remember the story.

JP:

Maybe he didn't realize.
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ELAINE:

See,

remember when I'm back stage I don't see the

costume,

but I vaguely remember the story now.

JP:

You can't really see it from the tape.

ELAINE:

He must have done it purposely.

JP:

But somebody noticed it and said something,
wore those same pants.

I mean,

he didn't ask his

mother to fix them or anything.
of kid,

he didn't care.

and he

That's the type

He was a real character.

ELAINE:

He really didn't give a damn.

JP:

For me,

he made me laugh,

just the way he

expressed himself and said things.
ELAINE:

Yes,

he was funny.

the first one.
love,

too,

I think my favorite song was

Well,

"You've Got to Have Heart"

but "Six Months",

I

love that because

where the girls and the boys sing together,
the girls look so cute,

I

and

some of them the way they

made themselves up with the hair rollers and
everything.
JP:

That was one thing I was kind of nervous in
practice about when you said,
a girl."

I

like,

please,

"Come on,

team up with

somebody come my way,

because I wasn't — you know,
and Diane were,

"Okay,

nobody — And Tina

John,

come over here."

They made me feel so comfortable.
ELAINE:

That's good.

Was that in that show?

JP:

No.

ELAINE:

Okay.

JP:

When you said team up with a girl -

ELAINE:

Well,

In "Oliver"

and anything.

I don't like to just pick.

you can close your eyes,

Generally,

if

it just sort of all works

out.
JP:

Well,

you don't want to be the one left out.

ELAINE:

Okay.

JP:

I think there were more girls than guys.
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ELAINE:

Yes,

there were always more girls than guys,

because there's no way you could ever be left out.
It's not even a problem.
about "Sugar Babies",

What do you remember

the show,

as far as what it

was about?
JP:

"Sugar Babies".

ELAINE:

It didn't really have a plot line,

JP:

Yes.

ELAINE:

Did you like the costumes in that one?

JP:

Some of the songs I remember.

you know that?

Like which one was

the banjo?
ELAINE:

That was all

JP:

"Sugar Babies".

"Sugar Babies".
How about,

"You Can't Blame Your

Uncle Sammy"?
ELAINE:

That's all that.

JP:

That was my favorite song.

ELAINE:

That was your favorite song?

JP:

Of course,

ELAINE:

Sandy did that song.

Sandy did it.
That was her solo,

"Can't Blame Your Uncle".

yes,

Have you seen her since

then?
JP:

No.

I seen her once maybe in

ELAINE:

You have a nice girl.
believe me.

'88 or something.

I wouldn't worry about it,

You're doing just fine with the girl

you have.
JP:

Yes.
her,

I was — No,

I wouldn't say in love with

because I didn't know her.

She didn't know

me.
ELAINE:

It was just a crush.

JP:

Big time.

ELAINE:

You know you might not be in love with her.

She

really was a different type.
JP:

Yes.

ELAINE:

And she wouldn't be as understanding.
have ended up with another divorce.

You might
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JP:

Really?

ELAINE:

I think it's very unusual for a woman to be as

I don't know.

understanding as your girlfriend is.
get very irate,

Most women

and it's because I think it's her

family business that she's probably not all that
upset about it.
JP:

Well,

she's always — Actually,

she was before,

yes,

but now she's like,

that's how
I told her I'm

working on getting Tuesdays off.
ELAINE:

I think you have to.

I think you have to start

taking some time for yourself,
going to be a work horse,
advantage of you,

because if you're

they're going to take

you know that.

JP:

Yes.

ELAINE:

But if you want to keep a relationship going,

That's not really a big deal.

John,

you have to have some time to develop it.

JP:

Yes.

I don't want to screw this one up.

ELAINE:

And go places.

JP:

I know.

ELAINE:

Because she's really a very nice girl.

JP:

Her mother works for Delta,

so when they were kids

they went everywhere.
ELAINE:

And you've been nowhere except the kitchen?

JP:

I'm not a vacation — I'm the opposite.

My mother

really didn't take — She took us to Nantasket.
ELAINE:

Our kids never go anywhere.

JP:

I'm a non-vacation person.

ELAINE:

I know that.

JP:

It's not a big deal for me to go away for two
weeks.

ELAINE:

I have a boyfriend who's from the North End,
it's the same thing with him.

and

He doesn't

understand that when it's vacation I want to go
somewhere.
JP:

Yes.
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ELAINE:

And it's very frustrating,
very poor,

because I said we were

but we always went on vacation,

regardless.

But he's a typical North Ender,

when I came to the high school,
nobody ever went on vacation.
went to camp.

I discovered
In the summer I

When we went to Nantasket,

rented a house.

and

We stayed there.

Oh,

we

we went to

a farm one year.

But to me,

vacation means,

okay,

where am I going,

and he looks at me as though I'm

crazy.
JP:

You know,

it's easier for her mother.

went to Hawaii.
Thanksgiving.
after.

They just

They left the day after
They came back less than a week

She went to Rome last year.

The mother

took Adriana for her birthday for two days.
ELAINE:

Sure.

JP:

They went to Bermuda for the day.

You can do that

when you work for Delta for twenty years.
ELAINE:

Of course,

JP:

I can't just get up and leave.

ELAINE:

No,

JP:

He says I can take one any time I want.

ELAINE:

So,

JP:

Where?

ELAINE:

Anywhere.

JP:

I went to Toronto for three days last year.

ELAINE:

Say to your girlfriend — Go to Italy.

JP:

That was a surprise.

no.

of course.

But you do have a vacation every year?

take one and go.

they did,

it.
Fame.

I had to go.

You know what

they gave it to me the night before that

the plane was leaving.

ELAINE:

Of course you can.

There was no way out of

The main objective was the Hockey Hall of
So,

she went with me.

That's good.

But why don't you go to Italy,

spend

a week or two there?
JP:

Well,

when the situation's right at work I will.
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ELAINE:

Yes,

I think you should.

Well,

see,

work isn't

your problem.
JP:

Right.

ELAINE:

Your bosses will give you the time off,

John.

So,

you've got to learn to enjoy yourself.
JP:

I know.

The problem was when we were younger we

never went.
ELAINE:

what's the big deal?

But you have to start doing it — Well,
it's not,

but it will be.

doing this,
JP:

So,

I know.

to you

And once you start

you'll see.

That's the problem.

you know what I mean?

I'm scared to.

Do

You don't want to get in

that phase.
ELAINE:

Why?

JP:

Where you have to go away.

ELAINE:

There's nothing wrong with that.
world out there.

You can't just put your sights

on home and work.

That's just not enough.

just not enough.
life.

done before.

It's

It's not enough to do with your

Because you see,

doing this show,

There's a big

just like you enjoyed

which was something you had never

You'd never been in shows before.

You hadn't gone to dancing schools I'm sure,
right?
JP:

No.

ELAINE:

Because some kids — Kids that are brought up on
all this stuff,

it's not as

important to them.

JP:

Right.

ELAINE:

Kids like you and kids like the kids I had in the
high school who had never done anything,
thing I would say to them,
in a show?"

the first

"Has anyone ever been

Maybe they did something at the

barns>

maybe.

done.

To them,

I mean,

that's all they've ever

it's a real big deal,

to open your eyes.

and I do it
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JP:

Right.

ELAINE:

There's a whole big world out there.

JP:

And I think if there was something going on on a
Monday,

I would join it,

becuase I had a

lot of

fun.
ELAINE:

You really did.

JP:

If you said in January one Monday we're going to

So,

to you it was a fun thing?

do a show at the high school,
for three hours,
be here,
ELAINE:

can you help me out

I'd say when?

Let me know.

I'll

and how early?"

Because we have kids in the school that feel the
same way,

they'd love to come out and get

involved

with the show.
JP:

I wish I could spend more time.

ELAINE:

Yes.

To you it was a fun thing.

Did you think it

added to your self esteem at all?
JP:

Oh,

ELAINE:

It made you feel better of yourself?

JP:

Yes.

yes.

I was less shy.

about them.
ELAINE:

You know more people,

more

I knew who everybody was.

But you never thought about,

gee,

I think I'd like

to do this for a living?
JP:

No.

No.

ELAINE:

That didn't cross your mind,

because some kids

have done that.
JP:

Really.

ELAINE:

Oh,

JP:

Yes.

ELAINE:

But that's very rare.

Frankie

phenomenon.

[

]

for one.

But a lot of kids once they're into

something like this,
theater.
JP:

Yes.

That's a very rare

they start going to the
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ELAINE:

And I'll tell you another thing I see has
happened.

Like once I went out with my kids who

graduated in 1985.

Remember the Lowey boys?

JP:

Lowey?

ELAINE:

They call themselves the Lowey boys.
Joe,

and that crowd,

boys.

Stevie and

they called them the Lowey

They took me out to dinner two nights ago.

They used to be my student assistants 10 years
ago.

Do you know that they sang every song from

the show?

They knew all the words.

JP:

Wow.

ELAINE:

They could remember all the words,

and that's

amazing.

used to say

And I know that Bill

[

]

when he went out with his accordion,

he'd meet

kids and that's what they talked about mostly.
said they didn't talk about their sports.

He

They

talked about their class day show.
JP:

Beautiful.

ELAINE:

It made that kind of an impression on their minds.
So,

you're not the only one,

is what I'm saying.

There's a lot.
JP:

Yes.

ELAINE:

What I'm trying to research is how it affected
each kid separately.

And with you,

it was a fun

thing to do and a way to get out of your shyness.
JP:

Yes.

ELAINE:

And it did add to your self esteem.

JP:

Oh,

yes.

It was a lot of fun.

would do it,
month,

yes,

And like I said,

if you asked me for January,
I would.

for next

I'll come up here and do it.

ELAINE:

You'd give up your Mondays to do that?

JP:

Yes,

I would.

If you said Tuesday,

I would do

something.
ELAINE:

I

Did you like the auditioning part of

it where I

made you all get up and your turn singing songs?
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JP:

No,

ELAINE:

But that didn't bother them.

JP:

Yes,

ELAINE:

I mean,

JP:

Deep down I enjoyed it.

ELAINE:

Yes.

JP:

Deep down.

ELAINE:

I'm sure.

of course,

because I was so shy.

I know.
your voice —

I know in working with the boys they

love the part where they have to get on the
microphone and actually sing and do something like
that.
JP:

They like that part?

ELAINE:

Oh,

yes.

fight.

They fight to get on the mike.
The girls are shyer to get up,

They

but the

boys fight to get on the mike.
JP:

Really?

ELAINE:

Oh,

yes.

I mean,

did you ever see them wrestling

with themselves with the mike and they used to
laugh hysterically with each other.
JP:

Oh,

yes.

I know they used to go crazy for it.

remember that.
ELAINE:

Yes.

They love singing in the mike.

JP:

For that,

I was taken away.

They took over that

duty for me.
ELAINE:

Yes.

JP:

Where you didn't have to point anybody out and
say,

ELAINE:

"All right.

But I know,

You're next."

I'm sure at some point in time I had

you all take turns singing in the mike.
have.
JP:

Yes,

probably.

ELAINE:

Yes.

JP:

I was nervous always.

ELAINE:

You got over it,

JP:

Yes.

Now,

I think.

it would be no problem.

I must

I
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ELAINE:

So,

we did,

what,

a Friday show and a Sunday show

with you kids?
JP:

Friday,

ELAINE:

And which one did you enjoy the most?

JP:

Probably Sunday,

ELAINE:

Kind of nerve racking?

JP:

Yes,

yes.

I went home -

because Friday was -

it was the first one.

And then Sunday, we

knew what we were going to do,

and you could put

that much more effort into it.
ELAINE:

It was smoother.

JP:

Yes.

ELAINE:

Did your parents come to see the show?

JP:

Yes.

ELAINE:

And what did they say to you?

JP:

They enjoyed it.

ELAINE:

Were they astounded to see you up there?

JP:

Kind of.

They liked it.

My whole family's kind of shy.

not really outcasts.

We're

We don't really stand out.

We're just quiet kids.
ELAINE:

Nothing wrong with that,

JP:

Yes.

ELAINE:

You're going to find as you get older,
like quiet men.
they find out,

John.

most women

They don't like noisy guys.
you know,

it doesn't last.

So,

It's

not worthwhile.
JP:

Marriage is tough.

ELAINE:

Marriage is tough.

JP:

It's the hardest job in the world,
a 365 day,

It's

24 hours.

ELAINE:

Well,

JP:

It's an incredible job.
Well,

I think.

you've got to marry the right person.
I mean it's nothing —

my cooking job now is nothing.

ELAINE:

But you would get married again,

JP:

I always said I wouldn't.
choice to —

I'm sure?

If I had it in my
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ELAINE:

Well,

I'm sure with Adriana you're going to want

to or she's going to want to.

She's not going to

want to go on forever being a single girlfriend.
JP:

Right.

She's already making hints about that.

She has every right to.

Every woman deserves to

walk down the aisle.
ELAINE:

Not only to walk down the aisle once,
her own family,

JP:

Yes.

ELAINE:

But believe me,

et cetera,

but to have

et cetera.

she's going to start trying to

make changes in you,

and that's not a bad thing,

so don't resist it if she wants you to start going
places and doing things.
JP:

Well,

Toronto started the whole thing.

Do you

know what I mean?
ELAINE:

Yes.

JP:

I was

ELAINE:

I'm trying to get my boyfriend to Europe.

JP:

That's hard.

ELAINE:

Why couldn't you?

JP:

When?

ELAINE:

Did your boss say you could have a vacation?

JP:

Yes.

ELAINE:

What does he mean?

JP:

Does he really mean that?

ELAINE:

Well,

JP:

He always say,

ELAINE:

Well,

like,

I can't go.

I can't go.

I can't go.

I couldn't go to Europe.

When could I go?

ask him.

Take a week off.
"Whenever you want,

I'm sure he does mean it,

does mean it,

then.

let me know."

then.

I'm sure he

Everyone gets a vacation.

Everyone takes at least two weeks off.

You should

be getting two weeks off every year with pay.

You

don't get two weeks off with pay?
JP:

The pay's not the problem.

ELAINE:

Yes,

but you should be getting — That's part of

what you should be getting.

I'm looking at the
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clock because I've got to do lunch duty.

You

should be getting two weeks off with pay.
JP:

What time do you have to do lunch duty?

ELAINE:

I've got to go very shortly.

JP:

Bummer.

ELAINE:

I'm going to have you come back again anyway
because I want you to fill out this form,

and I

want to give you the shirts.
JP:

All right.

ELAINE:

Now, what's the best number to get you at,

JP:

Well, work.

ELAINE:

I think she gave me that number.

Sure.

Now,

John?

do you live

up there?
JP:

I used to.

ELAINE:

But now you live here and you commute.

JP:

I commute now.

ELAINE:

So,

JP:

Yes, when though?

I can reach you at your home number?

morning,

12:00 at night,

then you can,

9:00 in the

yes.

ELAINE:

I can reach you on Monday.

JP:

Like today when I left my mother,

I said,

"Ma,

I'll see you tonight."
ELAINE:

See,

I was going to tell you to come up at 2:00,

but Adriana said she wanted to go shopping today.
JP:

This is my last Monday until Christmas.

ELAINE:

So,

that's why I said — That's why I brought you

up,

even though I knew that I had to go do lunch

duty.
JP:

That's the frustrating part about it.

ELAINE:

Yes.

JP:

If I don't get things done today,

I have to sort

of wait.
ELAINE:

That's why I said I'm going to bring you back up
and finish this off.

JP:

Yes.

When though?
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ELAINE:

I'll talk to you.

JP:

We can do it in the morning.

ELAINE:

Sure.

JP:

I can come here about 9:00,

stay until 10:00,

and

leave at 10:00.
ELAINE:

Yes.

No problem.

Let me just get the paper that

I want you to fill out,
on tape now.

but we've got a lot of it

I've got a lot of the information I

need.
JP:

Are you sure?

ELAINE:

Yes.

Honest.

I'm going to look over and see if

there's anything on the paper that you didn't
answer,

and if there isn't,

I'll have you come

back and fill out the paper.
JP:

All right.

ELAINE:

Now,

I have your address also.

paper,
JP:

Sure.

you can fill it out.

If I send the

180

INTERVIEW OF JOSEPHINE T.

ELAINE:

I'm interviewing — You'll probably be number
three.

I'm going to Nancy fourth.

four more,

I'll either do

or I'll go with just the four.

And

it's almost like something that everybody said
sort of sparked me.

I know for Nancy

like the biggest thing in her life.

[

]

it was

You know,

she

was so excited because of all the curtain calls.
Anthony still remembers all the songs he could
sing,

and can still do them.

And he's a shy

little kid that really came out of it.
I remember because of the dancing.

And John

Everybody I

remember for something different.

Thinking back

to when you were a kid, which was, what,

we're

talking now thirteen years ago?
JT:

Yes.

ELAINE:

So,

some of the questions that I asked before on

the survey form,

I asked some of things that you

really could answer only after you left.
thinking back now,

being in the show,

did it affect you later on in life?

So,

in what way
Like did you

see any effects later on in life?
JT:

Yes.

Being in the show,

I felt more confident.

I

was able to do something that no one knew I could
do,

and I was able to show them that.

I knew I was able to sing,

Even though

I never let that out.

I never let people realize that I could sing.
And being in the show taught me that I did have a
good voice.

I was able to do it,

and I did get a

lot of confidence from that.

And I think having

that confidence in that area,

something that I was

so self-conscious about, made me have confidence
in other areas.

It also made me become aware of

what the production was, how something is created
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from beginning to end.

And that now when I look

at other productions I can see what actually they
probably went through to make it happen.
ELAINE:

What are some of the shows that you've seen?

Do

you remember some of the shows that you've seen?
JT:

I've seen "Damn Yankees",

"Phantom of the Opera",

and a lot of different musicals at North Shore
Music Theater,
ELAINE:

the Wang Center.

Do you think that having been — Would you have
been as likely to have gone to see these shows if
you hadn't done — yourself experienced it?

JT:

Probably not,

because I would have thought that it

was so professionally done,

Broadway shows,

that I

wouldn't have anything to gain from it or
contribute to it,

and that was wrong.

Because

being in the show at school taught me how things
are done and how people become the actors and
actresses in the show,
why.

and who gets the parts and

And when you go and see these musicals and

plays after being in one, you become familiar with
the characters more,
ELAINE:

I think.

I'm trying to remember some of the shows,

the show

that you kids did in particular.
JT:

We did "Grease".

ELAINE:

You did "Grease".

JT:

We did "Grease" and "Annie".

ELAINE:

And "Annie".

And there must have been one more,

because I usually did three,

the in between show.

JT:

"New York".

ELAINE:

"Annie" would have been "New York,

New York".

There was a show in between.
JT:

There was "Annie",

"Grease".

There was something

in between.
ELAINE:

There's always a little show in between,
trying to think what it was.

and I'm

And I know we did
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"Chorus Line" before and after,
Did for Love",

and the

you know,

"What I

"Dance Number One."

JT:

I don't remember.

ELAINE:

The girls up there in their little diapers,
way she described it.

the

Remember the little outfits

that I had them wear?
JT:

Yes.

ELAINE:

I was surprised to hear you say just now,

you're

telling me a lot of things that surprised me,
because you always looked so self contained and
self assured that I thought that you were sure of
yourself?
JT:

No.

ELAINE:

I didn't see the shyness in you.

Did you enjoy

the actual rehearsal process?
JT:

Yes.

ELAINE:

That day that you came down and you sang?

JT:

Yes.

Because especially with my class,

we were

all very close anyway.
ELAINE:

And still are.

JT:

And still are,
us even closer,
something.
a team,

and participating in something made
and we all felt a part of

And it was like we were all working as

working towards one thing.

Nobody was

ever mad at one another for someone getting a
different part than them,
lead role.

or someone getting a

We all worked as a team.

I remember

even after the practices here at the school,
would practice outside of school.
ELAINE:

That's something I didn't know.

JT:

That we would go to the beach and we would be
singing.

ELAINE:

Oh,

that's funny.

we
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JT:

I remember myself and Bo,

Robin,

Tina,

and Patty,

we would always go to the beach and we would sing
our own part.
ELAINE:

Now,

that you mention Tina I remember the other

show,

"Over Here".

JT:

"Over Here".

ELAINE:

Because remember I had her in —

JT:

Yes.

ELAINE:

As soon as you said Tina,
had an unusual class,

I knew that.

I think.

Well,

you

It was a very

close class.
JT:

Yes.

ELAINE:

And it is a class that is still very close,

I

think.
JT:

Right.

ELAINE:

Some of the classes aren't,

and every class is

different.

very — You know there

You had a very,

are kids who can sing songs,

but you had a very

good voice and a very high voice.

It was a very

hard song to sing.
JT:

Right.

ELAINE:

And I'm sure you know,

very high.

And I'm trying

to think how we even got that half note because I
remember we worked on that.

Who played the piano

that year,

Did we have a piano

do you remember?

player?
JT:

We had a piano player,

ELAINE:

It wasn't Freddie.

JT:

Someone with a lady as well.

ELAINE:

Oh,

JT:

Holly,

ELAINE:

And Holly had trouble playing,

yes.

It wasn't Randy.

there was a Holly.
yes.
so it always helps

if the piano player can play good,

and I had to

work with her and try to get her involved in all
of this,

because she really didn't know how to do
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all this.

Because,

nice voice,

like I said,

you had such a

you never thought about taking lessons

and really singing?
JT:

No.

ELAINE:

You never said,

I never did.
gee,

I want to be in show

business?
JT:

I never did,

because I never thought that I was

good enough.
radio.

And I would always sing songs on the

I would always play back the songs to get

the words so I would know every word,
would sing it,

and then I

and I would do this constantly.

And I would always practice singing as if I was
taking singing lessons,

but I

just never did

because I never felt that I was good enough,
that people would accept me,

and

and that it was

childish to do.
ELAINE:

And you never thought about it afterwards that
this might be something I could do,
there's no age limit on it,

JT:

Well,

I didn't,

was starting,

because

you know?

because I figured at that point,

going to college for a career,

and I

didn't think that that was a career that I could
pursue because of my age and leaving home to do
something like that.

That's the reason why I

didn't do it.
ELAINE:

Did you ever think about getting involved in some
of these little theater productions around?
know,

You

you've got the Playmakers and stuff.

JT:

Yes.

ELAINE:

I mean,

you should certainly go down and audition

for some of them.
JT:

Well even like when I worked here after I
graduated,

I was still part of what you did.

I helped you out and did a lot of that.

I

And
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ELAINE:

Yes,

we had the one show where we brought all the

teachers back who had done solos.
JT:

And I helped Gay doing the fashion show when she
did it,

so I was always part of it because I

liked

that atmosphere.
ELAINE:

What did you like best,
with the kids,

the sense of participating

or the sense of just singing,

because I know the kids would sing like for forty
minutes during the entire rehearsal?
JT:

I

liked both.

I

liked the singing,

but I

liked

how everybody expressed themselves in their
different way,

because you don't see that.

And

you learn so much about everybody else by what
they're doing.
ELAINE:

Were you surprised your year,

especially,

remember

the little shy girl that came out and became
Annie?
JT:

Yes.

ELAINE:

There's a kid I'd love to interview.

JT:

Now,

ELAINE:

You would never have known that about that child.

JT:

You would never think that she would do that.

ELAINE:

And did you feel that there a sense of fairness

we wouldn't —

about who got what?
JT:

Yes.

ELAINE:

I mean,

it was obvious to you that this girl

should have that part.
JT:

Right.

ELAINE:

I mean,

it had to be obvious that only you could

sing that particular song?
JT:

Right.

Because after practicing it for so long,

and even we could tell who would get which part.
ELAINE:

You could tell that already?

JT:

Yes.

ELAINE:

And so there was no resentment or jealously?
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JT:

No,

because we all knew everyone else's song,

if someone didn't show up,
stand in for them,

and

we would have had to

so we were all able to do

everything.
ELAINE:

Everybody could do everything.

JT:

Right.

ELAINE:

That was my theory.

One of the things that I take

great pride in is the fact that if somebody has a
voice,

I will find the right song for them within

the show.
JT:

Right.

ELAINE:

Because I mean,

JT:

Right.

ELAINE:

Yes.

I was looking for Robin,

too.

She got a solo.
She got a solo,

and she had a nice voice,

but I needed a certain type of song that she could
sing.

And that was a very,

very good song.

JT:

Hers was like a ballad.

ELAINE:

It was a waltz.

JT:

Yes.

ELAINE:

It was

JT:

Right.

ELAINE:

And it needed a big voice?

JT:

Right.

ELAINE:

For standing alone in front of the curtain,

"No Goodbyes".

Did she do "No Goodbyes"?

and

she did that.
JT:

Yes.

ELAINE:

Now,

JT:

All the time.

ELAINE:

What does she say?

JT:

When we have reunions or when we just see someone,

does she ever talk about it?

I should have interviewed her.

we always bring up what we've done in class day.
ELAINE:

What you had done in the show.

JT:

And especially where I still work here.

If I see

someone that I went to school with they would say
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is HP still doing Class Day,
there.
ELAINE:

or what's going on

They always mention it.

It's really a shame because,

as I said,

to me

it

was such an important part of what the kids did.
JT:

Yes,

ELAINE:

And it was the process that was very important.

it is.

I'm trying to explain to these people that the
reason I got into this,

I didn't do it to say I'm

going to write a paper.

I mean I had finished

doing the shows before I said this
going to do.

is what I'm

And it started with a kid,

Freddy.

I don't know if you know Freddy?
JT:

No.

ELAINE:

But a kid who never came to school,
sudden he got into the show,
year,

and all of a

it was in his fifth

and all of sudden got into the show and came

to school every single day.
JT:

Because he felt like he was someone by then,

ELAINE:

And felt important doing it.

JT:

Yes.

ELAINE:

He had found his element.

yes.

Do you think a program

like this helps kids in the school?
JT:

Yes.

If I had a class offered to me,

definitely taken it.

But see,

I would have

having the class,

and then having what you did are two different
things.
ELAINE:

Yes.

JT:

And when you did it,
We were waiting.
ninth grade,

we all were anticipating it.

We learned about it in eighth or

so we had to wait until we were

twelfth graders,

and it was

that we were waiting for.
think,

like this major thing
Having a class,

I

and having little performances and then

maybe have a big one at the end when you're
graduating would be beneficial to the kids.
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because I think that along the way they're going
to learn more about themselves and learn about
each other.

And that helps them with their

academics in school,

because you need both.

ELAINE:

So,

JT:

Yes.

ELAINE:

Because now that you're a teacher yourself you can

you do think it affects the academics?

tell me that.
JT:

Yes,

it does,

because the students that I've had,

the cheerleaders that you selected and everything.
I see a change.

When they get involved in

something else other than the academics,
closer to the school.

they are

And they're also getting

closer to the kids that they should belong with.
They're not getting in with the wrong crowd.
They're not failing.

And to have these programs,

they have to have the better grades to get in
them,
ELAINE:

so they're competing with themselves.

That's a good point.

See,

terms of the freshmen.

I didn't even think in

If they had more things

for the freshmen to do.
JT:

Yes.

ELAINE:

Because there are some kids that if they aren't
into academics,

then they need something else,

or

they need to know that there's a standard up there
that they have to reach,
standard.

and if they reach that

How about Anita

[

],

what is doing now

because she had a nice voice too?
JT:

Ann was a stewardess for a little while,
now working for some insurance firm.

and she's

But Ann has

a very good voice.
ELAINE:

Yes.

Because she really had a good voice.

JT:

She had a solo,

too.

ELAINE:

Was

too,

it obvious,

that there were some kids,

and I used to always say that my cheerleaders
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could be dancers,
sing,

but none of them could really

except for one or two exceptions that I

could think of.

For the most part,

like somebody

like Frannie who is not a singer —
JT:

Right.

ELAINE:

Well,

Pattie wasn't a cheerleader,

wanted to always get across,
across,

but what I

and I hope it got

that for every kid there was some part

that they could do.
JT:

Yes.

Because Frannie was very shy.

ELAINE:

Yes.

But we had her out there dancing as —

JT:

She was able to do it.

ELAINE:

And a leotard and high heel shoes.

JT:

Yes.

ELAINE:

I mean Andrea did that one thing,

JT:

Did Andrea choreograph that?

ELAINE:

Yes,

she did.

She did.

that particular show.
Patty,

Yes,

I think.

she choreographed

But even like a kid like

like to give them a small part,

so you make

them an angel as part of the chorus.

I mean,

there are kids that can't sing,

like to

think that they don't feel

and I

left out because they

don't have a solo.
JT:

I think sometimes,

too,

a lot of the kids don't

really want to be up front,

but just want to be

involved.
ELAINE:

Just want to be involved.

JT:

And just being part of,

like when we did "Annie”,

we were all on the stage at the same time,

but

only a few of us had separate parts.
ELAINE:

Yes.

JT:

And everybody just felt all together.

ELAINE:

That's another thing I try to do.

I try to do

most of my shows where the kids were on stage.

I
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said it's awfully boring for them if they just
have to wait for somebody else to do lines.
JT:

Right.

ELAINE:

So,

I always liked it where the kids could get

into everything.
JT:

And it's also more comfortable to know that you
have a solo,

ELAINE:

but they're behind you.

You've got a backup.
that out,

See,

I was surprised to find

that kids like singing if they have a

backup.
JT:

Yes.

ELAINE:

Whereas,
voice,

I would think if I had a really nice

I would like to be out there alone in the

spot light.
JT:

No.

If you've never done it before,

it's very

scary.
ELAINE:

Yes.

See,

I didn't think of that.

thought because,

you know,

egotistically,

that if I had a nice voice,
— But see,
Yes.

ELAINE:

But because of my voice,
literally told,

about it.

I guess,

which I never did have

I've been doing shows all my life.

JT:

told,

I always

So,

I mean,

I was always

you can't sing,

so forget

I would be always in a dancing

chorus.
JT:

Yes.

ELAINE:

And even in shows in a group they would tell me
not to sing.

JT:

Oh,

ELAINE:

They actually said to me,

God.

But I

just mouth the words.

like to feel that every kid,

find something to do.

And as I recall,

yours the year that we had Billy?
JT:

Yes.

ELAINE:

How he got into that?

you know,

could

wasn't
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JT:

Yes.

But he was close to us too,

ELAINE:

Yes.

And there was another kid,

though.
too.

There was a

Nickey.
JT:

Rocky.

ELAINE:

Was Rocky in that,

JT:

I don't know if he was in the show.

ELAINE:

But you had three kids who were Sped kids.

JT:

Right.

ELAINE:

One was Nickey

JT:

It was hard,

ELAINE:

Oh,

JT:

They loved it.

[

too?

],

and it was hard.

but they got so enthusiastic.

Billy was funny.
And I don't think they loved it so

much because it was a play.

I think they loved it

because we were paying attention to them and they
were part of the group.
ELAINE:

So,

part of it is — And I think even the audition

part is good.

I get the feeling sometimes that

when kids are singing,

they're pleased just to see

that somebody's even listening to them.
JT:

Well,

you know what I think the difference is,

mentioned to Steve,
a real production,

you had auditions as if
Broadway production.

sit there and we would go up,
person.

I think the way Mr.

hears you once,

You would
the next

Flynn does

it is he

But if you

actually were going for a Broadway musical,

again,
ELAINE:

and various songs would be sung.
but I think also

because I was dealing with high school kids,

there,

they

You would be called back

They would call you back again,

think I

it was

audition,

and then he decides.

wouldn't hear you once.

you

I

learned early on that there's a voice out
and you can't always tell right away.

have to listen to it a while.
confidence,

You

Once the kid gets

because with the boys from day one
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they want to hit the mikes,
remember,

but the girls,

if you

we auditioned with a photograph record.

JT:

Yes.

ELAINE:

And I'm listening to them singing.

JT:

But you also made it,

and I remember this so

clearly because when I was auditioning I was
petrified,

you didn't make it like you were

sitting there listening.
things,

You were doing other

but you were listening.

ELAINE:

Trying to be nonchalant.

JT:

You were very nonchalant,

and I remember a few of

us saying —
ELAINE:

Small groups at a time.

JT:

Small groups at a time,
saying,

but I remember a few of

"She's not even listening to us.

She's

telling us to audition and she's not even
listening."
but yet,

Because you would be walking around,

that was the way you did it.

ELAINE:

I tried to make it —

JT:

Yes.

ELAINE:

I would never say to a kid day one,

okay,

get up

on the stage.

I mean,

the beginning,

some of the kids would actually

stand beside me.

they can't do that.

So,

in

I'd have them sing in groups.

I'd have them sing one at a time.
' JT:
ELAINE:

Right.
And everybody would watch my face,
remember,

if you

to see what did I think.

I mean,

you

never could see anything on my face.
JT:

No,

blank.

ELAINE:

Because I knew,

always blank,

because I didn't

want — and sometimes it was hard because kids
would say,

"Well,

what kind of a voice do I have?"

I didn't know what to tell them,
obviously not going to be a solo.

because

it was

Did you
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understand why I

insisted that every kid had to

audition?
JT:

Yes.

ELAINE:

What did you think the reason was for that?

JT:

Well,

I think that you probably would have

accepted anyone in the show.
ELAINE:

I did.

JT:

But everyone needed to audition so you could see
what they had to give to the show,

because even

though you didn't have a leading role or a
separate song to sing or a solo,

everyone had

something different to contribute.

And even if

there wasn't a part,

you could have

like you said,

created a part if you thought they were good
enough.

And even if they weren't giving much to

the show,

you still needed to see,

would have been in a group anyway,

because they
and what their

actions would have done and things like that.
ELAINE:

A lot of it is this,

if you say whoever thinks

they want a solo show up,

nobody would show up.

JT:

Right.

ELAINE:

Sometimes kids — And this was another thing I
tried to tell them.

There are singing parts in

some shows where you don't have to have a great
voice.

I mean "Grease"

certainly doesn't require

a great voice.
JT:

No.

ELAINE:

It could require a squeaky voice,

a cute voice,

and kids don't know what kind of voices they have.
JT:

Right.

ELAINE:

And it's like there'd be a certain quality that I
would be looking for,

JT:

And sometimes some of the songs could be done in a
comedy way.

ELAINE:

and you couldn't tell.

A different way.
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JT:

Or something that you don't need the perfect voice
for.

ELAINE:

You don't need the perfect voice.

Like many of

the shows that I picked were things that Gwen
Verdon did.

Now,

was a dancer,
shows

Gwen Verdon was no singer,

and I did a lot of the Gwen Verdon

like "Chicago",

great voice.
"Oklahoma",
big voices.

she

and it didn't require a

That's why I didn't do shows

like

or "Carousel" which required beautiful
I

said this would scare the hell out

of them.
JT:

But the shows that you did,
and "Annie",
student,

ELAINE:

Oh,

except for "Grease"

there are shows you did do that as a

we weren't aware of them.

that's what I mean,

yes.

It was a learning

process.
JT:

Yes.

Until we got into it,

like my four years

here,

I saw four performances before I did it.

saw them from eighth grade on,

I

and I got familiar

with shows.
ELAINE:

Different shows.

JT:

That I didn't know were out there.
did "Damn Yankees".

Now,

the professional show of
what a coincidence.

Now,

like you

when I went to go see
"Damn Yankees",

I mean

You see so much.

ELAINE:

You can see it from an insider's point of view.

JT:

Yes.

ELAINE:

Because you are familiar with the show.

I try to

always select shows that kids could relate to.
JT:

Right.

ELAINE:

And that inner city high school kids could relate
to.

JT:

Yes. ’
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ELAINE:

And that's why I said I didn't do a show like
"Oklahoma" where they're singing as though they're
cowboys and all the voices.

JT:

Right.

ELAINE:

Once in a while,

Right.
I would pick a show like that,

and I know the kids would give me a hard time,
I really had to get them into it.

and

I did the show

called "The Boyfriend" once where they were
flappers.
JT:

I saw it,

ELAINE:

Yes.

You might have seen it.
yes.

And it was a hard thing for them to do,

but

I tried to rotate the shows which was hard enough
if you're doing three shows a year,
show is repeated.

so that no

There would have to be at least

a three year lapse before I could go back.
JT:

Yes.

ELAINE:

But the favorites were always
"Grease",

"Bye Bye Birdie",

"Damn Yankees",

"Annie",

The boys always like that number,
show.

"Over Here".

that's a cute

And sometimes I would have to look at the

voices of who was in front of me.
of boys,

If I had a lot

I could do a "Guys and Dolls",

because

that's primarily a boy's show.
JT:

Boy's show,

I know.

ELAINE:

And the girls didn't have much to do.

And that's

one of the things I wanted to talk to Nancy about.
What's her last name?
you know the one,
JT:

No,

ELAINE:

Nancy.

Her sister came here.

Do

she was president of her class?

I don't remember.
I don't remember her last name.

remember she married the _ kid,

But I

and she came

up to see me once to say that they go to New York
all the time and see the shows.

I wouldn't

attempt a show like "Phantom of the Opera".
JT:

Why?
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ELAINE:

Because the singing on that is so difficult.

JT:

Oh,

to do.

ELAINE:

Oh,

yes.

JT:

Oh,

I know.

ELAINE:

I mean,

I know.

the singing in that is just too difficult.

And "West Side Story",

which he's planning to do,

I wouldn't even think about that unless — If I
were at an audition,
to start with,

like I always pick one show

and if I went to an audition and I

heard one big voice,

girls and boys,

now I can do a "West Side Story".

I'd say well

Otherwise,

you

just can't pick a show and say this is what I'm
going to do.
JT:

It's just not possible.

I remember the best play I ever went to,
really didn't — and I went twice,

ELAINE:

Oh,

yes.

JT:

Because of the words,

and I

"Evita".

Did you like it?
you can't really understand

it.
ELAINE:

Yes.

JT:

And the second time I'm explaining it to my
husband what's going on.

ELAINE:

Oh,

that's nice.

JT:

Because I was

ELAINE:

That's great.

JT:

And I got him into it.

ELAINE:

That's good.
that.

into it so much.

Well,

I drag him everywhere.

I think it's important to do

I think it's important to share that stuff.

I don't think there's anything like a live
performance.
JT:

There isn't.

ELAINE:

How about the actual performing itself,
feeling,

JT:

the high that you get from it?

I'd rather see a live performance than go to a
theater.

ELAINE:

the

Yes.
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JT:

I don't go to the regular movie theaters much.

ELAINE:

No.

There's a lot of good ones coming up at the

North Shore also now.
JT:

Yes.

Well,

we have a subscription there.

We're

one of the members there now.
ELAINE:

Oh,

JT:

Because I have to go at least once every other

that's good.

month or something like that.

That's our evening

out.
ELAINE:

That's good.

JT:

We go to a play.

ELAINE:

That's very nice.

JT:

Yes.

ELAINE:

So,

it really has shaped your later life?

JT:

Oh,

it has.

ELAINE:

It's added to your thing.

JT:

It's so much more sophisticated,

Oh,

yes,

definitely.

too,

to go to a

play than to go sit a movie theater.
ELAINE:

Yes,

you're right.

people,

And you're sitting there with

cultured people.

JT:

Right.

ELAINE:

And now when they talk about theater,
what they're talking about,

you know

also.

JT:

Yes.

ELAINE:

It's an experience that if — Because most city
kids don't get this experience.

JT:

No.

ELAINE:

And this was what I wrote in my paper also,

that

if a kid lives in Brookline or Newton,

the parents

are taking him to the theater.

my mother

never took me to any theater,

Well,

and if I wasn't

involved in shows right along when I was a kid,
you know,
years old,

from the time I was about eight or nine
I was in shows in the playground,

settlement house.

the

That's what gets you into it.
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JT:

Yes.

The first one I went to was "A Christinas

Carol" at the North Shore.
ELAINE:

Yes.

JT:

That's what started me going there.

ELAINE:

They do a good job.

JT:

Very good.

And the way it's set up is you can see

it's a small theater,

so it's very powerful.

ELAINE:

Yes.

JT:

Very powerful when they get into certain scenes.

ELAINE:

Did you pick up on what I did also,

like the first

three weeks because we couldn't afford it,

the

kids always sang with a phonograph record?
JT:

Yes.

ELAINE:

That sort of gave them a sense of self confidence.

JT:

Yes.

ELAINE:

Then there was that terrible week,

as I told them,

when I took the phonograph record away,

and they

had to break in with a piano player.
JT:

Right.

ELAINE:

And they would all give me these looks like why
doesn't it sound so good.

And it would take about

three more weeks for it to get back up to level.
I mean,

everything I did was planned that way.

JT:

Right.

ELAINE:

But they got their self confidence up.

JT:

Sometimes we didn't even have mikes.

ELAINE:

Yes.

JT:

Because you wanted to see how high we could go.

ELAINE:

I just wanted to see how high you could go.
we had a lot of kids in it.

And

The number of kids,

don't know how many were in your cast,

but we'd

have anywhere from — I think the smallest cast I
ever had was 35 or 40,
in the nineties.

and the highest I had was

I had over ninety kids on the

I
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stage one year.

And my thing was always keep the

kids on the stage.
JT:

Yes.

ELAINE:

They liked dressing up.

They liked "Annie".

They

liked the pajamas.
JT:

Even the boys,

though, you would think that the

boys wouldn't want to be participating in
something.
ELAINE:

They love it.

No,

no.

We had no problems with

that.
JT:

No.

ELAINE:

Now,

why would a kid not have done it?

I'm trying

to think what kid didn't do it and why they might
not have done it.

It might have been the

rehearsal schedule where they had to be here.
JT:

Or they had to work,
they were on flex.

or something like that,
But with my group,

and

I think

most of us did it.
ELAINE:

Yes,

I think you did.

I'm sure that most of you

did it.
JT:

I can't think of any that really didn't.

ELAINE:

Well,

there are different classes along the way

that you'll remember.

And it was a six week

process or seven.
JT:

Yes.

ELAINE:

The most I had was seven weeks to do it.

JT:

Yes,

ELAINE:

From the first day that you came down to the

six or seven.

actual performance.
JT:

Right.

ELAINE:

Did we do yours in the school?

JT:

We did it twice.

ELAINE:

Yes,

and then on the Sunday matinee for the

parents?
JT:

Yes.
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ELAINE:

I call it a kiddie matinee.

JT:

Right.

ELAINE:

How did you feel when you were actually on stage
performing?

I mean that's like a high.

JT:

It is.

It's a high,

you can't —

ELAINE:

Everyone's looking at you.

JT:

Everyone is looking at you,
comfortable as you do it.

but you get more
Like by the second and

third time — The first time,
nervous wreck.
nervous.

everybody was a

We were in tears.

We didn't want to go out.

We were
And then

after the first few numbers of all being out there
we got familiar with the audience.

I think after

hearing them clap for you.
ELAINE:

Yes,

JT:

Yes.

the first clap does it.
Because now you know they're into it,

and

they're not booing you when you get on stage.

I

think that helps.
ELAINE:

So,

that helped.

Oh,

that's good.

I think you

gave me a lot of ideas that I didn't even think
about,

Josephine.

the tape.

I just hope it all came out on

I'm going to run it back and see.
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INTERVIEW OF N.

ELAINE:

This is Nancy L.,

L.

and we've been chit chatting

before this all started.
the form you filled out,

Nancy,

I'm looking at

and I know that your

particular class was one of the super classes at
the high school,

class of 1978.

what I remember about that year,

And as I recall,
is I think we had

either 56 or 65 kids on stage.
NL:

There was a lot.

ELAINE:

Or there were 65
on stage.

NL:

in all.

There were a lot of kids

Do you remember the shows that you did?

Sure do.

Let's see if I can really get them all.

I remember we did "Mame".
ELAINE:

Yes.

NL:

"Annie".

ELAINE:

Yes.

NL:

"Guys and Dolls".

ELAINE:

That's it,

NL:

Three,

three.

yes.

And we were mad because we couldn't

do the sixties,

like the beebop days.

ELAINE:

You wanted to do some beebop scenes?

NL:

They wanted to do — Remember we used — I
remember at rehearsal we always used to do like,
you know,

ELAINE:

all those songs from the sixties.

That was the year that — I remember your piano
player too.

That was the year that "Macho,

NL:

Village People.

ELAINE:

The Village People came out,
the kids.
song.

Macho

and I can remember

That's the first time I heard that

Tommy and Junior marching around the stage

singing,

"Macho,

Macho Man",

and I thought they

were making fun of the piano player.
know there was really a song called,

I didn't
"Macho Man".
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NL:

It came out in the seventies.

ELAINE:

And I thought that they were making fun of Mark
who was playing the piano,

and they said,

Miss,

It's really a song."

it's really a song.

The thing that I remember about you,
obviously,
So,

no,

Nancy,

is the song that you did with Junior.

tell me a little bit about that.

NL:

"Annie",

ELAINE:

In "Annie".

NL:

Well,

"Easy Street".

I remember how you'd come to find — When we

first started,

I wasn't first picked for that.

was singing with Junior,
songs from "Annie",
Maureen.
Love."
ELAINE:

"No,

No.

It was,
Was

I

and it was one of the

but it was me,

Junior,

and

"I Can't Give You Anything but

it?

It was something like that.

I think I know

the three.
NL:

Midas,

ELAINE:

Okay,

NL:

And I remember you went to go see the musical,

Richard — I forget.
I remember vaguely.

"Annie",

and I don't know if it was

ELAINE:

Probably in New York.

NL:

When you came back,

in New York.

you approached Junior and I,

and asked us — You had come back,
waiting for you for rehearsal.

and we were

And I'll never

forget because we were all singing.
fifties songs,
"Twisting",
ELAINE:

"Coming to the Hop",

We were doing
and

and all that stuff.

I don't remember that.

And later on,

I did those

songs on class day.
NL:

Yes.

Like "Freddie My Love",

and all those songs

that we always wanted to do.
ELAINE:

Yes.

NL:

I remember when you told us we were doing "Annie",
oh,

my God.

"Annie",

what's that?

Do you know
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what I mean.

But I remember right after that when

we were singing during rehearsal,
for you,

and you had just come back from New York

from seeing "Annie",
it.
ELAINE:

we were waiting

and you approached us to do

And I remember Junior would never practice.

He wouldn't?

None of the boys would practice that

year.
NL:

And everybody used to tell him,

"You'd better

hurry up or she's going to put you to shame,
Nancy."
ELAINE:

I mean,

Until that very day when he let loose.
he did.

He was at practice,

he just

didn't really do anything with the number.
NL:

Yes.

ELAINE:

And the thing,

He just sang the song.
of course,

that we remember about

that is I said it's the first time that a show
actually stopped.
NL:

I know.

ELAINE:

The first time that I ever did a show that it
stopped,

and I think I had to go back and do one

whole chorus again.
NL:

Well,

I've never seen that happen.

I remember when I went to come,

'70 — What was my brother,

the class of

Joey?

ELAINE:

'75.

NL:

I remember coming to his class day and seeing him
get a standing ovation.
graduation,
ovation.

he sang,

And then when he sang at

"My Way",

I remember going home after class day

and him saying to me,

"Wow,

you beat me.

did you get a standing ovation,
double,

and got a standing

Not only

but you were on a

and then when you came out to do your bow

at the end,

they stood up again for you."

ELAINE:

That's great.

NL:

It was exciting.
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ELAINE:

And you had never — Am I right in thinking that
before you did any of these shows,

you had never

seen a Broadway show really?
NL:

No,

never.

Actually,

after class day is when I

started to go — I went to go see a few different
shows.
ELAINE:

That's one of the things I'm trying to find out.

NL:

I saw "Grease",

ELAINE:

You wouldn't even have thought of doing it.

NL:

I wouldn't even think about going.

ELAINE:

Yes.

NL:

I think once we went — I don't know if I was a

but before -

junior in high school,

we went to go see — Oh,

the one with what's his name,
it,

John Travolta was in

"Grease".

ELAINE:

It was "Grease".

NL:

But I don't know if I was a senior in high school.

ELAINE:

'76,

'77
in

it came out.

'77,

Noreen did it in

[

]

NL:

I

saw it at the Schubert Theater.

ELAINE:

Yes,

NL:

It probably was after graduation.

ELAINE:

Because most of the cast of the

'76,

and

the year after.

exactly.

'76 class day went

to see it.
NL:

That was the first one I saw when I was younger.
Then after high school,
of the Opera".
"Grease" again.

I went and seen "Phantom

You know,

I went to go see

I saw "A Chorus Line".

said I was a frustrated singer.

I always

I wish I pursued

my career in music.
ELAINE:

That's one of the questions that I'm asking here.
Did participating in class day give you thoughts
of pursuing a career?

And you did think about it,

but you just never went ahead and did it?
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NL:

Never did,

no,

never did it.

Because I

recently at our dance we had on Friday,

just
I was on

the microphone singing all night.
ELAINE:

What were you singing?

NL:

Oh,

we were singing — This kid that we had DJ,

brought all the seventies music,
"Star Love",
singer.

"Makin'

he

It",

and I always said I was a frustrated

I've always wanted to sing,

because

people always say to me you have such a beautiful
voice,

but I didn't have the polish,

I mean,
ELAINE:

Well,

you know what

to go to singing lessons.

anybody could really take singing lessons.

You could do it now.
NL:

Yes.

ELAINE:

Let me ask you this.
rehearsals,

Nothing to stop you.

When you think about back to

what was it like going to rehearsals?

What did you enjoy about rehearsals?
NL:

It was so much fun.
what I mean?

It was exciting.

Do you know

Not like the people who said,

"I'm

going to join Class Day so I can get out of
class."
of that.

But I don't think I ever had one thought
It was exciting.

I mean,

the only thing

that was lousy about it was I knew the end was
coming.
ELAINE:

Yes.

NL:

I enjoyed school.

I mean,

I know friends that I

had used to cut out of school and come back in.
mean,

I

I don't think I ever missed a day of school,

especially when we started doing Class Day.
never forget one teacher.

I'll

She was trying to get

me kicked out of class day because she said I had
a big mouth.

But like I said,

for the friends.
high school,

I mean,

I enjoyed Class Day

we were all friends in

but you got closer.
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ELAINE:

Did you find that you got closer to the kids that
were in the show?

NL:

Yes.

ELAINE:

That you would never have known.

NL:

Who was very,

Like people like

[

]

very quiet.

You know,

you know her

to say hi to her because you know her as your
classmate,

but who was this quiet girl that opened

her mouth and had a beautiful voice.
ELAINE:

Did you all realize when you heard her sing that
she was absolutely perfect for that part?

NL:

Absolutely.

ELAINE:

And no one knew it ahead of time?

NL:

No.

Like seeing guys like Sal,

Richie,

Tommy,

you know,

Anthony — these guys were all macho men,

seeing them up there with holes in their pockets,
and doing Herbert Hoover and all that stuff.
ELAINE:

Yes.

NL:

It was fun.

ELAINE:

The boys didn't seem to have any — The boys

It was exciting.

didn't seem to be the least bit shy about doing
any of it.
NL:

No.

ELAINE:

I'm trying to remember the eleven boys that we had
— It was only eleven boys that year,

and they had

a hard song to sing when they did "Marne'',

because

they had to that patter song from "Marne" with all
the lyrics.
stuff,
NL:

They had to do all that kind of

and they did it.

I think their favorite song was the one with the,
"I've got the horse right here",

ELAINE:

No,

that was

"Guys and Dolls",

Horns".
NL:

"Guys and Dolls".

ELAINE:

And then Frizzy had a solo.

NL:

Yes.

out of

"Marne".

"Fugue for Ten
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ELAINE:

He had a good voice.

NL:

What did he sing?

ELAINE:

"Luck Be a Lady Tonight",

I think.

"Luck Be a

Lady Tonight."
NL:

Because I think — yes.
whoever — Someone had,
Frizzy,

Because I can remember
I don't know if

it was

but not too far after was when we got into

— I think Frizzy was the last song of that,

and

then we went into "Annie".
ELAINE:

Yes.

NL:

And Frizzie used to come over to me,
nervous wreck.

I was a

I was pacing back and forth.

didn't know what was going to happen.
over to me,

he goes,

the first three rows,

"Nancy,

I

He come

all you can see is

the rest of it is pitch

black from the spot light."
ELAINE:

Don't worry about it.

NL:

"Go out there and ham it up."

That's the last

words he said to me before I went on stage,
that's exactly what I did.

and

I didn't see anything.

ELAINE:

That's great.

NL:

And it was good because Junior who had just —
Junior just kept on doing it,
seeing him in practice,
play the part,

ELAINE:

you know,

you know,

from not

he would just

but then all of a sudden.

You mean he was just going through the motions in
practice,

and suddenly here he burst out.

I'm

trying to figure out why they were always hiding,
those kids.
group too.

They were funny.
But I remember,

Mark was

in that

I was always going to

the lunch room and hauling him out of the lunch
room,

and bringing him into the auditorium.

the thing that I remember is that there was
absolutely no jealously in your group.
NL:

Not at all.

But
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ELAINE:

There was nobody resenting who got a solo,
didn't get a solo.

who

The kids were so good with

each other.
NL:

I noticed that.
right now,

Like,

being in the politics field

we just went through it with that

No on Question Two."

"Vote

There is so much controversy

and so much jealousy with women in this political
field.
ELAINE:

Yes.

NL:

It is unbelievable.
high school.

Because I try to go back to

I wish I was back in high school.

had a lousy day today,
building,

I said,

so when I walked in this

"Can I come back?"

out loud to myself.

I said,

along.
friends.

I remember sophomores that were coming

and you know Jimmy,

and I'm like,

"Yeah,

of their hair?"
like —

Everybody got

all the football players were my

up when we were seniors saying,
one,

there was no

There was no sadness.

I mean,

I said it

"Can I come back?"

Because when I was in high school,
depression.

I

"Oh,

you know this

and you know Richard,"

do you want me to get a lock

Do you know what I mean?

It was

it was a joke.

ELAINE:

Yes.

NL:

But there was no animosity towards
told you,

I was

[

],

it.

Like I

she always used to say,

your class was a class with class.
ELAINE:

Yes.

It was one of the best.

NL:

Everyone got along.

ELAINE:

It was one of the most spirited classes.

NL:

Even the girls got along.

ELAINE:

Well,

I can remember,

Enza once.

because there something with

She had a solo.

perfect for that song,

I remember she was

but I remember at one point

she said to me something,

"You know,

if somebody
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else wants to do this song,
mean she was very,

Miss."

I

very generous.

NL:

She did it with Paula,

ELAINE:

Joey.

NL:

Yes,

ELAINE:

No,

the marriage,

that's okay.

right?

And Joey.

"Marry the Man Today."

it wasn't even — She did that,

but she also

did the "Sue Me".
NL:

Yes,

ELAINE:

She was perfect for the part,

that's right.
but I remember that

there was — And sometimes you do get a
jealousy with the girls,

little

who got the solo,

but I

didn't see anything.
NL:

No.

ELAINE:

Would you say that there were kids in this class
that you got to know that you didn't know ahead of
time?

NL:

Yes.

ELAINE:

So,

NL:

Absolutely.

you got to be closer together?

Connie,

I mean,

like I said,

like I used

and there were some people,

and probably

now I can't remember their names sitting here,

but

I never even knew they were that upbeat and
friendly.

Because when we were in classes

always school,

school.

Like I think back then we

used the term book worms.
Tom Chapman,

it was

That tall,

tall kid,

he played Santa Claus in one of the

things.
ELAINE:

Yes.

NL:

This kid,

you used to walk by him,

said anything to you.

and he never

And then all of a sudden

you see him up there participating in something
like class day.
seventies,

I think Class Day,

was phenomenal.

going to my brother's,

I mean,

and I said,

for us in the
I remember
"Wow",

and I

was a freshman coming in when my brother Joe was a

210
senior.
I

And

said,

I'm saying,

"Wow,

senior."

Those

look a

[

],

high school was a

it's

lot of

talked to,

like Karen

girls

fun,

like

who had a

little

say when you drink,
I was

said,

"Oh,

I

I

it

—

I

the microphone."

NL:

No.

ELAINE:

No.

NL:

We

And not our

just

—

These
think too,

like when

they're all

I

When

like to dance.

liquor to come

six drinks before

Not those kids.

I

said,

"Oh,
I

out

hear

But

some

and

I've got to

start

singing on

"Not me."

senior class.

Everybody,

that was what

I

remember

we all

we went

and then up to high

School,

from the barns,

too.

which was

in

Sal

Junior,

we were

in the

lost our

with Junior,

and Junior,

serious time,
You know what

and Pete,

they were good

Still

NL:

Since kindergarten they went to

I

and all them.

friends.

are.

forced busing came out,

lot of

grew up

friendship with a

ELAINE:

the

Because

from the Middle

they all

forced busing.

We could have

lot of those,
But

Sal,

I mean,

We were

mean?

got along.

And then you had the kids

together.

I
I

most about high school,

school.

in

like you know they

Like my girlfriend says,

ELAINE:

is

like to do that.

like to sing.

five or

friends

when someone drinks,

people have got to use
sing.

it was.

you must have been bombed."

"I wasn't."

music,

and

shy end.

at my party on my Friday,

telling me,

I'm a

lot of

on the

for people to

freshman,

some girls that were

come out — You know what
something

have

being a

I hope we do that when

And anybody I
shy

"Wow",

them,

we

but they didn't.

school.
could have
And

And when
lost

it made,

a

like

I
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told you,

the saddest part for me was when I knew

I had to leave high school.
ELAINE:

It was horrible.

How did you feel — Was Class Day that year,
we have one performance,
show,

did

or did we have a Sunday

also?

NL:

No,

ELAINE:

We had one for the kids,

we had two of them.
and we had a Sunday

matinee for the parents?
NL:

Right.

I think we did.

That was the first show

we did.
ELAINE:

Yes,

NL:

And that's what I — I think on the first one I

I think so.

got the — we got the standing ovation.
out again.
it again.

On the Sunday,
You know,

they wanted us to sing

it's spontaneous.

ELAINE:

Yes.

NL:

You just get that — Like,
that first show,

We came

you know,

you had to do

and you're a nervous wreck,

but

then when you went to that — then the second show
we did on Sunday,

actually,

third one.

if they wanted me to sing that

Like,

whole song again,
moment.

You know,

I couldn't have done a

because it just,

it wasn't the

because they wanted you to

sing.
ELAINE:

Have you kids ever at your reunions ever gone
through some of this stuff?

NL:

No,

I don't think so.

I mean,

we go back to the

seventies.
ELAINE:

Yes.

NL:

We try.

I would like to get for our next reunion,

which is

'98,

will be our twenty years,

to get a copy of class day.
can remember,
ELAINE:

Yes,

I'd like

But remember,

if you

we had the tape break on class day.

right in your number.
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NL:

Right when I went,
that was it,

"Yeah,

yeah,"

for one time,

and

and everything split.

ELAINE:

That was a shame.

NL:

You know,

I remember Andrea was the one who made

my outfit.
ELAINE:

Yes.

NL:

She made me wear those tie-up shoes.

ELAINE:

Yes.

NL:

When I saw the musical

"Annie"

for the very first

I said,

"Gee,

time —
ELAINE:

And you saw the get up.

NL:

And saw Carol Burnett,
it beforehand,

ELAINE:

No.

I could have did so much."

You have to — No,

good.

I mean,

way.

I wish I saw

the way you did it was

everyone's got to do it their own

Did you ever imagine when you started it,

you'd be up there doing anything like that?
NL:

Never,

ELAINE:

What was your mother's reaction when she saw you?

NL:

My mother was just — She couldn't believe it.

never.

She was amazed.
was,

She always — I mean,

well see,

me and my sister Vera being a twin,

I

I was

always the outgoing one.
ELAINE:

Yes.

NL:

But she always used to tell me all the time to
sing for her because she said I had a beautiful
voice.
say,

And I used to sing for her,

"I have a beautiful voice,

that you're my mother."

but then I'd

you have to say

But even my Dad,

think my Dad even realized it.

I mean,

I don't

after

seeing my brother —
ELAINE:

They were surprised.

NL:

I mean my brother,

Joey,

came out with this voice.

I didn't even realize it was him.
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ELAINE:

Were they surprised to see somebody like your
brother up there doing anything like that?

NL:

Yes.

You know,

you know.

he being the football player type,

But I remember coming into high school

as a freshman and joining Pep Club,
into the auditorium,
cheerleaders,

and Linda,

and walking

all those

for the longest time they didn't

know what my name was.

They just called me Joe,

Jr.
ELAINE:

Oh,

NL:

They used to call me _,

that's funny.

time,

the hair style was back,

was just like my brother,
ELAINE:

Yes.

NL:

Irene

Jr.

,

because at that
all pushed back.

Joe.

they never knew what my name was.

could hear them.

I

Like I

"That's got to be _ sister."

ELAINE:

Is that what they called him,

NL:

Yes.

The _.

Vera,

was just pushed aside,

Loco?

And then here's my poor sister,
but she enjoyed —

she joined Class Day.
ELAINE:

She was in Class Day.

NL:

Yes.

ELAINE:

What do you think her experience was like?

NL:

She enjoyed it because my sister,

She was a dancer.

She was very quiet.

quiet in high school.

Vera,

was very

She had her own set of

friends and everything,

but I remember her with

the feathers in her hair.
ELAINE:

Yes.

NL:

It had those blue rick rack,

big pieces of

material on it.
ELAINE:

And probably the high heel shoes.

NL:

We always,

when we have — at our reunions too,

have what's his name,
This
ELAINE:

Okay.

we

Debbie — from the Point.

is where I get my — She's married to,

Alan.
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NL:

Was she a cheerleader?

ELAINE:

No,

NL:

What was Debbie's last name?

No.

no.
I know what it is

now.
ELAINE:

Debbie?

NL:

No.

ELAINE:

She did marry Frizzy,

NL:

Yes.

Debbie's married to Frizzy.
right?

They're still married.

I tell you,

a lot of

people are still married in our senior class.

A

few here and there are probably divorced or
separated.
ELAINE:

Yes.

NL:

But we talk about stuff.
songs.
says,

They bring out the

Do you know what I mean?

Like when Sal

"Tell HP that she needs to do a reunion,

a

class day reunion for a fundraiser for the high
school."
ELAINE:

And have all these kids come —

NL:

And have different —

ELAINE:

I did that one year,
intermission,

you know.

One year for an

I had the teachers in the school

sing the songs that they had sung.
NL:

I think I came to that.

ELAINE:

Yes.

I had Tommy who did "NYC",

doing the song from her year,
doing her song from 1964,
song from
NL:

and I had Carol

and I had Josephine

and I had Jo,

she did a

'83.

I think I was here that year that Tommy did it.
Tommy,

I remember

[

ELAINE:

That's right,

NL:

It's an experience.

],

he did "NYC".

yes.
Like I said,

still doing them right now,

if you were

and I had an

experience to talk to students,

I would tell — I

tell kids now in high school,

when they are in

school,

don't quit.

if they want to quit,
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ELAINE:

Get involved.

NL:

Get involved.

It's too bad that you had to stop

that.
ELAINE:

Yes.

NL:

Because it's an experience that every kid in high
school should go through.

ELAINE:

Is it the performing end of it,

or starting shy

and then coming out of your shell?
NL:

What is

I think it's a little combination of both.

it?
Being

able to be whatever you want to be when you're up
on stage,

and like I said,

star.

I

'70s.

I mean,

felt like I was a

felt like I was on "Star Search"

of the

you're caring that people are going

to laugh at you.
Yeah,

I

No one never had that feeling —

you had stage fright,

but just being able to

get out there and just be whoever you want to be.
ELAINE:

Did you find that the stage fright disappeared
right after the first number?

NL:

When — I think about it all the time,
told me,

"You just see the first three rows,"

my parents were in the first row.
I think they were in,
I

when Frizzy

looked out,

and

The second row,

and all I saw was them.

But

and all I saw was complete black.

And then I just said,

"These people aren't going

to," do you know what I mean?
ELAINE:

The first thing I remember to me,

of course,

is

all you kids in your pajamas on stage.
NL:

That was a make-up.

ELAINE:

Yes.

Well,

see that was a show break-up,

because

you got involved in all of that.
NL:

Like I said,
that,

we had all our pajamas on singing

"Pour whiskers from her chin,

a safety pin."

Because I remember looking at the

year book and seeing all this.
ELAINE:

stab her with

Was that Grace that did that?
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NL:

No.

Remember the old lady that came to — She was

the one that graduated?
ELAINE:

Your class — She wasn't an old lady.

Your class

had the thirty-year-old girl that came back.
NL:

Yes.

ELAINE:

That's right.

NL:

But to them,

ELAINE:

That was an old lady.

that was an old lady then.
I think she was about

thirty-eight years old.
NL:

I can't remember.

ELAINE:

And she was in class day.
years old.
year,

She was thirty-eight

She had come back to finish her senior

had gotten permission,

and she was

in the

show.
NL:

Right.

ELAINE:

I had forgotten that.

NL:

Yes,

she was whatever the lady was,

the mean lady

— the woman there.
ELAINE:

Yes.

Isn't that funny.

you see,

I had forgotten that,

but

I've done that show several times.

NL:

And she sang,

ELAINE:

Yes.

"Little Girls."

"Little Girls."

The first thing is that

they were talking about who — What was the first
song about being hungry?

I'm trying to remember

because I've done so many shows.
remember.

You know,

I can't

you're all on stage,

and

you're all performing.
NL:

Debbie said,

"Like the top of the Chrysler

Building."
ELAINE:

Yes.

NL:

That's the song that we did when that woman sang.

ELAINE:

I

NL:

"It's a hard knock life."

ELAINE:

That's it.

forget — "It's a hard knock life."

And the girls were on stage.

think we had any boys in that number.

I don't
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NL:

No.

It was just all girls.

the floor in our pajamas,

We were all

laying on

leaning against each

other.
ELAINE:

Little Orphan Annie.

NL:

It reminded me of like "Pillow Talk",
from "Grease"

or something,

that other one there,

or something

not "Grease",

"Bye Bye Birdie",

what's

when

they're on the phone.
ELAINE:

Oh,

yes.

"Bye Bye Birdie"

It does start like that.

starts like that,

yes.

Did you see shows every

year?
NL:

I saw — I graduated in

ELAINE:

How about before when you started?

NL:

No,

ELAINE:

Your brother's.

NL:

I don't think I seen

ELAINE:

Yes.

NL:

I don't think I seen it.

'78.

I think I saw

'79.

just my brother's.

of years after that,

'77.

And then I went a couple

and then,

you know,

you get

busy.
ELAINE:

You get busy and life goes on.

NL:

Yes.

ELAINE:

I'm surprised.

Why didn't you come

in the interim

years between years between your brother and you?
NL:

I don't know.

ELAINE:

He was

NL:

I think I want to say,
'77.

'75.

So,

you missed

'76 and

'77.

I can't remember,

I saw

I don't remember what.

ELAINE:

"Chicago".

NL:

Yes.

Anthony was in that year.

I don't remember.

the girl that sang?
ELAINE:

Cathy.

NL:

What year was that?

ELAINE:

'76.

But like I know,

who was

She was a cheerleader.
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NL:

Okay.

So,

then maybe I did see — because I

remember her singing.
ELAINE:

Yes,

NL:

That song.

ELAINE:

I know,

everybody remembers her.

from "Grease".

Barbara Streisand song,
Rest of Your Life?",

And she also sang the
"What Are You Doing the

and from "Grease",

"There Are

Worse Things I Can Do".
NL:

Every time I hear that song,
because "Grease"

I think of her

is my favorite movie.

ELAINE:

Yes.

NL:

Like on a Sunday if there's nothing going on I'll
pop the

"Grease" tape in.

ELAINE:

Yes.

NL:

And whenever I hear that girl sing,

I always think

of her.
ELAINE:

She should have gone to a professional theater.

NL:

She had a beautiful voice.

ELAINE:

She still to some degree does.
band leader,

Her husband is a

and she goes out with the band and

sings.
NL:

I,

at one point,

I think a couple of years ago I

was going to join the choir.
ELAINE:

Why don't you?

NL:

Things,

you know,

my Dad got sick,

and then all

that stuff happened.
ELAINE:

But there's a lot of community theater,

Nancy.

You should really think about getting involved
with that.
NL:

Now,

usually they have that "Joey and Maria's

Wedding".
ELAINE:

Yes,

yes.

NL:

They had auditions.

ELAINE:

You should go.
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NL:

They had auditions not too long ago,
girlfriend called me.
auditioning for

She goes,

"Nancy,

they're

'Joey and Maria's Wedding"'.

ELAINE:

Do you know who's running that show?

NL:

She graduated from the high school.

ELAINE:

Darleen.

NL:

Yes.

ELAINE:

Class of

'75.

and my

Her first thing was class day.

It's the first thing she ever did,

and now she's

producing the show.
NL:

Millions she's making.

ELAINE:

Yes.

He was here your brother's year.

NL:

Yes.

I went to go see that down at Lombardo's.

ELAINE:

Yes.

NL:

I got the biggest kick out of that.

I said I know her husband.

doing high school reunions.

they're

I don't know if per

se their same group is doing it,
high school reunions.

Now,

but they're doing

I seen it advertised a

couple of weeks ago.
ELAINE:

You should think about getting involved in
something like that if you're into performing.

NL:

Like I said,
politics,
time.

I have so much going on with

I wouldn't even know where I would find

I want to travel now.

parents got sick,

You know,

when my

it was taking care of my mother,

and then my mother,

she went so fast.

father was a long haul.

I mean,

he was

Then my
in and out

of the hospital.
ELAINE:

That's tough.

NL:

And this is the first time that right now that my
life is actually my own.

I'm just now starting to

do my apartment over.
ELAINE:

That's good.

NL:

We live up at the Heights now.
down here.

Were you living in the same house?
I mean,

we grew up
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ELAINE:

But I mean,

I think that was the house I went to,

up the Heights?
NL:

Yes.

ELAINE:

Yes.

NL:

We moved there when we graduated high school.

ELAINE:

Now,

NL:

Joey's on the third floor.

On Lady Street.

your brother Joey's upstairs?

the second floor.

Vera and Rick are on

Vera married Richard from

Everett Street.
ELAINE:

Okay.

So,

it's the three of you living in this

house?
NL:

Yes.

I'm on the first floor.

ELAINE:

Okay,

I've got you.

NL:

And we all have our own floors.

ELAINE:

Now,

NL:

He's right next door.

ELAINE:

Okay.

NL:

Oh,

ELAINE:

Yes.

isn't Mikey some place near you?

Because Jimmy's here at the high school.

is he?
He's subbing a while between jobs,

then he's

going to — he's looking for something else to do,
because he used to work in the Treasurer's Office,
you know.
NL:

I

just find it's still hard to find that Tommy's

up here.
he goes,
ELAINE:

When I see him,
"Coach,

I say,

"Hi,

Coach."

And

come here."

Nancy used to have — Of course,

Tommy used to

have a full head of hair when he started.
completely bald now.

He's

We have a lot of students up

here at the high school who are graduates of the
high school.
NL:

Yes.

ELAINE:

I

just think it's a shame that something like a

Class Day Show — Do you think it would have made
a difference if they had one every year,

or do you
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think just having one at the end,

something to

look forward to?
NL:

I don't know.
think,

too,

It might have been fun,

being a senior,

but I

that was like a senior

thing.
ELAINE:

Yes.

NL:

You know,
sophomore,

if the freshmen did their own,
and you did a junior,

wouldn't have been so exciting.
like another senior thing,
ELAINE:

Okay.

NL:

And senior party.
thing.

ELAINE:

and the

I think it
Because it was

like the senior prom.

And it was your — It was our

We didn't have a freshman.

What reason would anybody have for not being in a
show?

Because of course,

we opened it to

everybody whether they can sing or not.
NL:

Maybe just not wanting to do it.
remember anybody,

unless it was

I mean,

I don't

like — I remember

back then a lot of people couldn't do it because
they were on flex.
ELAINE:

And they had to leave early.

NL:

And they had to leave at 10:30 and go for jobs.

ELAINE:

Yes.

NL:

I think that would stop people.

ELAINE:

I think probably that was what it was,

the flex

kids and the other kids.
NL:

I think if we had rehearsals at night,

kids would

have — a lot more kids would have probably
joined.
ELAINE:

But then a lot of people —

NL:

We would have — I mean it was hard enough that
our graduating class graduated from Hynes
Auditorium because we couldn't graduate from the
high school.

ELAINE:

There were so many of you.
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NL:

And that was the — When I saw them start to
graduate at the high school after that,

I would

have loved to have graduated from there.
ELAINE:

There were just too many of you,

then we did come

back after that.
NL:

There were just too many of us.

ELAINE:

Yes.

NL:

But I tell you,

The classes,

of course,

have gotten much —

anybody that was in class day

after years have passed say that they didn't enjoy
it,

they were fools,

because I had — I think my

best years in high school was my senior year.
ELAINE:

Well,

I haven't seen anyone who said that they

didn't enjoy it.
all the kids,

But I mean,

obviously.

I haven't talked to

I'm talking to just some

of you.
NL:

I mean,

I enjoyed the Pep Club,

do you know what I

mean?
ELAINE:

Yes.

NL:

I enjoyed all that stuff.

ELAINE:

And in those days I didn't put the Pep Club up on
the stage which I do now.

But even that was being

part of a performance.
NL:

Like I said,

I had a few,

years of high school,
will take me,

in my life and in my

I had a few experiences that

if and whenever I have children,

and

tell them my experience of being in school would
be winning that Thanksgiving game.

I think

everybody in our senior class thought that was the
best,

being able to ride home with the football

player bus because that was like a big deal for
anybody that was on Pep Club.
day,

Experiencing class

and just experiencing the closeness with the

kids in school.
ELAINE:

Were you amazed that the show actually came off,
that you were actually able to do a whole show?
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NL:

Yes.

ELAINE:

I mean,

was there a moment when you thought we'll

never get it done?
NL:

When we first started I said,
I mean,

oh my God,

"Are these "Marne"?

we're going to do "Annie"".

ELAINE:

And you didn't even know these songs.

NL:

Never heard of them.
never even heard of
yeah,

Never even heard of
"Annie".

"Guys and Dolls",

I heard of.

ELAINE:

Because you saw the movie?

NL:

Yes.

But now when I see the movie I

and dancing,
tell you,
ELAINE:

"Marne",

like,

hey,

I did that,

start singing
you know.

I

anybody — It's an experience.

Do you think that people tend to go to Broadway
shows after they — You know,

you've gone to a few

of them.
NL:

Yes,

I went after.

ELAINE:

Yes.

NL:

I went to a few,

and I would like to go to a few

more.
ELAINE:

That you wouldn't have done if you hadn't seen the
show?

NL:

No.

ELAINE:

Do you have any idea now,

do you think it's

because you have an idea now what it takes to put
on a show?
NL:

Absolutely.

It takes a lot of hard work.

It's

like the high school reunions.
ELAINE:

Yes.

NL:

It's a lot of hard work.

It's not easy,

especially when you have kids like us,

and we were

good.
ELAINE:

But do you find that the rehearsals are as much
fun as the performance?
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NL:

I think our rehearsals were better than the
performance.

ELAINE:

Yes.

NL:

Because we used to do — we used to start singing,
and Mark used to play all the funky music,
we'd start singing,

and

"Why Do Fools Fall in Love?",

and we wanted to do ELAINE:

I don't remember that,

isn't that funny.

remember any of that sixties stuff.

I don't

Because the

funny thing is that towards the end I did get into
that,

because I

just running out of Broadway

shows.
NL:

We wanted to do anything from the sixties.

ELAINE:

Did we do anything in between acts your years?

NL:

No.

ELAINE:

Like between the shows,

because sometimes I put

people on to kill time in between so you could
change costumes.
NL:

No.

We went straight through.

ELAINE:

And we had a cast party,

NL:

Yes.

We had it,

didn't we?

and Richard was our DJ.

I

remember.
ELAINE:

Okay.
it,

I had forgotten that.

Where did we have

in there?

NL:

In the small cafeteria.

ELAINE:

Oh,

NL:

We had a party after up on the stage.

ELAINE:

Oh,

isn't that funny.

And we had pizza.

I remember being up in 314,

tape that time.

and looking at the

Didn't we do that?

I remember

it.
NL:

I think so,

because that's when I think we saw

when it broke at my thing.
ELAINE:

Yes.

NL:

And we had a party after that party on the
weekend.
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ELAINE:

Yes.

NL:

I think it was after the Sunday show.

ELAINE:

Yes.

NL:

We all went down the Stadium.

ELAINE:

And had your own little party.

NL:

Yes,

we had our own little drinking party.

like I said,

But

it brought a lot of people closer

together.
ELAINE:

Were you stunned when you saw the words?
kid,

like one of the boys,

name,

I won't mention his

had like a reading problem that some of the

songs were long,
NL:

Like a

long,

long songs.

Especially the songs from "Marne"

and "Guys and

Dolls".
ELAINE:

But yet they learned them.

How do you think they

learned them?
NL:

I don't know.

ELAINE:

Just the repeating of it?

NL:

Maybe just from constantly seeing it,
down and heard the music,

but if I sat

I can probably start

singing the words.
ELAINE:

Yes.

I've seen that happen.

to me.

I've seen kids sing

Anthony sings to me all the songs all the

time.
NL:

Yes.

Like you know,

know that?

like I say,

"Wow,

how do I

That was almost — It will be twenty

years I'll be out of high school."

I mean,

I'm

going to be thirty-six years old in three more
weeks.

And it's like from 1978 to now it's like a

big chunk of my life.
I'd like to go back.
conversation,

Where did everything go?
You know,

Sal and myself,

about high school,

because we talk

how Sal used to go out with

MaryAnn.
ELAINE:

we'll get into a

She was here the other day.
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NL:

How we used to do crazy things.

I said,

I wish I could go back to high school.
me,

"No,

Amherst.

I'd

I'd like to go back to

If I had to go back to my days,

to go back to some day,
Well,

He said to

I don't want to go back that far.

like to go to college.

ELAINE:

you know,

if I had

I'd go back to college."

that's the way I felt about my high school,

because I had gone to an all-girls high school.
So,

to me the best part of it would have been my

college years.
But see,

That's when I had the most fun.

I was always in shows,

that really,

and I think that

from the time I was a little kid.

Most of the kids that I saw had never done
anything.

They had never seen a show.

never been in a show.

They had no idea.

time I said we'll do a show,
like,

"Let's do

Every

they'd say something

'Happy Days'",

that's a tv show.

They had

and I'd say but

That's not a show.

They didn't

understand.
NL:

I remember too,
after,
York."

it was funny,

and Jane,

watching the tape

she was singing "New York,

"I'm leaving today,"

New

she starts waving,

and you turned around and said,

"Where did this

come in?"
ELAINE:

I hadn't seen that.

NL:

Who was it?

I think Maureen sang "Climb Every

Mountain".
ELAINE:

So,

there was between the acts,

NL:

Her hands are like this —

ELAINE:

See,

those were my between acts.

NL:

See,

that's what I didn't realize.

those two things.
ELAINE:

Yes.

That was our finale.

NL:

Yes.

ELAINE:

That was our finale piece.

then.

I remember
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NL:

But I remember saying — I remember saying —
You'd say to them,

ELAINE:

See,

"But we didn't practice that."

I'm back stage.

I never see what's actually

going on.
NL:

Yes.

But it was like when we got out there,

it's

like Junior turning — he had the microphone and
he's wailing that microphone on the dance floor,
on the stage,
shocked.

and I'm looking at him,

Like,

where did that come from?

just that when you're out there,
yourself,

"Hey,

And you know,

It's

you just say to

this is my last year.

to do it up big."
doing stuff.

and I'm like

I'm going

you just start

Do you know what I mean?

I remember

shimmying with my shoulders.
ELAINE:

Oh,

yes.

Well,

shimmying was a big part of that

number.
NL:

You know,

and then we did "Yeah,

practically on the ground.

yeah",

we were

Do you know what I

mean?
ELAINE:

Yes.

NL:

And it was just like you just gave it your all.

ELAINE:

Yes.

NL:

It was fun.
the

Like now,

'80s to the

'90s,

I think from the

'70s to

the kids have changed so

much.
ELAINE:

Yes,

they have changed.

NL:

They don't know the experience.

That's why I get

really insulted when someone knocks high school.
I wouldn't send my kids to the high school.
not?
"A"

I graduated from there.
student.

Maybe I wasn't an

My mother used to always say,

daughter brought home a Spanish report card,
C,

Why

"My
C,

C. "

ELAINE:

Oh,

that's kind of funny.

I kind of

NL:

But I got a lot out of school.

like that.

C,
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ELAINE:

Let's see if there's anything else that we haven't
covered.

I think we're pretty much covered.

felt like — It says,

You

"Class day made me feel like

I was a star."
NL:

Yes,

ELAINE:

And as far as coming to school,

I said "Star Search" of the seventies.

regularly anyway,

you came to school

but you wouldn't have thought

about being absent?
NL:

No.

Especially, God,

if I was ever sick,

go.

I would go to school sick because I didn't

want to miss practice.

I would

Because it was a lot of

fun.

It was exciting,

Yeah,

sometimes I used to get aggravated,

know,

class day again, we've got to practice

again.

just the preparing of it.

But the outcome was the best.

you

I would

love to see that tape of it.
ELAINE:

I think I even had a rehearsal tape of you kids.

NL:

Just to see.

You know,

I know I'm not — I was

broke there at that time,

but just to see how we

were in high school was happiness.
ELAINE:

Yes.

The worst part of those tapes is that the

sound is bad.
NL:

Oh,

ELAINE:

See,

yes.
they're not cassettes.

They're reel-to-reel.

So, what I did with the class of

'76,

I brought

them somewhere and I had them do it and make the
cassette tape,

but the quality isn't good.

Kathy's voice doesn't sound right.

I mean,

there's no mike system or anything.
NL:

I mean,

even like you say,

to see them.

ELAINE:

To see them without even listening.

NL:

I mean,

ELAINE:

Yes.

NL:

Like, myself.

ELAINE:

Sure.

I'd like to put that on.

Even
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NL:

To keep a copy of it for myself.
our reunion.

Like I said,

At one of the reunions,

show the Thanksgiving game.

for

we wanted to

They were on a reel-

to-reel,

and it's hard to get a projector and a

screen.

But to get it on now,

everything is so

video.
ELAINE:

Well,

you can do that now.

I think that there are

machines now that you can take it.

I'm still

trying to figure out how I can do this.
it,
NL:

Carol did

I might have her try to do some of this stuff.

I mean,

I'd love to,

in two years when we have our

next — Well, we're not planning it,

the boys are.

The men are.
ELAINE:

You've got a long way to be waiting for them.

NL:

The men are.
fifteen,

Because if you remember at our

I said, we're not having one until out

twenty-five years.
ELAINE:

And then they volunteered.

NL:

And then they all went,

"Oh,

no."

All the people,

"No, you've got to have a twentieth.
to have a twentieth."
Junior,
ELAINE:

So,

Sal,

You've got

Tommy, Mark,

they all said they would do it.

Well,

you know,

after the pep rally,

eat.

I bring the cheerleaders out to eat,

invite a few people.

Well,

I go out to
and I

the next thing I know

I'm sitting there picking up tabs for Junior,
Mark, Anthony I invited because he helped me,
about — I don't know who these people are.
invited some of them to come out with us.
know,

I
You

I have the cheerleaders down at one of those

Chinese restaurants,

and I look over,

was with all the guys.

and there I

But you don't remember

that Sal was in the show?
NL:

and

He was quiet.

All I remember is I told Sal I remembered having a
crush on him in high school.
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ELAINE:

But you surely remember Junior because he was your
partner?

NL:

Yes.

But I don't remember,

yearbook and saw Sal
ELAINE:

Peter was in it.

NL:

Yes.

until

I

looked at the

in the background —

But I said to Sal,

him being a freshman,

I don't really remember

a sophomore,

a junior.

I

remember him in my senior year because I used to
think he was so cute,
on him.
school."

He goes,
I said,

and I had this major crush

"Ah,

so didn't everybody else in

"Yeah,

right,

he's like a thorn in my side.

please."

Now,

I try to shake him

every once and a while.
ELAINE:

I think it's wonderful that you kids have kept
this all up together.
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